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About Rayat Shikshan Santha:

The Rayat Shikshan Santha is one of the leading educational institutes in Asia
continent. The value of its contribution to education in general is enormously great as it has,
from the very beginning , tried all its best to lay emphasis on the education of the down
trodden, the poor an the ignorant who really from the major bulk of the society. The founder
of the institution, Late Dr. Karmaveer Bhaurao Patil, was a man of the masses who devoted
all his mind and heart to the cause of their education. Presently Sanstha runs 41 colleges, 434
secondary schools, 8 teacher training colleges, 21 primary schools, 36 Pre-primary schools,
74 Hostels, 8 Ashram schools and 6 it is. These institutions are widely spread in 14 districts
of Maharashtra State and 11 districts of Karnataka State. 4.5 Lakh students are pursuing their
education in the sanstha. Rayat Shikshan Sanstha always inculcate the value, “ Education
through self help”., as well as dignity of labour is highly appreciated and followed by each
one who associated with the Sanstha.

About College:

Swami Sahajanand Bharati College of Education was established in 1970 in
Shrirampur Tehsil. This is affiliated to Savitribai Phule Pune University, Pune. This college is
re-accredited by NAAC Banglore and awarded by “A” Grade with CGPA 3.04 on 21%
February 2014. It is 40 K.M.s far from world famous shrine Shirdi Sai Baba. The aim of

running this college is to bring and mould the society through producing teacher communities
for secondary and higher secondary level education. Special focus is to enhance the quality of
student- teachers. The College offers all modern facilities to the learners for all round
development. There are two separate hostels for Boys’ & girls’. College has good
infrastructure facilities like, Guidance wing, Library, reading hall, Laboratories, ICT resource
centre, as well as book bank facility, Wi-fi internet facility. The college has kept the
ascending graph of the progress in the field of education.




Hon'ble Dr. Anil Appasaheb Patil

Chairman

Rayat Shikshan Sanstha, Satara

MESSAGE

At the outset | congratulate and compliment the Principal and organizing committee
for taking initiative to organise the UGC sponsored One Day National Level Seminar on
Human Rights Education.” The deliberations on the theme by eminent resource persons will
be useful to identify the major issues and challenges in Human rights education in all over the
world.

| am confident that it will also provide platform for exchange of ideas for the
inculcating human values as well as awareness of Human rights education not only in India
but also in the platform of the world.

I wish you and your team all the best for achieving great success in the conduct of
seminar.




Hon’ble Prin. Dr. Ganesh Anant Thakur
Secretary

Rayat Shikshan Sanstha, Satara

MESSAGE

I am extremely glad and honoured to note that Swami Sahajanand Bharati College of
Education, Shrirampur, Ahmednagar has organized a UGC sponsored one day National level
seminar on “ Human Rights Education” on 18" March 2017. In this era awareness about
Human rights is need of the time and everywhere in the world we do come across various
issues related to the human rights.

Human rights education has to be considered as an integral part of the system of
education. Everyone who is literate in all sense should contribute for the cause of human
rights. For the desired changes in the society a person or teacher community has to play a
crucial role in this noble venture, human rights can be achieved and sustained mostly through
education and training. It requires deep study with effective remedies for equal sense of
mankind.

I would like to extend my hearty congratulations to the Principal and organizing
committee for successful conduct of the National Seminar.
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Hon. Mrs. Meenatai M. Jagdhane

Member

Managing Council, Rayat Shikshan Sanstha, Satara

MESSAGE

It gives me immense pleasure to know that, Swami Sahajanand Bharati College of
Education,Shrirampur is organizing one day National Level Seminar on “ Human Rights
Education”. It is my proud privilege to send these words of congratulations and best wishes to
this National level seminar. Human rights education is one of the most challenging issue in
the world and it requires not only discussions but action plans to making every one equal in
the sight of human being.

Only learned persons those who know the meaning of “live and let live” can be the
effective leaders to bring society at one platform where there will be no any kind of wall of
generation, caste, religion, etc. between two persons. It is clear that “all men are created
equal, that they are endowed by their creator with certain unalienable rights, that among these
are life, liberty and the pursuit of happiness.”

Such type of seminar surely helps the society to live with generous attitude towards
all human being. | wish all the best for seminar a grand success with positive outcomes .




Dr. Pondhe M.S.

Principal, S.S.B. College of Education, Shrirampur

MESSAGE

| am very delighted to say that Swami Sahajanand Bharati College of Education,
Shrirampur is organizing one day National level Seminar on “ Human Rights Education”. On
18™ March 2017.

The global task of promoting & protecting all human rights & fundamental freedoms
so as to secure full & universal enjoyment of these rights cannot be fulfilled without mass
awareness and sensitivity to human rights issues. The grand agenda of global peace &
prosperity is possible only with people understanding & imbibing the human rights values.
Peoples’ participation is a must in resolving human rights conflicts. This matured
participation can be a possibility only with human rights education.

By organizing such theme at college level one can be aware about the human rights.
The participants from various part of the country and state will be definitely benefitted by the
presentations and demonstrations of the learned resources persons.

On behalf of Rayat Shikshan Sanstha, Satara and the college, I truly congratulate and
express my gratitude to the organizing committee and all my colleagues for organizing such
seminar. | also wish all the best to all who contributed and participated for successful
execution of this seminar.




Asst. Prof. Vijay Santu Patole

Co-ordinator

PREFACE

On behalf of Swami Sahajanand Bharati College of Education, Shirampur and on my
own behalf, it is a matter of great privilege for us to welcome you all to the UGC sponsored
One Day National Level Seminar on “ Human Rights Education.”

Adoption of the Universal Declaration of Human Rights by the United Nations on
December 10, 1948 gave a global thrust to the Human Rights. Education has been considered
as the major instrument to address inequalities in the Indian society by promoting equality,
social justice and respect for the individual human being, which are preconditions for
ensuring rights.

In this National Level Seminar resource persons like Hon. Dr. Sanjeev Sonawane,
HOD, Dept. of Edun. & Extn. Savitribai Phule Pune University Pune addressed the
participants of the seminar in his unique way of presenting intellectual food. Hon. Dr.
Jignesh B. Patel Asst. Professor, Centre of Educational Children’s University, Gandhinagar
Gujrat has also guided much about human rights education.

We have taken sincere efforts to provide opportunities to the participants, teacher
educators and research scholars to present their research as well as conceptual papers. | offer
my sincere thanks to the Principal, teaching and non teaching staff for their cooperation in
this regard. It is worthwhile to express my sincere and hearty thanks to the delegates coming
from different places of Indian and Maharashtra to participate in the seminar. | am very
grateful to the management of the institution, the student-teachers of college and all those
who have extended their helping hand to the successful organization of the seminar.

It gives us great pleasure to present this souvenir on the occasion of UGC sponsored
National Seminar. Overwhelming response from delegates is seen in the presentation of their
views on topics related to the theme of the seminar. About 47 papers have been published in
the souvenir of the seminar.

| am sure that this seminar will provide a good platform to exchange ideas thus
reaching an appropriate conclusion for defining the human rights education and its
importance.
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NATIONAL SEMINAR ON HUMAN RIGHTS EDUCATION

1. AT &9 9 fwAomen g9 S
1. Sf. ASIFIR ARG el

WET. HTEIId, SISE BIciol % Yo, IR

HIN7IT

HITT 8T WIEISIE Grof 377e. @l THArd Vg 3qer g ST SNITl JITd AT 3;77% YT ST,
T i gdd/ GHTAIT IgTd Tel] BYE) TG, HIFGrEr T [3ereT drEiford gaiavorad §d el
S IS SfaT & FrarE @aia agard] Tea $fe. Yvg GIEordE ST T STedrT] ATTarer
YT fAvTilecd @EAfEr qiav wWaa el FoATHO HYal Id T8l GHIOT qIavd STl oY JIar
ST 29 GHTY T HYUgrE Svidel av FHIGIT NGB d] Floie. YT Al Jaqiay Hrel [
gIoT0 3T qF I, [T HIdABYITIISIRT FETRT T NI A7 FITAT HIBd T T
1R &9 SIS SfEE g HIeT o Sie. R §9% SETHIG I avgeidl ST SEd T
THIIIT SFATAGY] I HaeIE e, SqTE] FIGIT FHIIG Fiid [EvrR] Yalerdiey Jed. &I
IRrerorear gy el FISv SIaedd . @ HalRId Seicdl Fealqed [3der BIRvIl @l FHT BT
35, gD T [RIETT WIdcd STITvIE GBIV HIS SIETT SiTe. Bl JHdd BT ST TN TlET
TV T R A YETUIITS! FAeT YO q6d el JUaeiryul [T ]U $1aedd $ife. v §97
STETIAET 3G [19Faqvl Wrey §iger T [RIEre AdiAeT WHel Elga.

BISSHEES

AEg B AMEISS U e, Al FHISd RIEA MY Silad Sd 3rAdl. A
ST 3 TR 3. g Il Yol FHTSI 189 ATl RIEAT AN, AT
|aifior fdera AETfSTe qafaRende Bld Al IS AEISD Silad 8 #are) daid
HE@M! TRl 32, URg AHINIE Silae SR 3FId, AdTel MIel Fatiae |
IR AT ASGIYATIT BRAT I AL FHNITT daRd AT SR A MYl §38
THIUT e RUATE SRfdel TR FHTGIA RISl ATold. U el aardr brel [+ee
10 3 qh A, GO AT FEure AR fAbrrer arm R ATE ATl geal
TAAT Al RN, T BRI FHSI &Il BTel |l fhar S Fadiel U
STl 3 T Wl fhdl Aol #Borold g9 8. AMATA SRTOATA] RISl TRITAR
PIEI BIPMEI AT Jbdl MFd. BIT BFDIAl FRORIGAT AT aI0RSAT ST 3TN T
AT [AHTAETES] O ROl AN, WU A Al B4h 3 FdlEel S, ")
EIBTAT FheUdT B HIFT SITcl, THTSI Sddbid YT+ IR,
qdY gapraT et

Yl Bah WU 3D [Uedid INTEM, Gard Seal ATV 31g9d Jien uRure 3iTe.
AT BaFh & U A HHedT G Al AT Uldeiased GHGH Bl AT, Adl
BFDMT AV AT @ b 9Idbd Bl A4l sdped srrogr T gdfod
AT Fd FbIa] FHId T BIdl. ST ST 8dd, AR Wid= a1fifie Wid=y,
S, AFET ¥GAHUe fhdl HHEM YA d He@r ST, § g9 AMarel gd g
3TET SHToaTE 8 Q.

A gFbiT GAKT e FUT 1948 WTell A BFBIAT SNTfCID STIERATHT SITER
ST FdvE AAl §9b U AT (ASTell. Al ghdbidl ATl Al e, AT Tdlds
URUIREG gadh ST AGdd g9h AT R gENIGs T fawRid seiear i,
AT, 30T ApfTes AT Serbremel FATT T BIdl.
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AEl EFBTEl AheUAl A AT BloEed [AHRId el 3. AT Aal
IR AT 4 1] HRO Ias MR, WA AFdl sabhid ey SRMAU @es 3.
A BIFBHE A SLAT FHIG T ®rET WU A <91 died 3. AT TROMH
RUH Al TIBIAT Hell Haldd SAN, AMAl Babihs -gHrd df - @ AfaWre ST
Hd BFP FBUH qfITel SN,

Al DI WEd

Yl g9b B YAl Adheudl AT, Al BFbIAl SINIAD  SIeRARIAR,
AHdl EabiT ool AMare Afaursy, 9 9% SfdT WRERTaeld! g9 Bid AT A
BFHII R WIT BN

A B9 © AW Iard. o AHaTE eid: ST SeHa: UT $iTelel SR,
T BFP Qe Jed. U Alddell d A1 T8 FBUH & 94 89 [Haadld. Udd gdiiell
A1 pord oW, W, 9 1, fofr, Amifoie a1 anfdfe wiRaRid  fhdr wem i,
SRS 3Tl a1 faelr Al g9 Ul BIdTd. WU o df 9 SRIdId. A4l 8ah
g 99 AMIEE! UHrd dol IRd@rd A, e ¥ AMAl §9d USAUU UE
SINTATE.  PIVATE] &b WA= BIgd dodl A Ta).

S, 1966 WL WHA SIlcdl ANRI G I §FhIdl SMARRITERT HRRATT 3707
i, ST @ AiRBId THbMEl SMARRET BIRATT AT &M HIRATIAT A
IR FwY AT AT 3ffAdd WP dell
> o g9e IR aeaE

WARYd DB [Afde FACTGIRGI  q89d ARGRI grdelged 3 T &l
WRIGE AI%hd 9 Fairar { &ome] U del el A, Sl %el, AeRIST FITSiRE
TdArs, A MU HW RIS, oMbl WME 7SR, fdgoe™ig uced, H. Tl 3.
FAGEATA Hhd g FaRiredr RIOMAS! Yae] dol. a9 Waa9d 9 WIARACR Bl
RO GUROIT HROATAT IGQWUT THeledT HIel JARTHT AIbhd 9 Ferirear Rieomade
IRUT 1968 T 1986, STAIGH NSS! A 5. =T FACY Bl

R ST A 5. 1993 HEY SLUISHIGWH I AYYSY I Fax AT R
TRIT Doledl HAT Ml Hared RITEI UiHad el @i, I ARTRSGIHT
1AM T &% G I Herd 21 Al AR T Blal. RIeom=ar gqbrr M
g Y weM 45 9 41 =1 RN MREquer SRfAAr 4l AMAR A G Howire]
Rreomren THRYY fITR go e g Riefomear ggbrl dRde Isguedd dRugr faee
qIeaTdl g STl el gowidl B UfBAT $3. 2002 T YOI STell. 86 T HEATgRmwi
HAH 21 1 U UICherd 3 SITSUAd 3ATel. Hetd 45 T fAfguard affel. aR werd 5130
AR UdhT STl 918 HRudTd 3TTel.

RISIECHdI et 21 AR A 9 Hacredr Riefomrar sreafas siRdedrd frefel
3Me. AIhd d Wi Ruefomer gad JAfAfaW & FRT 2009 #&d HHSH WHA dell d
IR IIEYAd AT feaar & srafd & 1 uflie, 2010 URgA |0l qevR (S

HTTHIR TITecT) TN HRUAT ITel.
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Aed 9 o R sae R —

AIhd g Heiredl fRueomar gad AR HIhd 81 Wea Ireldbidro! Ay 3Me. )
Ared 10T oI Al B oA, 3eIforh USRI, IR, Ut $.9% ITe. AT SffSfardie
IIABIAT RS0 8 UKl bl QUITAT TRal JlayHTol TR,

S — 3 : qIADHIA AGd 9 il R ga s —

ABHT 6 T 14 IYRIT A YTy Riefor qof SiRwid Aol wmesd Ridboaran
EFb 3TE.
B — 4 1 FUPAR Rreror —

B g 6 YU D AWl A T AT HIUITEl Toded TS BTedl THe
T Tl JITTAR IR T G0 Y97 HBvdren gadh 3MTe.
He — 5 : TG SR —

qTef RIepd 3RTeledT WMedd Ureiffies RIesror gl rugre |- R Tell §a=d]
eMMesd Ya¥T MAevarrd) faifded arae Mevar gaw o1,
Hed — 13 : HUCTA B T BN UFARER 7397 —

JIRTITG ATADBIAT BMMesel FARMATS] HIUCT Bl g DIVATS! <l Ufedar (et
oGl TR 3.) MR S ARTOTR T8,
Bl — 14 AT YRIGT THATHE! Faq —

qIThIhS DIVHIE] YRl Il YR qHe aRiel Tl WMesd Faer Hesvgrar
B AT,
Hed — 15 : TRRIT DS JaeT —

BT MGHE] TSI BT JdsT Hevarer gah 31Te.
Hor — 16 : R \ae —

IIABTAT PIVATS! I AR ST JUIR ATST 9 WrifAed o7 gof ssudd e
QMM hIadl YR TE.
HAT — 17 : A TMRAIRS R 7 A9 719 <varg gfaey

DIUATE! dTeTehlel] TRING e fbdl T AFRTS A <dl AUIR ATE
B — 30 : Heor NIETH e e —

TfAes RIeTor qui BISudd dTcidhlell BIUTE] Hedrdl Uil ITiol B0 de-hRe
IR HTEl.
H — 30 : FRueror gefar g —

B Ui RIerr quf dedmaR Tl Wit Rieror gear wHoras  feugran
&b SATE.
He — 31 T 32 : SIBIY REIT —

JIABIAT IS BRUATT IMelcd] BIbIAT GREUT HBuIrEl ATl 8adh 3MTe. ATATS!
It T dTefgdd ARETT JRANThS TbR Aiag  2hdl.

TR —

Riegor &1 A9l QeI dafdg omg. ARl AT S URisT
STIUGTATS! dd Tl SddR SaTduaTara! fReTor fesor smaeas 3T, fRreror € ai=n
golqd TRS 32, q9d Al Al g INe. [RETOIHR HHATSTUREGATE b 31,
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1o J9R SITeATREar airar 9 T b e M dl. e RIeor g g
fIdTAT HewdTd ATE Al ST

T fdrd 81 Adl HeE Auwiredl bR deigs Sl FUA STl
IS fIaT A B Sed{e ISR Adl AeF Huairar [ders el g Rierome
Jord Sfaa ome. urafie Rrevr & A9 | Auwiren e Qe Shele ufgel
UTSHel 378

g1 Rieongs Fadi=ar AfddAcaral IR grdal Sdl. arqy aaded fafde
TOT, Hedid SRV dol S, el g Igrel f[Aamndia uerfie R 7 #gwa
AT 3MMATHS ITET W= Yd BTSN UAD RITAT Al d Al UrAfAe Rreror
f@rel Tifgol o faaR =raa gid i

Rieomr=ar ARSI Saemad 9 el SeH Iy A fafder aren rafad
JAed. A Wg Wl Ao, [SiesT wrAe Riefo) dRieH, wears Yo, fRueor gd
AL, |d e AR JiEr A 3R, daredl §d Aloid [[SAiEl el Edrd
EMIBR R A HBROTAST D T II5Y ARHR YT IATed.

Rigomea  AHREREIST Harel 9 AT AT UIAFT AGd 9 FaRired]
Rieromar g9 RAIANS 3P @ U el e, e gap AfRFTAde avqar
IS AH AT AU IFAAGSIUl B0 ATaIh 3M2. 3fSAel HAISAT YAV dTeld
fRrefomren yareTarexy aMed. M1 Rieromear g awel Sisu AEvdd 32, Aldd  JdfRid
STl geriaed fafder SRUMA T gA0 BR e, Ao il Rieong ardd
AU BR AIS M@ 3R, DIl JHdd M ATV ATA0NR ATe] R iear Refore
AId IBVIRIS] YO R qHd Tell J[oracargel fIeror QU afaedd ofg. R 8l
rfefraATer I Mf¥aauur Ay e 9 Revmd ArdfaRr A% g
GEL

HERT FITV7 XToT93, SR 417 aIv — § 11 31Fel, 2011
FIGTHTaT FIHd T TR RRTOTar §9% SEAFIT — 2009 AIGIIGT (2012) FEINIE X Seifore e
g giorEror gRye gor
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2. A STUDY OF AWARENESS ABOUT HUMAN RIGHTS AMONG
UNDERGRADUATE STUDENTS

Prof. Amitkumar S. Gagare
Dept. of Edu. R.B.N.B.College,Shrirampur, Mob — 9561921116 , asgagare@gmail.com

Abstract

Every person is entitled to certain fundamental rights, simply by the fact of being human. These are called
“human rights”. They are “rights” because they are things you are allowed to be, to do or to have. These rights
are there for your protection against people who might want to harm or hurt you. They are also there to help us
get along with each other and live in peace. But many of us do not aware with the human rights. Many people
know something about their rights. Generally they know they have the right to food and a safe place to stay.
They know they have a right to be paid for the work they do. But there are many other rights. Everyone should
know all the human rights. Not only to be aware but everyone should know how and where to use these rights.
When human rights are not well known by people, abuses such as discrimination, intolerance, injustice,
oppression and slavery can arise. In Schools and colleges teachers should help the students to learn and to
know about “Human Rights”. Because in the future they are the citizen of society. In the present paper
awareness about the human right among the undergraduate student is studied. Also programme was organized
to help the students to learn the concept of Human Rights.

Keywords-Human Rights, Undergraduate, Programme, Discrimination, Intolerance, Injustice, Slavery.

Introduction: India got the independence in 1947. After independence 70 years passed. We should
evaluate us that what we achieved in this 70 years and what we have to achieve in next 50 years. Do
all the people get the freedom? Does everyone enjoying the freedom? When we think about these
questions, somewhere the answer is getting negative. Even many people are not getting the proper
food and shelter. Many children are out of school. Government fails to provide the basic needs of the
people. People are uneducated and educated people are unaware about their human rights. It is the
duty of every school and college to teach the Human rights. To make the people aware about the
Human Rights. In year 2020 India will become the country where largest population is of youth. But
if this youth is uneducated, unemployed, unaware about their rights, then politicians use them very
easily. So in the present study Researcher make survey about the awareness about Human Rights in
undergraduate students. Also researcher implemented the programme to create the awareness about
the Human Rights.
Title of the Study — A Study of Awareness about Human Rights among the Undergraduate Students.
Need and Importance -Human Rights are the fundamental Rights of Human. Each and Every citizen
of India must know his duties and rights. Undergraduate students have a right to vote, but many of
them unaware of it. So it is very necessary to create awareness about this. The purpose of the study is
to find out the awareness about Human Rights among undergraduate students and to prepare a self-
instructional material for Human Rights.
Limitations of the Study -The related Study and its results are only limited for the Undergraduate
students i.e B.A-1,11,11 of R.B.N.B.College, Shrirampur.
Population and Sample
Inthe present study 100 undergraduate students i.e from B.A —I, B.A —Il, B.A — Il1l of RBNB College,
Shrirampur were taken as sample for survey study.
Objectives —

1. To prepare a self-instructional material on Human Rights.

2. To arrange the programme for implementation of self-instructional material.

3. To study the effect of implementation programme.

4. To suggest the possible solutions.
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Research Method — Survey Method was used to collect information regarding the awareness about
Human Rights among Undergraduate students. And Experimental Method was used to implement the
awareness about the Human Rights.
Data Collection Tool —A questionnaire was prepared to collect the information regarding the
awareness. In which following questions were included:

1. What are the Human Rights?

2. How many types of Human Rights?

3. What is the History of Human Rights?
Statistical Tool Used - Percentage.
Conclusions -
According to Objective No. 1- Self-instructional material
Human Rights — The Rights that every human gets by birth. “Those fundamental rights to which
every man or woman inhabiting any part of the world should be deemed entitled merely by virtue of
having been born a human being.”
Characteristics of Human Rights:
The main characteristic features of human rights may be analyzed in the following manner:
1. Human rights imply that everyone should have them. People do not enjoy them as the member of a
particular nation or of a community, rather as the member of the human society. So human rights are
universally applicable to all without any discrimination on the grounds of caste, class, color, sex,
religion etc.
2. Human rights, as a comprehensive whole, include socioeconomic, civil, political, cultural rights
which are deemed to be essential for the human beings to lead a life of dignity.
3. Human rights are justiciable. They cover legal rights protected by the law of the state. They also
cover fundamental rights as incorporated in the constitution of the land and they enjoy judicial
enforcement.
4. Human rights are not absolute. Like all rights, they may also be restricted in the interest of public
peace, social decency, political security and the like.
5. Human beings cannot stay without the enjoyment of human rights. All of them possess these rights
as the members of the human society. Since some people are ignorant of these rights, they must be
taught about these opportunities. They only can lead a life of peace, security and dignity with the
growing consciousness of these rights.
Types of Human Rights: This simplified version of the 30 Articles of the Universal Declaration of
Human Rights has been created especially for young people.
1. We Are All Born Free & Equal. We are all born free. We all have our own thoughts and ideas.
We should all be treated in the same way.
2. Don’t Discriminate. These rights belong to everybody, whatever our differences.
3. The Right to Life. We all have the right to life, and to live in freedom and safety.
4. No Slavery. Nobody has any right to make us a slave. We cannot make anyone our slave.
5. No Torture. Nobody has any right to hurt us or to torture us.
6. You Have Rights No Matter Where You Go. | am a person just like you!
7. We’re All Equal Before the Law. The law is the same for everyone. It must treat us all fairly.
8. Your Human Rights Are Protected by Law. We can all ask for the law to help us when we are
not treated fairly.
9. No Unfair Detainment. Nobody has the right to put us in prison without good reason and keep us
there, or to send us away from our country.

Swami Sahajanand Bharati College of Education, Shrirampur, Dist. Ahmednagar Page 6


http://www.youthforhumanrights.org/what-are-human-rights/universal-declaration-of-human-rights/introduction.html
http://www.youthforhumanrights.org/what-are-human-rights/universal-declaration-of-human-rights/introduction.html
http://www.youthforhumanrights.org/what-are-human-rights/videos/no-slavery.html

NATIONAL SEMINAR ON HUMAN RIGHTS EDUCATION

10. The Right to Trial. If we are put on trial this should be in public. The people who try us should
not let anyone tell them what to do.

11. We’re Always Innocent Till Proven Guilty. Nobody should be blamed for doing something
until it is proven. When people say we did a bad thing we have the right to show it is not true.

12. The Right to Privacy. Nobody should try to harm our good name. Nobody has the right to come
into our home, open our letters, or bother us or our family without a good reason.

13. Freedom to Move. We all have the right to go where we want in our own country and to travel as
we wish.

14. The Right to Seek a Safe Place to Live. If we are frightened of being badly treated in our own
country, we all have the right to run away to another country to be safe.

15. Right to a Nationality. We all have the right to belong to a country.

16. Marriage and Family. Every grown-up has the right to marry and have a family if they want to.
Men and women have the same rights when they are married, and when they are separated.

17. The Right to Your Own Things. Everyone has the right to own things or share them. Nobody
should take our things from us without a good reason.

18. Freedom of Thought. We all have the right to believe in what we want to believe, to have a
religion, or to change it if we want.

19. Freedom of Expression. We all have the right to make up our own minds, to think what we like,
to say what we think, and to share our ideas with other people.

20. The Right to Public Assembly. We all have the right to meet our friends and to work together in
peace to defend our rights. Nobody can make us join a group if we don’t want to.

21. The Right to Democracy. We all have the right to take part in the government of our country.
Every grown-up should be allowed to choose their own leaders.

22. Social Security. We all have the right to affordable housing, medicine, education, and childcare,
enough money to live on and medical help if we are ill or old.

23. Workers’ Rights. Every grown-up has the right to do a job, to a fair wage for their work, and to
join a trade union.

24. The Right to Play. We all have the right to rest from work and to relax.

25. Food and Shelter for All. We all have the right to a good life. Mothers and children, people who
are old, unemployed or disabled, and all people have the right to be cared for.

26. The Right to Education. Education is a right. Primary school should be free. We should learn
about the United Nations and how to get on with others. Our parents can choose what we learn.

27. Copyright. Copyright is a special law that protects one’s own artistic creations and writings.

28. A Fair and Free World. There must be proper order so we can all enjoy rights and freedoms in
our own country and all over the world.

29. Responsibility. We have a duty to other people, and we should protect their rights and freedoms.
30. No One Can Take Away Your Human Rights

According to Objective No. 2 — The one week programme was implemented. In which lectures series
on the Topic Human Right, Types, History, Laws of Human Rights were coverd.

According to Objective No. 3 — Due to effective implementation of the programme, all the
undergraduate students participated in the programme were well aware about the concept of Human
Right.

According to Objective No. 4 — In every school and college for teachers as well as for students such
programmes were organized to clear the concept of Human Rights.
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Conclusion It is very important to organize such training programmes or seminars for creating
awareness among the students about Human Rights. Each Indian comes to know the Human Rights,
its history, concept and importance in life.
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3. A COMPARATIVE STUDY OF AWARENESS OF CHILD RIGHTS AMONG
URBAN AND RURAL SECONDARY SCHOOL STUDENTS

Dr. Andhale Bahusaheb Sipan
Acting Principal, Matoshri Parvatibai Kote College Of Education, Akole, Tal- Akole, Dist - A, Nagar

Abstract

These studies examine A Comparative Study of Awareness of Child Rights among Urban and Rural Secondary
School Students. “Vision-2020" wants to see India to become super power in the world. Entire nation is
struggling hard to achieve this dream and has faith that we will definitely reach to the zenith of success. When
nation looks at 2040,a lot of questions arise in our mind. Who will be those pillars, which will support this
nation in coming years? Who will be capable of shouldering the responsibility of guiding the country to the
desired levels of success? The answer is today’s children. Today’s children are the future backbone of nation in
future. They are expected to support the country and make nation’s dream come true. This is possible only when
their dreams are realized. In reality, do they get all what they deserve? Do they get an environment where they
can grow, develop and enjoy their childhood? On the larger scale, the answers of these questions are “No”.
Children are still deprived from their basic necessities. Large number of children is still working as child labor.
They become the victim of child exploitation. They have not been to schools. This disastrous condition of
children needs to be looked into and attended to urgently. The state, realizing this, has already made laws and
bestowed certain rights to the children. The proper implementation of these rights is the need of the hour. But, it
is seen that the “Child rights” are not properly implemented. The reason behind this, improper implementation
of child rights is mainly lack of awareness about child rights. “Bahujan Hitay! Bahujan Sukhay!!” This
constitutional aim can only be achieved by making today’s children, the tomorrow’s youth strong and
responsible.

INTRODUCTION: The adult is presumed to be the guardian and in that respect expected to take the
responsibility of child’s welfare and development. Whether or not, the premise underlying this is
correct or not, the childhood ‘reality’ on the whole is questionable, demanding critical evaluation.
Accordingly, idealistic notions and representations associated with children and childhood have been
challenged, especially in relation to poverty, disease, exploitation and abuse life across the globe.
Many also believe that childhood is that period during which children are subject to a set of rules and
regulations unigue to them and one that does not apply to members of other social categories. It is
indeed a period in a person’s life during which she/he is neither expected nor allowed to fully
participate in various domains of social life. It is thus not a world of freedom and opportunity but one
of confinement and limitation in which children are ‘wholly subservient and dependent’. This being
so, childhood is nothing short of a world of isolation, sadness, exploitation, oppression, cruelty and
abuse. United Nations-Child Rights Convention (UN-CRC) deals with all the aspects of a child and
that too in different circumstances. For specific rights, the following thematic clustering is used:
Right to Survival: Components: right to life, the highest attainable standard of health, nutrition and
adequate standard of living, the right to a name and nationality.

Right to Development: Components: the right to education (formal and non-formal), support for
early childhood care and development and the right to leisure, recreation and cultural activities.

Right to Protection: Components: freedom from all forms of exploitation, abuse, inhuman or
degrading treatment and neglect, including the right to special protection in situations of emergency
and armed conflict.

Right to Participation: Components: respect for the views of the child, freedom of expression,
access to appropriate information and freedom of thought, conscience and religion.

NEED OF THE STUDY: Watching children begging on the street is the most painful site for all of
us. Importance of children is universally accepted. To complete the dream of Vision 2020, children in
this country need to be strong and protected. Going through the review of literature related to rights,
researcher come across the studies made on human rights and its awareness. After going through this

Swami Sahajanand Bharati College of Education, Shrirampur, Dist. Ahmednagar Page 9



NATIONAL SEMINAR ON HUMAN RIGHTS EDUCATION

study, researcher felt that it is equally important to check the child right awareness among students.
To Urban children are the pillar of this nation and it’s important to check their awareness of child
rights.While going through the review of literature, researcher feels that rural school students are
neglected in all studies and their awareness are also equally important as the urban student’s beliefs.
Almost no research has compared these two school types. Researcher feels that it is important to
understand the child right awareness among secondary school students on the basis of school type.
Hence researcher has selected this topic.
STATEMENT OF RESEARCH PROBLEM: A Comparative Study of Awareness of Child Rights
among Urban and Rural Secondary School Students.
DEFINITION OF THE TERMS
Awareness
According to Oxford Dictionary, “It is the realization of something.” Awareness is having knowledge
about something. Awareness is the state of being conscious of a situation or of its nature. According
to C.V. Good’s Dictionary of Education, “Awareness is defined as the act of having or showing
realization, perception or knowledge.”
Child: According to Child Right Conventions Article “A child means every human being below the
age of 18 years unless under the law applicable to the child, majority is attained earlier.”
Child Rights: According to UNCRC, “Children’s rights are human rights. They protect the child as a
human being. As human rights, children’s rights are constituted by fundamental guarantees and
essential human rights: Children’s rights include individual rights: the right to live with his parents,
the right to education, the right to benefit from a protection, the right to identity, the right to a
nationality.”
OBJECTIVES OF THE RESEARCH
1. To study Child Rights awareness among secondary school students on the basis of school
type: Urban school and rural school
2. To compare Child Rights awareness among secondary school students on the basis of school
type: Urban school and rural school
3. To study Child Rights awareness among secondary school students in terms of the following sub
variables on the basis of school type :
1. Right to Survival 2.Right to Protection 3. Right to Development4. Right to Participation
4. To compare Child Rights awareness among secondary school students in terms of the following
sub variables on the basis of school type :
1. Right to Survival 2.Right to Protection 3. Right to Development4. Right to Participation
5. To study Child Rights awareness among secondary school students on the basis of gender.
6. To compare Child Rights awareness among secondary school students on the basis of gender.
7. To study the Child Rights awareness among secondary school students in terms of terms of
following sub-variables on the basis of gender.
1. Right to Survival 2.Right to Protection 3. Right to Development4. Right to Participation
8. To compare the Child Rights awareness among secondary school students in terms of terms of
following sub-variables on the basis of gender.
1. Right to Survival 2.Right to Protection 3. Right to Development4. Right to Participation
NULL HYPOTHESIS OF THE RESEARCH
1. There is no significant difference in the Child Rights awareness among secondary school students
on the basis of School types:
Urban school and rural school
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2. There is no significant difference in the Child Rights awareness among secondary school students
in terms of the following sub variables on the basis of school type:
1. Right to Survival 2.Right to Protection 3. Right to Development4. Right to Participation
3. There is no significant difference in the Child Rights awareness among secondary school students
on the basis of gender.
4. There is no significant difference in the Child Rights awareness among secondary school students
on the basis of gender in terms of the following sub variables:
1. Right to Survival 2.Right to Protection 3. Right to Development4. Right to Participation
METHODOLOGY OF THE RESEARCH
Methodology of the Present Study: The present study is descriptive and causal comparative in
nature. Hence survey method has been adopted to determine the status of the phenomena under
investigation. The causal comparative method has been adopted as the present study aims to compare
the Child Right awareness among secondary school students on the basis of school type and gender.
SAMPLLING: Since, the researcher wanted to study Child Right awareness among Urban and Rural
secondary school students, the researcher made use of stratified sampling technique in order to get
proper representation and accuracy of results. The sampling consisted of selecting Urban and Rural
schools on the basis of their wards in Akole. The researcher selected 2 schools affiliated to
Maharashtra State Board. The total sample thus selected consisted of 40 secondary school students 20
from Rural and 20 from Urban Area.
TOOLS OF THE PRESENT RESEARCH: The list of tools employed by the researcher in the
process of data collection is as follows: Personal data sheet and Self-made Questionnaire including
four aspects of Child Rights 1. Right to Survival, 2. Right to Protection, 3. Right to Development, 4.
Right to Participation
TECHNIQUE OF DATA ANALYSIS
Descriptive Analysis: Measures of 1. Mean 2. Median. 3. Standard deviation.
Inferential Analysis: 1.t test
SCOPE OF THE RESEARCH: The Study includes the study of Child Rights awareness
incorporated in the constitution. Right to Survival, Right to Protection, Right to Development and
Right to Participation The awareness of the Urban & Rural Secondary School Students is being
considered for the study. The study is conducted on Urban & Rural Secondary School Students from
Akole. The study has been conducted on Urban & Rural Secondary School Students of Marathi
Medium.
Limitations of the Study: The Study is restricted to the use of Pen and Paper. The mental setup of
Students and time required may pose as delimitation to the study over which the researcher had no
control. The students were busy with their own curricular and co-curricular activities like terminal
exam, projects, and cultural Urban etc. When the researcher went for data collection which posed a
delimitation over which the researcher had no control
Major Findings and conclusions
Findings: There is a significant difference in the Child Rights awareness scores of secondary school
students on the basis school type. The total Child Rights awareness of Urban and Rural secondary
school students differs significantly. Urban secondary students are higher on total Child Rights
awareness than rural secondary students. There is a significant difference in the Child Rights
awareness scores of secondary students on the basis of gender. The total Child Rights awareness of
boys and girls secondary students differs significantly. Secondary Girl students are higher on total
Child Rights awareness than secondary boys
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DISCUSSION: Child rights are considered to be one of those issues, in a world full of conflict and
economic, social, intellectual and violent confrontations on which we have achieved some consensus.
But the question is ‘Have we taken necessary measures to make rights of children meaningfully
available to them for their overall social, cultural and individual growth?’ India has 375 million
children, more than any other country in the world. Their condition has improved in the last five
decades, with child survival rates up, school dropout rates down, and several policy commitments
were made by the government at the national and international levels. India has made some significant
commitments towards ensuring the basic rights of children. However, many things are still needed to
be done to improve the survival and healthcare needs of infants and children, their education,
development and protection. The inclusion of Right to Primary education in the Constitution as a
fundamental right under Article 21-A and recent decision of the Union cabinet to bring a legislation to
provide for A National Child Commission to safeguard and protect the rights of children are the
welcome steps in that direction only. Why special rights for children when all human rights are
available to them otherwise also. The answer is very simple; it is the children who suffer most in
every kind of situation. In fact, some of the worst kinds of human right violations are against children.
Being vulnerable, dependant and developing human beings, they depend upon their adults for
protection and fulfillments of their rights. But they are not the possessions of their parents or the state,
nor are they the simple object of concern; rather they are holder of human rights in their individual
capacity. Further, the Human rights instruments have not been that much effective in curbing the
problem of violation of human rights. As per CRC the Rights of children can be further subdivided
into four categories for the purpose of better understanding of them. They are Civil, Economic, Social
and Cultural rights. In this study researcher also seek to find out child rights awareness on the basic of
sub variables categorized as Right to Survival, Right to Participate, Right to Development and Right
to Protection. The findings of this study reveal that urban secondary school students have more
awareness, compared to rural secondary school students. Though urban secondary school students
show more awareness compared to rural secondary school students, the degree of awareness they
possess is not at the satisfactory level. Both these school types of students should have more child
rights awareness. Here, the duty of teachers and policy makers come into the play. There is a need to
foster this awareness among these students. To Urban children are tomorrow’s future of our country.
Children should be provided all the facilities to develop themselves. They should not be deprived
from their fundamental rights. In recent past only society has seen the cases like Arushi Murder Case.
Child abuse and exploitation can be seen on larger scale in to urban society. Still children become the
victims of malnutrition and several fatal diseases. If we really want to change this, we need to create
awareness among children and entire society about this child rights. This study will prove significance
for children, schools, parents and policy makers to adopt necessary measurement required enhancing
child rights awareness. Teacher should arrange workshops, seminars, and other co-curricular activities
to create awareness about child rights. School should provide attention that students get information
about the current situations to keep themselves updated. Especially Rural school management should
be more alert for providing information to students. Parents are the key components in foster the
awareness among children. Parents should keep themselves aware and spread that information to the
children also. Parents must respect children’s view and provide necessary importance to their
opinions. Policy makers need to adopt such policies which can help to increase the child right
awareness. Syllabus should contain information about child rights. Child Rights should be given
adequate importance in the formation of text books.
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Suggestions for enhancing Child Rights awareness among secondary school students

For Students: The study will help to raise students’ awareness about Child rights and protect them
from discrimination and unfair treatment; the study will help students to gain self-esteem and
empathy. The study will help students to reason analytically and rationally.

For Secondary Schools: The schools should conduct workshops, seminars for students about Child
Rights to impart the knowledge of students, The schools should collaborate with NGO’s dealing with
the Child Rights and try to involve students working for the NGO’s, The schools should conduct
interschool competitions on the themes based on Child Rights, The schools should collaborate with
international agencies dealing with Child Rights For Curriculum Planners
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4. ATTITUDE OF K-12 STUDENTS TOWARDS HUMAN RIGHTS IN RELATIION
TO THEIR SOCIAL COMPETENCY

Dr. Aneesunnisa Begum
UGC Post Doctoral Fellow, Dept. of Edu., Gulbarga University, Kalaburagi
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Abstract
Human right refer to the fundamental freedoms and basic liberties without which men, women and children
cannot live with respect and dignity. Basic to human rights are the values of non-discrimination and equality,
which contribute to building a culture of peace in society. By keeping the context in to perspectives the most
important aim of the present research is to study the attitude of K-12 students towards human rights with
respect to their social competency. For the present study the investigator randomly selected 300 K-12 students
of Kalaburagi District of Karnataka state. Human rights attitude scale and social competence scale by D. K.K
Tiwari (2012) were used as a research tools. Likert scale was administered in preparing Human rights attitude
scale. Data was collected and analyze by mean, SD and't’ test. The study found that there is a significant
difference in the mean scores of attitude towards human rights among K-12 students with respect to their
gender, locality, stream and high and low social competency.
Keywords: Human rights, social competency, attitude, K-12 students.

INTRODUCTION: The concept of human rights has a universal frame of reference. It is imperative
that children are introduced to universal values in a manner appropriate for their age. Reference to
day-to-day issues can be discussed so that young students become aware of issues related to human
dignity and rights. It encompasses respect for human dignity, rights, justice, tolerance, cooperation,
social responsibility, and respect for cultural diversity, in addition to a firm commitment to democracy
and non-violent conflict resolution. The concern for equality and social justice, which refers to
practising non-exploitation towards the have-nots, the poor and the underprivileged creating a non-
violent social system, is the hallmark of education for peace. Similarly, human rights are central to the
concept of peace. Peace cannot prevail if the rights of individuals are violated. Basic to human rights
are the values of non-discrimination and equality, which contribute to building a culture of peace in
society (NCF, 2005). All human beings which born in the world needs love, care and wish to have a
peaceful happy life. Peace makes advancement of civilization possible and foundation of peace in the
world rest on the basic principles of justice, equality and the freedom enjoyed by man. Whenever
these rights have been denied to people or nations there have been conflicts between man and man,
nation and nation. Knowledge of freedom and rights is considered a fundamental tool to guarantee
respect for the rights of all. Education should encompass values such as peace, tolerance and respect
for human dignity. Inculcating human rights education and awareness is the only guarantee of
demonstrating our commitment to human dignity, promotion of an adequate standard of life to
everyone and finally for the promotion of world peace and prosperity for all. (UNESCO, n.n)

WHAT ARE HUMAN RIGHTS?

Human right refer to the fundamental freedoms and basic liberties without which men, women and
children cannot live with respect and dignity. Human rights are the natural rights of a human being
which means the right to guarantee dignity as a person. After World War I, the universal declaration
of human rights on 10 December 1948 marks the first cornerstone of an international movement for
human rights. It is the basic international code of conduct which is a general binding for all the
members’ nations of UNO to promote and protect human rights. It has laid great emphasis on
protecting basic rights of all human beings as these are pre-requisites for the survival. A number of
cases of human rights denial in various forms and incidents are happening. Even in some cases the
role of the government responsible for protecting human rights are not appropriate. Most of the
human violation cases are seen in case of deprived sections of society. The main reason for
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occurrence of incidents of exploitations is the lack of awareness among large masses about their basic
human rights (Vishal Sood & Arti Anand, 2012). In short, Human Rights are said to be “Common
language of humanity.”

EDUCATION FOR HUMAN RIGHTS: Education for human rights is of great importance. All
human beings are equal in dignity. Human rights are equal and basic for all human beings that define
their individual identities and collective identities and allow them to make their independent choices
in the specific as well as in the totality of human situations. They also encompass the equal right to
informed participation in decision-making process in matters relating to access to, management of and
material bases of the life support system of individuals. There are moral claims which are undeniable
and natural in all human individuals by virtue of their humanity alone. These claims are articulated
and formulated in what we today call human rights. These human rights can be found in every culture,
tradition and civilization. The educational policies of country addresses the concerns reflected in the
Constitution. The National Policy on Education (NPE, 1986) clearly says that Education has
continued to evolve, diversify, and extend its reach and coverage since the dawn of human history.
Every country develops its system of education to express and promote its unique socio-cultural
identity and also to meet the challenges of the time. The policy as modified in 1992 seeks "to promote
equality to provide equal opportunity to all not only in access, but also in the conditions for success".
THEORETICAL BACKGROUND: Chaurasia (1995) suggested that for promotion and protection
of human rights, a free mass media can greatly facilitate the building of a culture of human rights;
encouraging tolerance voices national ethnic, religious and linguistic groups exposing rights
violations wherever they occur. Sharma (2001) revealed that there is significant difference in the
mean scores of the students of three streams of study (commerce, science, arts) irrespective of their
sex and locality on awareness about human rights. The science students have more awareness about
human rights awareness as compared to arts students. There is no significant difference in the
awareness of male and female secondary level students about human rights irrespective of their
stream of study and locality. Kumar (2002) concluded that there is significant difference in the
awareness of girls students of science and arts stream about human rights. The girl students of science
stream and urban area have more awareness about human rights as compared to girls of arts stream
and rural area. Chabra (2005) suggested that both rural and urban areas students have almost equal
level of awareness but their level of awareness is very poor. Kaur (2006) observed that there is no
significant difference in the awareness of male and female secondary schools about human rights
irrespective of locality and stream. Urban students are more aware about human rights as compared to
rural students. Jamwal (2007) revealed that there is no significant difference in the awareness of male
and female elementary school teachers about human rights. Urban and rural elementary school
teachers differed significantly. Urban teachers are more aware about human rights as compared to
rural counterparts. Katoch (2011) observed that gender wise and locality wise there is significant
difference in the awareness of college students about human rights. Male and Urban college students
are more aware about human rights as compared to their counterparts. With this intend the present
paper seek the answer to the question: what are the attitudes of K-12 students towards human rights?
Objectives

The following objectives were achieved in the study:

To study the attitude towards Human Rights among K-12 students in relation to their gender.
To study the attitude towards human rights among K-12 students in relation to their locality.
To study the attitude towards Human Rights among K-12 students in relation to their stream.
To find out the effect of social competency on K-12 students attitude towards Human Rights.

Swami Sahajanand Bharati College of Education, Shrirampur, Dist. Ahmednagar Page 15



NATIONAL SEMINAR ON HUMAN RIGHTS EDUCATION

Hypotheses
The following research hypotheses were tested in the study:
e There will be no significant difference in the attitude of K-12 students towards human rights
in relation to their gender.
e There will be no significant difference in the attitude of K-12 students towards human rights
in relation to their locality.
e There will be no significant difference in the attitude of K-12 students towards human rights
in relation to their stream.
e There will be no significant difference in the attitude of K-12 students towards human rights
in relation to high social competency.
e There will be no significant difference in the attitude of K-12 students towards human rights
in relation to low social competency.
Research methodology:In the present research the population consist of all the K--12 students
studying in pre university colleges of Kalaburagi district of Karnataka state.
Sample
The investigator used simple random sampling technique for selecting the sample from the
population. The sample consists of 300 K-12 students from 3 colleges.
Tools used for data collection
Following tools were used for the present study:
¢ Human Rights attitude scale is constructed by investigator
e Social competence scale by K.K.Tiwari (2012).
Statistical techniques used
Data was collected and analyze by mean, SD and‘t’ test.
Results
Hypothesis 1
There will be no significant difference in the attitude of K-12 students towards human rights in
relation to their gender.
Table 1: Differences of attitude towards human rights among the K-12 students with respect to
their gender

Category Number Mean Standard t value Remarks at
Deviation 5% levels.
Male 141 22.23 2.93

2.04 Significant

Female 159 21.47 3.51

The above table reveals that the computed‘t’ value 2.04 is greater than critical value 1.96 at 0.05
levels and hence it is significant. Consequently, the null hypothesis is rejected, and it can be said that
there is a significant difference in the attitude towards human rights among the K-K-12 male and
female students.
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Hypothesis 2
There will be no significant difference in the attitude of K-12 students towards human rights in
relation to their locality.

Table 2: Differences of attitude towards human rights among K-12 students with respect to

their locality
Category Number Mean Standard t value Remarks
Deviation at 5%
levels.
Rural 137 22.62 2.76
2.03 Significant
Urban 163 24.68 3.45

The above table reveals that the computed‘t’ value 2.03 is greater than critical value 1.96 at 0.05
levels and hence it is significant. Consequently, the null hypothesis is rejected, and it can be said that
there is a significant difference in the attitude towards human rights among the K-12 students with
respect to rural and urban areas.

Hypothesis 3
There will be no significant difference in the attitude of K-12 students towards human rights in
relation to their stream.

Table 3: Differences of attitude towards human rights among the K-12 students with respect to

their stream

Category Number Mean Standard t value Remarks
Deviation at 5%
levels.
Science 125 22.26 2.78
Significant
2.05
Arts 140 24.76 3.89

The above table reveals that the computed‘t’ value 2.05 is greater than critical value 1.96 at 0.05
levels and hence it is significant. Consequently, the null hypothesis is rejected, and it can be said that
there is a significant difference in the attitude towards human rights among the science group and arts
group of K-12 students.
Hypothesis 4
There will be no significant difference in the attitude of K-12 students towards human rights in
relation to high social competency

Table 4: Differences of attitude towards human rights among K-12 students with respect to

their high social competency

Category Number Mean Standard t value Remarks at
Deviation 5% levels.
Boys 150 31.65 2.76 Not

0.81 Significant

Girls 150 31.40 2.54
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The above table reveals that the computed‘t’ value 0.81 is lesser than critical value 1.96 at 0.05 levels
and hence it is not significant. Consequently, the null hypothesis is accepted, and it can be said that
there is no significant difference in the attitude towards human rights among the K-12 boys and girls
students with respect to their high social competency.
Hypothesis 5
There will be no significant difference in the attitude of K-12 students towards human rights in
relation to low social competency

Table 4: Differences of attitude towards human rights among K-12 students with respect to

their low social competency

Category Number Mean Standard t value Remarks
Deviation at 5%
levels.
Boys 150 28.88 3.64 Not

1.42 Significant

Girls 150 28.22 4.37

The above table reveals that the computed‘t’ value 1.42 is lesser than critical value 1.96 at 0.05 levels
and hence it is not significant. Consequently, the null hypothesis is accepted, and it can be said that
there is no significant difference in the attitude towards human rights among the K-12 boys and girls
students with respect to their low social competency.

Major findings:

e It was found that the male and female K-12 students differ significantly in their attitudes
towards human rights.

e It was found that the urban and rural K-12 students differ significantly in their attitudes
towards human rights. Students belonging to urban areas were significantly more aware than
rural counter parts in terms of awareness regarding human rights commissions and its
functions.

e It was found that the arts and science K-12 students differ significantly in their attitudes
towards human rights. Students from arts streams were significantly more aware than science
stream students

o It was found that the K-12 boys and girls students with high social competency do not differ
significantly in their attitudes towards human rights.

e It was found that the K-12 boys and girls students with low social competency do not differ
significantly in their attitudes towards human rights.

e It was found that students with high social competency are much aware about human rights
education and its function than the students with low social competency.

Conclusion: The modern society all over the world is considered by tremendous growth in
information and communication technology, liberalization and globalisation of the economy and
continuous pursuit of gross materialism without caring for eternal human values, where rights of an
individual are limited by his/her duty towards others. Materialistic values are slowly overcoming the
spiritual and moral values of the society. The diverse information’s accessed through media
influences impressionistic minds of students and makes them to unaware of the responsibilities and
human rights. Thus the present study concludes that the attitude towards human rights of K-12
students is in average level. Therefore there is a strong need to develop their human rights awareness
level through various programmes which will help them to understand the human dignity, values and
rights. So that students can able to analyse the forces which violates their rights and dignity. It was
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found that the K-12 students on selected gender, demographic factor and stream differ significantly in
their attitudes towards human rights. K-12 boys and girls do not differ significantly with respect to
their high social competency, and K-12 boys and girls do not differ significantly with respect to their
low social competency.

Educational implication: Human rights education is of immense use in our present day society in
which people of different castes, creeds, religion and cultures live together. Our constitution bestowed
some rights and values that is respect for human dignity and social integrity. Young students should
know or aware about the human rights. After the completion of their education they will enter into the
society and will involve different social, political roles and responsibilities. Unless and until they
would learn and know about human rights they cannot access them properly. That they can be used
whenever there is discrimination on the grounds of sex, race, colour, descent, national or ethnic origin
or religious belief or on the basis of class or caste systems in modern times. Though in many courses
human rights is the part of the curriculum but it should be teach as a separate paper then only the
students much aware of the human rights
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5. A STUDY ON THE IMPLEMENTATION OF RESERVE SEATS FOR
DISADVANTAGED AND WEAKER SECTIONS UNDER RIGHT TO
EDUCATION (RTE) ACT 2009

Asst. Prof. Bhaskar Vishnu Igawe
Dept of Continuing & Adult Education & Extension, Work, Pune Sub-Centre, SNDT Women's
University, Karve Road, Pune 411038

Introduction: The Constitution (Eighty-sixth Amendment) Act, 2002 inserted Article 21-A in the
Constitution of India to provide free and compulsory education of all children in the age group of six
to fourteen years as a Fundamental Right in such a manner as the State may, by law, determine. The
Right of Children to Free and Compulsory Education (RTE) Act, 2009, which represents the
consequential legislation envisaged under Article 21-A, means that every child has a right to full time
elementary education of satisfactory and equitable quality in a formal school which satisfies certain
essential norms and standards. In common parlance, Scheduled Castes (SCs), Scheduled Tribes (STs),
Other Backward Classes (OBCs), Girls, Children with Special Needs (CWSN), and Minorities
are considered disadvantaged sections or backward classes. The Socially and Economically Backward
Classes (SEBC) have only now been taken up at the national level for attention in education. There are
little or no Census data about them. Similarly there are no census data on the educational profile of
Minorities and the Disabled Children.

Status of 25% reserve seats for disadvantaged weaker section under the RTE Act 2009:

¢ RTE 25% seat fill rate across states in 2014-15

S. No. Country/State Admitted
students (%)
1 India 15.1
2 Andhra Pradesh 0
3 Arunachal Pradesh 8.48
4 Assam 13.46
5 Bihar 31.2
6 Chhattisgarh 32.94
7 Delhi 44 .61
8 Karnataka 31.55
9 Kerala 411
10 Madhya Pradesh 20.86
11 Maharashtra 17.87
12 Manipur 4.07
13 Meghalaya 1.39
14 Goa 181
15 Gujarat 6.98
16 Haryana 114
17 Himachal Pradesh 4.64
18 Jammu & Kashmir 6.67
19 Jharkhand 4.15
20 Mizoram 0.21
21 Nagaland 2.06
22 Odisha 0.97
23 Punjab 3.55
24 Rajasthan 39.26
25 Sikkim 10.26
26 Tamilnadu 37.75
27 Telangana 0.01
28 Tripura 21.79
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29 Uttar Pradesh 0.79
30 Uttarakhand 31.96
31 West Bengal 14.23

(Source: http://lwww.rterc.in, IIM Ahmadabad, RTE Resource Centre)
RTE Admission Status in Maharashtra (till July 17, 2014)

District Available | Filled | Vacant | Percentages | Percentages
No. RTE Seats | seats filled of  Vacant
seats Seats
1 Ahmednagar | 2832 1622 | 1210 53.74 46.26
2 Aurangabad | 2435 179 2256 7.35 92.65
3 Beed 890 92 798 10.33 89.67
4 Kolhapur 1940 596 1344 35.97 64.03
5 Latur 1025 507 518 49.46 50.54
6 Mumbai 8223 1153 | 7070 14.02 85.98
7 Nashik 3665 1759 | 1906 47.99 52.01
8 Nanded 713 331 382 46.42 53.58
9 Nagpur 7411 3738 | 3673 50.43 49.57
10 | Pune 13879 4665 | 9214 31.61 68.39
11 | Solapur 4289 1482 | 2807 34.55 65.45
12 | Satara 3554 1500 | 2054 42.20 57.8
13 | Sangli 1640 639 1001 42.25 57.75
14 | Washim 552 456 96 84.78 15.22
Total 53048 18719 | 34329 | 39.36 60.64

(Data provided on July 17, 2014 by Directorate of Primary Education, Govt of Maharashtra)
3. Scope of the study:

e This study will be conducted for disadvantaged and weaker section of Pune City.

e The study will be included both the admitted and not admitted students parents, who had
applied under the RTE Act 2009 in disadvantaged and weaker section.

e The study will be mainly emphasis on the implementation of admission procedure of 25%
reserve seats for socially and economically weaker section under the RTE Act 2009.

e The results and conclusions of the study will be applicable of admission procedure of 25%
reserve seats for socially and economically weaker section under the RTE Act 2009 in the
Maharashtra State.

4. Significance of the study:

The study will explore the status of the admission procedure of 25% reserve seats for socially and
economically weaker section under the RTE Act 2009 in the Pune city. It will be helpful to improve
the admission procedure of 25% reserve seats under the RTE Act 2009. The study is importance to
guide policy makers, administrators, beneficiaries

The study is important to the socially and economically weaker sections for the following:

1. Improvement in Economic Status

2. Improvement in Social Status

3. Healthy Relations in Family

4. Awareness about Education in society

5. Development of a new vision towards life

6. Quality Education

7. Change in lifestyle
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8. Development of confidence
5. Ethical concerns of the study:
1. Privacy refers to the ability to control when and under what conditions participants will have access
to their beliefs, values, or behavior.
2. The researcher engaged in research should consider carefully its possible consequences for
students, parents, school management and government officers.
3. The researcher engaged in research should ascertain that the consent of participants in the research
is voluntary and informed, without any implied deprivation or penalty for refusal to participate, and
with due regard for participants' privacy and dignity.
4. Permission from the concerned school principal and concerned authority will be taken in writing.
5. Information obtained about participants in research will treated as confidential.
6. Consent forms will be signed by the concerned research participants
6. Objective of the study:
1. To know and understand the policies and programmes for the educational development of
disadvantaged and weaker sections.
2. To identify the profile of the schools under the study area.
3. To identify the family profiles of the children of disadvantaged and weaker sections.
4. To bring out parental role in the views of awareness, capacity, attitude and perspective to
implementation of 25% Reserve Seats under the Right to Education Act 2009
5. To explore the perspective, policy and admission procedure of the school management to
implementation of 25% Reserve Seats under the RTE Act 2009
6. To explore the monitoring, procedure, feedback and action of administrative officers to
implementation of 25% Reserve Seats under RTE Act 2009
7. Variables in the study:
The variables in the study are listed below:
Independent variables: English Medium Schools, Sex of the child, Age, group size, Economical
condition, parental education, type of family, caste and class.
Dependant variable: Attitude, Awareness of Education, perception, Parental role, cognitive factors,
biological factors, Abilities and interests, Self concept, Social relationships, motivation
8. Research Questions:
1. Are parents face various technical problems in the implementation of 25% reserve seats under RTE
Act 2009?
2. Are Parents Social and Economical status affect on the implementation RTE Act?
3. Does 25% reserve seats affect on the disadvantaged and weaker section?
4. Does administrative role of the government bodies affect on the implementation of 25% reserve
seats under RTE Act 2009?
5. Does School management’s perspective, policy, admission procedure affect on the implementation
of 25% reserve seats under RTE Act 2009?
9. Research Design:
Exploratory Design will useful in following manners for 25% Reserve seats for disadvantaged and
weaker sections under RTE Act 2009:

1. Design is a useful approach for gaining background information on the topic.

2. Exploratory research is flexible and can address research questions of all types (what, why,

how).
3. Provides an opportunity to define new terms and clarify existing concepts.
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4. Exploratory research is often used to generate formal hypotheses and develop more precise
research problems.
5. Inthe policy arena or applied to practice, exploratory studies help establish research priorities
and where resources should be allocated.
(Taylor, P. J., G. Catalano, and D.R.F. Walker. “Exploratory Analysis of the World City Network.”
Urban Studies 39 (December 2002): 2377-2394;)
10. Sampling method and technique:
Sample Techniques: Researcher has used Krejcie and Morgan Table to determine the sample size
for the research work. To simplify the process of determining the sample size for a finite population,
Krejcie & Morgan (1970), came up with a table using sample size formula for finite population. The
total population of the parents of the research is around 15000 in for the Pune city, so according to the
Krejcie and Morgan Table sample will 375. (http://www.kenpro.org/sample-size-determination-using-
krejcie-and-morgan-table/krejcie-morgan-sample-size-table/)
Selection of parents and Principal will be done using probability method of random sampling method.
Selection of Social workers and Government officers will be done using non-probability method of
purposive sampling.

Sr. | Research Number Sampling Tools of data
No. | Participants Method collection
1 Parents 375 Random Structured
Sampling Questionnaire
2 Principals Estimated | Random In depth
10 Sampling interview
3 Social workers Estimated | Purposive Focus Group
30 sampling Discussion
4 Administrators Estimated | Purposive In depth
(Education officers, | 10 sampling interview
Deputy Education
Officers, etc)

11. Methods of Data Collection: Qualitative research methods will be used to data collection.
Qualitative research methods comprise both structured and unstructured tools. Structured interviews
like free listing are often useful in developing further information on gathering tools. These methods
can furnish relatively rapid preliminary interventions about study population. Tools like Focus Group
Discussion, which introduce sensitive topics help the researcher for rapport building with participants
and help researcher to explore more for the study.

12. Tools of Data collection

1. Structured Questionnaire: A Questionnaire will be developed to assess the parents’ perception
and awareness 25% reserve seats under RTE Act. Structured questions will cover various
components on awareness, perceptions, attitude, social and educational status of the parents.

2. Focus group discussion (FGD): Focus Group discussion will be used to collect data from the
social workers and NGO. FGD is more structured than general group discussion. Provides rich
information Discussion also helps to identify lead and key members of the group.

Conducting focus group discussions (FGDs) with the target population is considered an important
step to gaining insights into their thinking. Each focus group discussion (FGD) should be a
homogeneous group. They were seated in a circle with a facilitator who conducted the focus group
discussion (FGD) using a discussion guide. The script for the focus group discussion (FGD) will be
based on review of literature and result of interactions with adolescents. It will serve as a topic guide
but the participants can deviate and talk about any other point they felt relevant.

3. In depth interview: In depth interview will be used for the school management and government
official. This tool is a key component in qualitative research. Analysis of in depth interviews can help
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the researcher to identify issues of importance, uncover additional themes and topics for inclusion in
the research. ldentifying the pattern variation in study population helps to give voice to the
experience, feelings and perceptions and these will help and can be used at later stage for further
research and or intervention.
Secondary Source of data collection: The print and A/V material will be studied from Govt. of
India, Govt of Maharashtra, NGO, NCERT, NUEPA, IGNOU, Gol MHRD
13. Limitations of the study:
e The study will be for those who were applied under the RTE Act 2009 disadvantaged and
weaker section
e The study will be included the parents who had applied under the RTE Act 2009 in
disadvantaged and weaker section during the period of June 2010 to June 2015.
e The study will be limited only the English medium schools of the Pune City.
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6. A STUDY OF DIFFERENT LIFE RELATED VALUESOF GIRLS

Dr. Ganesh Vishnu Lokhande
Asst. Prof. & HoD of Psychology, R. B. N. B. College,Shrirampur Tal-Shrirampur,
Dist-Ahmednagar (M.S.)

Abstract
Research Background: This studyhadcompleted on junior college girl students in terms of their different life
related values.
Objectives: The study main objectivewas, to examine the level of different values and its four dimensionsof the
girls.
Research Methodology:The study Differential Values Questionnaire developed by Mrs. Rekha Rani Agrawal
was used. The study girl studentswere independent variable and different life value and its four dimensions were
dependent variables. The study purposive sampling method was used for the selection of the sample.
Eightygirlwere selected from R.B.NarayanraoBorawakejunior College, Srirampur.
Results: The finding of the study reveals that the girl students of junior college have moderate level deprivation
of the different life related values. Another finding is, girls student of junior college have low deprivationofnon-
material incentive value, delayed gratification of need value, future orientation value, prestige value.
Keywords: Different Values, Girls

INTRODUCATION: Value is an underlying motivation for the behaviors of the individual. It means
every behavior of people depend on their values. It makes the behavior selective. ‘Value is a person's
principles of behavior. It is an individual's judgment of what is significant in the life. Include values
honesty, responsibility, truth, tolerance, cooperation, solidarity, peace and respect.” According to
Wilson in 2009, “Value is refer to freely chosen, verbally constructed consequences of ongoing,
dynamic, evolving patterns of activity, which establish predominant reinforces for that activity that
are intrinsic in engagement in the valued behavioral pattern itself”

» TYPES OF VALUES:

1. Moral values: The attitudes and behaviors that a society reflectsvital for coexistence, order, and
general well-being.

2. Personal values: These are considered necessary principles on which we build our life and guide
us to relate with other peoples.

3. Social-cultural values: These are the main values of our society, which change with time, and
either coincide or not with our family or personal values.

4. Spiritual values: They refer to the significance we give to non-material aspects in our lives.

5. Material values: These values allow us to live, and are connected to our basic needs. They are
fundamental needs.

6. Family values: These derive from the fundamental beliefs of the parents, who use them to
educate their children

MAJOR DIMENSIONS OF VALUES:

1. Material Incentive Vs. Non Material Incentive:The girls who like prizes in the form of money,
books or other things of daily use which have the returning value prefer material incentives and
the girls who have more stress on medals, rolls of honor, certificate, fee, journey pass and the like
which not the returning value like non-material incentives.

2. Immediate Vs. Delayed Gratification of Need:Immediate graters do not frustrate for long
periods and their general pattern of life is such that they discourage planned action with goals
which are very far in the future. While, delayed gratifiers have longer time orientation with plans
projected much farther into the future.
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3.

Present Vs. Future Orientation:Present oriented girls are primarily motivated by the needs and
requirements of the present. On the contrary, future oriented girls are always worried about their
future prospects as for them future planning is more important than the present.
Money Mindedness Vs. Prestige Value: The characteristic behaviors of a girl with high prestige
value are that she gives greater importance to the family prestige of the new relatives at the time
of her marriage. In contrast, money minded girl is guided by money and material gain in the
choice of jobs and new relations.

The present study has based on junior college girl students in respect to their different life
related values.

SIGNIFICANCE OF THE STUDY: Present study has stress to find out the different life related
values of the junior college girl students. The study another objective was to find out the level of
material incentive value Vs. non-material incentive value, immediate gratification of need value Vs.
delayed gratification of need value, present orientation value Vs. future orientation value, and money
mindedness value Vs. prestige value of girl students. Therefore, the present study will be beneficial
for various members of the society such as parents, teachers and girls. Also, this study will be
beneficial for research scholars of psychology.

OBJECTIVES OF THE STUDY:

1.
2.
3.

4.
5.

To examine and analyzethe level of different life related valuesof the girls.

To see the level of material incentive value vs. non material incentive value of the girls.

To find out the level of immediate gratification of need value vs. delayed gratification of need
value of girls.

To see the level of present orientation value vs. future orientation value of girls.

To study the level of money mindedness value vs. prestige value of girls.

HYPOTHESIS OF THE STUDY

1. Girls’ of junior college will have not high level deprivation on their different life related value.

2. Girls’ of junior college will have greaternon-material value than material value in their life.

3. Girls’ of junior college will have better delayed gratification of need value than immediate
gratification of need value in their life.

4. Girls’ of junior college will have betterpresent orientated value than futureorientatedvalue in their
life.

5. Girls’ of junior college will have greater prestige value than money mindedness values their life.

PROCEDURE

» Sample Selection: In this study survey method was adopted. Purposive sampling technique was
used for the selection of the sample.Eighty girls were selected. The study sample was selected
from junior college at R. B. NarayanraoBorawake College, Shrirampur, Dist-Ahmedngar.The
sample age range was between 16 to 18 years.

» Variables of the Study:In the study girls of junior college was independent variable and different
life values were dependent variables.

» Study Materials: The different value questionnairedeveloped by Mrs. Rekha Rani Agrawal was

used as a tool in the study. This questionnaireconsists twenty eight items. These items are related
to life values of girls. The scale meant for adolescent. Test-retest Reliability is 0.85.

STATISTICAL INTERPRETATION

Table No.1 Level of Different Life Related values of Girls

Description Composite Different Values
Mean of Row Score 12.075

S.D. of Row Score 3.795

Standard Error (- +) -424

Variance 14.399

Mean of Stanine Score 9.325
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S.D. of Stanine Score 2.321

Standard Error (- +) -259

Variance 5.387

No. of Sample 80

Interpretations Moderate Deprivation

Table 1Shows that the junior college girls mean of row scores is 12.075 and S.D. is 3.795 on
their different life related values as well as meanof stanine scores is 9.325 and S.D. is 2.321.
Therefore, hypothesis no. 1 is accepted, because, As per manual, mean score of girls indicates the
moderate level deprivation on their different values.

Table No.2- Material Incentive Value Vs. Non Material Incentive Value of Girls
Material Incentive Vs. Non Material

Description Incentive Value

Mean of Row Score 3.413

S.D. of Row Score 1.597

Standard Error (- +) -179

Variance 2.549

Mean of Stanine Score 2.50

S.D. of Stanine Score 1.031

Standard Error (- +) -115

Variance 1.063

No. of Sample 80
Interpretations Low Deprivation

Table 2 further reveals that the calculated mean of row score is 3.413 and S.D. 1.597 as well
as mean score of stanine score is 2.50 and S.D. is 1.031.Therefore hypothesis 2 is accepted. Further it
was found that thejunior college girlhavelow level deprivation on their non-material incentive value.

Table No.3- Immediate Vs. Delayed Gratification of Need Value of Girls

Description Imm(_eQiatg Vs. Delayed
Gratification of Need Value

Mean of Row Score 3.663

S.D. of Row Score 1.550

Standard Error (- +) -173

Variance 2.404

Mean of Stanine Score 2.74

S.D. of Stanine Score 1.088

Standard Error (- +) -122

Variance 1.183

No. of Sample 80

Interpretations Low Deprivation

Table 3 further reveals that the calculated mean of row score is 3.663 and S.D. 1.550 as well
as mean score of stanine scores is 2.74 and S.D. is 1.088.Therefore hypothesis 3 is accepted. Further it
was found that the junior college girlshave low level deprivation on their delayed gratification of need
value.

Table No.4- Score of Level of Present Vs. Future Orientation Value of Girls

Description Pre_sent Qrientation Value Vs. Future
Orientation Value

Mean of Row Score 2.663

S.D. of Row Score 1.466

Standard Error (- +) -164

Variance 2.150

Mean of Stanine Score 2.16

S.D. of Stanine Score 0.818

Standard Error (- +) -019
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Variance 0.669
No. of Sample 80
Interpretations Low Deprivation

Table 4 further reveals that the calculated mean of row score is 2.663 and S.D. is 1.466 as
well as mean score of stanine scores is 2.16 and S.D. is 0.818.Therefore hypothesis 4 is rejected.
Further it was found that the junior college girls low level deprivation on their future orientation
value.

Table No.7- Level of Money Mindedness Value Vs. Prestige Value of Girls

D . Money Mindedness Value Vs. Prestige
escription
Value
Mean of Row Score 2.338
S.D. of Row Score 1.169
Standard Error (- +) -131
Variance 1.366
Mean of Stanine Score 1.925
S.D. of Stanine Score 0.689
Standard Error (- +) -077
Variance 0.475
No. of Sample 80
Interpretations Low Deprivation

Table 5 further reveals that the calculated mean of row score is 2.338 and S.D. 1.169 as well as mean
score of stanine scores is 1.925 and S.D. is 0.689.Therefore hypothesis 5 is accepted. Further it was
found that the junior college girl low level deprivation on their prestige value.
Discussion: Present study was conducted on girls of thejuniorcollege. In this study girls were
independent variable and different life related values and its four dimensions were dependent
variables. This study sample was selectedfrom R. B. NarayanraoBorawakecollege,Shrirampurin
Ahmednagar district. Their age range was between 16 to 18 years. The present study value orientation
guestionnaire developed by Mrs. Rekha Rani Agrawal was used for collection of the data. The study
main objective was to examine and analyze the level of different life related value and its four
dimensions of the junior college girls. The present study all hypotheses were accepted
excepthypothesis no 4. Because, this study result found that the, girls of junior college have moderate
level deprivationon their different life related values. Therefore, girls of the junior college have grater
life values. Another finding is, girls of junior college have low deprivation fromnon-material incentive
value, delayed gratification of need value, future orientation value, prestige value.lt means material
incentive value, delayed gratification of need value, future orientation value and prestige value have
vital superior than material incentive value, immediate gratification of need value,present orientation
value, and money mindedness value in life of junior college girls.

RESULTS

1. Girls of junior college have moderate level deprivation on their different life related values. It
means different life related values have more important in their life.

2. Girls of junior college have low level deprivation on theirnon-material incentive value. It means
girls of junior college have greater non-material incentive value than material incentive value.

3. Girls of junior college have low level deprivation on their delayed gratification of need value. It
means girls of junior college have greater delayed gratification of need value than immediate
gratification of need value.

4. Girls of junior college have low level deprivation on their future orientation value. It means girls
of junior college have greater future orientation value than present orientation value.
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5. Girls of junior college have low level deprivation on their prestige value. It means girls of junior
college have betterprestige value than money mindedness value.
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7. IDENTIFICATION OF SOME GLOBAL AND INDIAN ORGANISATIONS IN
HUMAN RIGHTS MOVEMENT

Asst. Prof. Hanuman R. Palave
Department of Psychology, R.B.N.B. College, Shrirampur, Dist- Ahmednagar (M.S.)

INTRODUCTION: Human rights are as old as human civilization; but their use and relevance have
been well defined during the recent years. It has gathered more importance in the post-second-world
war period, particularly after the United Nation’s Declaration of Human Rights (UNDHR) in 1948.
The Oxford Power Dictionary (1993) defines human rights as the ‘basic freedom that all people
should have’. The human rights basically emerge out of human needs and capabilities. In a simple
language, human rights are meant for human beings to satisfy their basic needs. The concept of
human rights implies that humans possess a set of rights that should not be taken away from them,
regardless of their race, gender, sexual orientation, class, nationality, religion, age, disability status,
employment status, political viewpoint, and so forth. Thus, the concept of human rights rests upon the
central tenet that people, regardless of who they are, possess a core set of universal rights. Present
study aims to know the concept of human rights and its definition. Secondly, the aim is to know the
names of some major global and national organisations active in human rights movement along with
its work introduction and website address.

CONCEPT OF HUMAN RIGHTS: Human means a man, woman, child or a person. And rights are
the things or the freedoms that are guaranteed. So human Rights are the rights you have simply
because you are human. It is something to which you are entitled by virtue of being human. The
concept of human rights is based on the belief that every human being is entitled to enjoy her/his
rights without discrimination. It implies that humans possess a set of rights that should not be taken
away from them, regardless of their race, gender, sexual orientation, class, nationality, religion, age,
disability status, employment status, political viewpoint, and so forth. Human rights are the rights to
which people are allowed no matter who they are simply because they are alive. The idea of basic
rights originated from the need to protect the individual against the (arbitrary) use of state power.
Attention was therefore initially focused on those rights which oblige governments to refrain from
certain actions. Human rights in this category are generally referred to as ‘fundamental freedoms’. As
human rights are viewed as a precondition for leading a dignified human existence, they serve as a
guide and touchstone for legislation. The concept of Human rights in India too has been modelled
upon the definition given in the Universal Declaration of Human Rights, 1948.Section 2 (d) of the
Protection of Human Rights Act, 1993 lays down definition of Human Rights: “Human rights mean
the rights relating to life, liberty, equality and dignity of the individual guaranteed by the Constitution
or embodied in the International Covenants and enforceable by courts in India.” Many people know
very few human rights, only freedom of speech and one or two others. Definitely these are important
rights, but the full scope of human rights is very broad. During worldwar 11 an idea emerged globally
that people should have certain freedoms which resulted in documenting thirty basic human rights in
Universal Declaration of Human Rights, created by the United Nations in 1948. For our convenience
these rights can be categorised in to fundamental, classical, civil, political, economical, social and
cultural rights. Countless organizations all over the world are working to protect human rights and
preventing its abuse. Some of the major human rights organizations uphold extensive websites,
documenting violations, and calling for corrective action, both at a governmental and grass-roots
level. Public support and condemnation of abuses is important to their success. Some of major
organisations are introduced here.
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International Nongovernmental Organizations: Nongovernmental organizations (NGOs) have
played a primary role in focusing the international community on human rights issues. NGOs monitor
the actions of governments and force them to act according to human rights principles.

Some of these groups are listed alphabetically below with descriptions based on their website
information:

1.

Amnesty International: Amnesty International is a worldwide movement of people who
campaign for internationally recognized human rights for all. With more than 2.2 million
members and subscribers in more than 150 countries, they conduct research and generate action
to prevent and stop abuses of human rights and to demand justice for those whose rights have
been violated. www.amnesty.org

Children’s Defence Fund (CDF): For more than 40 years, CDF is a child advocacy
organization that works to ensure a level playing field for all children. CDF build-ups policies
and programs that work on children in poverty defend them from abuse and neglect. CDF also
work for their right to equal care, education along with their moral and spiritual development.
www.childrensdefense.org

Human Rights Action Center: Since last 50 years, Human Rights Action Center is a non-profit
organization based in Washington, DC, headed by Jack Healey, world-renowned human rights
activist and pioneer. The Center works on issues of the Universal Declaration of Human Rights
and uses the arts and technologies to innovate, create and develop new strategies to stop human
rights abuses. They also support growing human rights groups all over the world.
www.humanrightsactioncenter.org

Human Rights Watch: Human Rights Watch is dedicated to protecting the human rights of
people around the world. They investigate and expose human rights violations, hold abusers
accountable, and challenge governments and those who hold power to end abusive practices and
respect international human rights law. Human Rights Watch publishes more than 100 reports
and briefings on human rights conditions in some 90 countries, generating extensive coverage in
local and international media. www.hrw.org

Human Rights Without Frontiers (HRWF): HRWF focuses on monitoring, research and
analysis in the field of human rights, as well as promotion of democracy and the rule of law on
the national and international level. www.hrwf.net

National Association for the Advancement of Colored People (NAACP): Founded in 1909,
NAACP is the nation’s oldest, largest and most widely recognized grassroots-based civil rights
organization. The mission of the NAACP is to ensure the political, educational, social and
economic quality of rights of all persons and to eliminate racial hatred and racial discrimination.
Www.naacp.org

Simon Wiesenthal Center: This prestigious international Jewish human rights organization is
dedicated to repairing the world one step at a time. The Center generates changes by confronting
anti-Semitism, hate and terrorism, promoting human rights and dignity, standing with Israel,
defending the safety of Jews worldwide, and teaching the lessons of the Holocaust for future
generations. www.wiesenthal.com

Australia Asia Worker Links: It is an Australian non-government organization active since
1979, established to forge international labour movement links in the Asia-Pacific region.
AAWL’s mission is to build respect for the rule of law and constitutional democracy; enable the
vulnerable and marginalised to assert and develop their rights; to promote gender and racial
equality and oppose all forms of unfair discrimination; and contribute to the development of a
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human rights jurisprudence and to the social and economic transformation of society. AAWL has
conducted solidarity exchanges and study tours in many countries of Asia. www.aawl.org.au

9. Human Rights Foundation: The Human Rights Foundation (HRF) is a non-profit organization
founded in 2005 by Thor Halverson. Its head office is in New York City, USA. Its definition of
human rights focuses on the essential ideals of freedom of self-determination and freedom from
tyranny and the rights of property. www.humanrightsfoundations.org.in

Intergovernmental and Governmental Organizations:

These are the organizations existing and working between two or more governments or levels
of government.

1. Human Rights Council: An intergovernmental body with membership encompassing forty-
seven states, the Human Rights Council has the task of promoting and protecting human rights
internationally. Its mechanisms to forward these ends include a Universal Periodic Review which
assesses situations in all 192 UN Member States, an Advisory Committee which provides
expertise on human rights issues, and a Complaints Procedure for individuals and organizations
to bring human rights violations to the attention of the Council. www.ohchr.org

2. United Nations Educational, Scientific and Cultural Organization (UNESCO): UNESCO’s
goal is to build peace in the minds of men. Its work in the field of human rights aims to
strengthen awareness and acts as a catalyst for regional, national and international action in
human rights. www.unesco.org

3. Office of the United Nations High Commissioner for Refugees: This office directs and
coordinates international action to protect refugees and resolve refugee problems worldwide. Its
primary purpose is to safeguard the rights and well-being of refugees. It strives to ensure that
everyone can exercise the right to seek asylum and find safe refuge in another state, with the
option to return home voluntarily, integrate locally or to resettle in a third country.
www.unhcr.org

4. US State Department Bureau of Democracy, Human Rights and Labor: The US State
Department’s Bureau of Democracy, Human Rights and Labor strives to learn the truth and state
the facts in all of its human rights investigations, annual reports on country conditions, etc. The
bureau takes action to stop ongoing abuses and maintains partnerships with organizations
committed to human rights. www.state.gov

5. Office of Democratic Institutions and Human Rights of the Organization for Security and
Co-Operation in Europe (OSCE): The Office for Democratic Institutions and Human Rights of
the OSCE, comprised of fifty-six participating states from Europe, Central Asia and North
America, is engaged in human rights activities focusing on freedom of movement and religion
and preventing torture and trafficking in persons. www.osce.org

Human Rights Commissions:

1. Commission for Human Rights, Council of Europe: The Commission is an independent
institution within the Council of Europe mandated to promote the awareness of and respect for
human rights in forty-seven Council of Europe Member States. The Commission’s work thus
focuses on encouraging reform measures to achieve tangible improvement in the area of human
rights promotion and protection. www.coe.int

2. European Union Ombudsman: The European Union Ombudsman investigates complaints
about maladministration in the institutions and bodies of the European Union. The Ombudsman
is completely independent and impartial. www.ombudsman.europa.eu

3. European Commission Directorate for Employment, Social Affairs and Equal
Opportunities: The European Commission’s Directorate-General for Employment, Social
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Affairs and Equal Opportunities works toward the creation of more and better jobs, an inclusive
society and equal opportunities for all. www.ec.europa.eu

4. African Commission on Human and Peoples’ Rights: This Commission is officially charged
with three major functions: the protection of human and peoples’ rights, the promotion of these
rights, and the interpretation of the African Charter on Human and Peoples’ Rights.
www.achpr.org

5. The Asian Human Rights Commission: Asian Human Rights Commission works to achieve
the following priorities, among others: to protect and promote human rights by monitoring,
investigation, advocating and taking solidarity actions. www.ahrchk.net

National Nongovermental Organisations:

Some of the major Nongovernmental organisations (NGO) in India working in the various
fields of human rights protection and prevention of its violation are given below.

1. Ramakrishna Mission Home of Service: It is an Indian non-governmental organization
established in Varanasi, established in 1900 and became a branch of Ramakrishna Mission in
1902. It manages an education program on essential health problems in schools, slums and
villages of Uttar Pradesh (India) thanks to auto produced multimedia educational films.
www.varanasirkm.org

2. People’s Union for Civil Liberties: It is a prominent civil rights organization in India. It was
formed in 1976 by veteran socialist and campaign leader JayaPrakash Narayan, who launched it
as the People’s Union for Civil Liberties and Democratic Rights (PUCLDR) It Was originally
intended to be an organization free from political ideologies, bringing those concerned about
defending civil liberties and human rights from different backgrounds onto a common platform.
www.pucl.org

3. People’s Union for Democratic Rights: It came into existence in 1976-77 as the Delhi unit of a
larger national forum, and became PUDR on 1 February, 1981. PUDR conducts investigations,
issues statements, distributes leaflets, organizes public meetings, demonstrations and dharnas,
and fights legal cases to highlight the violation of people’s rights, and to help towards their
redressal. www.pudr.org

4. Child Rights and You: Child Rights and You (formerly Child Relief and You, till 2005),
commonly abbreviated as CRY is a non-profit organization in India established in 1979 that aims
to restore children’s rights in India.. The organization partners with grass-roots Nongovernmental
organizations to uplift thousands of Indian children denied basic children’s rights. www.cry.org

5. Bandhua Mukti Morcha (BMM): Bandhua Mukti Morcha or Bonded Labour Liberation Front
(BLLF) is a NGO in India working to end bonded labour. Based in New Delhi, it was founded in
1981 by Swami Agnivesh. BMM’s efforts are credited with the passing of legislation to abolish
child labour in India (the Child Labour (Prohibition and Regulation) Act 1986.
www.bondedlabour.org

CLOSURE: Ideas about rights and responsibilities have been an important part of all societies

throughout history. Human rights are a set of principles concerned with equality and fairness. They

are the great ethical yardstick that is used to measure a government's treatment of its people. As

human rights are viewed as a precondition for leading a dignified human existence, they serve as a

guide and touchstone for legislation. All over the world, thousands of organizations are working to

protect human rights and prevent its abuse, playing a vital role in focusing the community on human
rights issues. Some of the major organizations like Amnesty international, Human Rights Action

Centre, Human Rights Watch, uphold extensive websites, document violations, conducts research,

publishes reports and calling for corrective action, both at a governmental and nongovernmental
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grass-roots level. This study is helpful for teachers and students of education and law to know a brief
introduction about history, incidence, work and action plans of such few major organisations. It is also
helpful for common people who are interested to know about human rights and its related
organisations.
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8. HUMAN RIGHTS EDUCATION AND PROMOTION OF SOCIAL JUSTICE: A
PHILOSOPHICAL PERSPECTIVE

Asst.Prof. Jameer Ilahi Momin
Arts and Commerce College, Satara (M.S.). Email- jameermomin55@gmail.com

Introduction — The concept of ‘Human Rights’ has been widely discussed in the 20" century
throughout the world. This particular ‘Thought’ of ‘Human Rights’ is related to and originated due to
the two World Wars and their devastating and inhuman effect as well as their massive destruction
happened in the 20" Century. In the year 1945 America used Atomic Bombs against Japan and
destroyed entirely the two beautiful cities ‘Nagasaki’ and ‘Hiroshima’. It caused great loss to entire
‘Humanity’. Approximately more than 10 million innocent people died because of this ruthless
bombing. The cruel massacre of more than 6 million Jews by Hitler and his Nazi followers is also a
matter of concern as far as protection of ‘Human Rights’ is concernd. Fascism of Mussolini of Italy
and Nazism of Hitler of Germany had shown utter disregard for the right of every Human Being to
‘Live’ with dignity and peacefully. Hitler was and is guilty of the most inhuman atrocities, especially
against the Jews. In the Communist Regime of United States of Soviet Russia (USSR) too, individual
freedom was given scant regard. All these incidents and Global Events of annihilation and butchery
gave rise to the Noble concept of ‘Human Rights’. (Reference- Aggarwal J.C.,’Education for Values,
Environment and Human Rights’,(2008) ISBN : 978-81-7541-252-1, SHIPRA PUBLICATIONS,
Delhi, page-236.)
Philosophical Foundations and Underlying Principles of ‘Human Rights’- Every ‘Man’ and
‘Woman’ on this ‘Earth’ has ‘Basic’ and ‘Fundamental’ ‘Right’ to ‘Live’ his or her ‘Life’ ‘Freely’
and ‘Fearlessly’. Human Rights, as commonly understood, are the rights that every human being is
entitled to enjoy freely irrespective of his or her Riligion, Race, Caste, Sex and Nationality, etc.
Because of being a Human Being some Rights are inherent. (Reference- Aggarwal J.C., Education for
Values, Environment and Human Rights’,(2008) ISBN : 978-81-7541-252-1, SHIPRA
PUBLICATIONS, Delhi, page-236.) The essence of ‘Human Rights’ comes from some root
Principles and Philosophical Assumptions which we can call, ‘Philosophical Foundations’ and
‘Underlying Principles’ of ‘Human Rights’. They are as follows-
e Human Rights embody the fundamental values of ‘Human Civilizations’.
e All Human Beings are Born Free and Equal in Dignity and Rights.
e People are different, and so are their Cultures.
o People live in different ways and Civilizations also differ, but all this Diversity should not be
the basis of Discrimination.
e People speak in variety of Languages with different accents and intonation styles.
e People are guided by different Religions and Faiths.
o People are born with different colours, and many traditions influence their lives with varying
colours and shades.
o People dress differently and adapt to their Environment in different ways.
o People express themselves differently.
e In the various corners of this world, Music, Literature and Art reflect different ‘Ways of
Expressions’ and ‘Styles’.
But despite these differences, all people have one single common attribute; they are all human beings-
nothing more, nothing less. ‘Nobody’ is ‘Inferior’ or ‘Superior’ to ‘Anybody’. Thus ‘Human Rights’
have emerged as the most powerful concept of our age which has its origin in the major events of 20"
century. It has become, in the opinion of former UN Secretary General Boutros-Ghali, a Common
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Language of Mankind and Ultimate Norm of all Politics. Adopting this language allows all people to
understand others and to be the authors of their own history. According to Prof. Abdulrahim P.
Vijapur, “Today everyone talks of ‘Human Rights’, demands them and struggles for their
Recognition, promotion and protection”. Since 1948, the United Nations has adopted more than 100
human rights documents, declarations, principles, and conventions, covering the entire gamut of
human rights — relationships-interactions. These, inter alia, deal with Rights of Women, Racial or
Religious Discriminations, Migrant Workers, Children, Refugees, Prohibition of Genocides, Slavery,
Tortures, Stateless Persons and their Problems, Minorities, Right to Development and Peace, etc.
Among all the documents of United Nations on ‘Human Rights’, three are the most important and
basic documents. They are :- 1. The universal Declaration of Human Rights (UDHR) adopted on 10"
December 1948, 2. The International Covenant on Economic, Social and Cultural Rights and 3. The
International Covenant on Civil and Political Rights adopted in 1966. These three documents together
are called ‘The International Bill of Rights’ meaning the first International Bill in Human History.
Hence, December, 10 is celebrated as Human Rights Day throughout the World. The universal
Declaration of Human Rights, The International Covenant on Economic, Social and Cultural Rights
and The International Covenant on Civil and Political Rights at some points and instances recognize
various ‘Human Rights’ separately as well as universally under the broad title © The International Bill
of Rights’. They are as follows —

¢ Right to Life and Right to Liberty and Security of Person

e Right to Protection against Slavery

¢ Right to Protection against Torture and Cruel and Inhuman Punishment

¢ Right to Recognition as a Person before the Law

e Right to Equal Protection of the law

e Right to Access to Legal Remedies for the Violation of Rights

e Right to Protection against Arbitrary Arrest and Detention.

¢ Right to Hearing before an Independent and Impartial Judiciary

¢ Right to Presumption of Innocence

¢ Right to Protection against Ex-Post- Facto-Laws

¢ Right to Protection of Privacy, Family and Home

¢ Right to Freedom of Movement and Residence

e Right to seek Asylum from Persecution

¢ Right to Nationality

¢ Right to Marry and found a Family and Right to own Property

¢ Right to Freedom of Thought, Conscience and Religion

e Right to Freedom of Assembly and Association

¢ Right to Political Participation

e Right to Social Security

¢ Right to Work under Favourable Conditions

e Right to Free Trade Unions

e Right to Rest and Leisure

¢ Right to Food, Clothing and Housing

e Right to Health Care and Social Service

e Right to Special Protection for Children

¢ Right to Education and Information

e Right to Participation in Cultural Life
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e Right to Self - Determination

¢ Right to Humane Treatment when detained and imprisoned

¢ Right to Protection against Arbitrary Expulsion of Aliens

e Right to Protection against Advocacy of Racial and Religious Hatred

¢ Right to Protection of Minority Culture.etc.

(Reference - Jack Donnelly, “International Human Rights”, Westview Press.)
Historical Background and Origin of Rights — Human Rights did not get recognition overnight or
only in the latter half of the 20" Century. There are many sources of Human Rights. World’s Major
Religions, Religious Philosophies and Faiths also spoke about and advocated ‘Human Rights’. The
Ancient Vedic Indian Philosophy, Jainism, Buddhist Philosophy, Roman and Greek Philosophy,
Judaism, Christianity, Islam and even Paganism also show inclination and glimpses of ‘Human
Rights’. Especially the Preaching and Practicing Philosophy of Siddharth Gautama who is well known
as Gautam Buddha propounded the ‘Noble Principles’ of Humanity, Fraternity, Universal
Brotherhood, Empathy, Compassion, Justice, Equality and Equity. Also the Constitution of Madina
recognized the Rights of Religious minorities, especially the Jews and Christian. Many Quranic
Injunctions and Prophetic Traditions elaborate ‘Human Rights’. Political Movements and Great
Revolutions are other important sources of human rights. Noteworthy and Important landmarks such
as ‘Magna Carta’ (1215), ‘The Petition of Rights’ (1628) and ‘The Bill of Rights’ (1689) in England;
“The French Declaration of the Rights of Man and of the Citizen of 1789 and American Bill of Rights
of 1791 gradually elaborated Important Civil and Political Rights. The October Revolution of Soviet
Russia in 1917 brought to forefront the Social, Economic and Cultural Rights. In fact, the list of
‘Human Rights’ is continuously becoming longer with the Socio-Political and Economic Movements
and Revolutions.
Meaning of Human Rights-
There is an Earnest need to discuss some important questions and issues: -
e What is the importance of Rights?
e Why do we need these Rights?
e How can we define Rights?
e Which is the most appropriate term for Rights?
e  Whether terms such as ‘Natural Rights’, ‘Civil Rights’, ‘Political Rights’ and ‘Fundamental
Rights’ convey same or different meanings?

We can certainly explore answers to these vital questions. ‘Human Rights’ are those
Conditions of Life that allow us to fully develop and use our Human Qualities of Intelligence and
Conscience and to satisfy our Spiritual and Natural Needs. We cannot develop our ‘Personality’ in the
absence of Rights. They are ‘Fundamental’ to our ‘Nature’: without them we cannot live as Human
Beings. To deny human beings their Rights is to set the Stage for political and Social Unrest, Wars
and Hostility as well as Antagonism between the groups and between the States as well as between
the groups in Nations. Also this kind of ‘Denial of Human Rights’ leads to urgent demands for better
life and larger freedom. Human Rights, far from being an abstract subject for Philosophers; Political
Scientists and Lawyers, affect the daily lives of everyone-Man, Woman, Child and Adults too.
(Reference — Prof. Vijapur Abdulrahim P. , ‘Human Rights’, Chapter in Edited Book by Kidwai
A.R., ‘New Directions in Higher Education’, ISBN-978-81-309-2754-1, Viva Books Private
Limited, New Delhi- 110 002, Page-203, 204) Thus ‘Human Rights’ are Universal moral Rights; they
belong to everybody because they are Humane in Nature. By definition, they are not earned, bought or
inherited. They are ‘Inherent’ in ‘Human Dignity’. They are ‘Inalienable’ Human Rights are essential
for peaceful, harmonious, all-round and progressive enrichment, enhancement, and empowerment of
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Mankind on the earth. That is why, ‘Education of Community’ and ‘Awareness about Human Rights’
through Formal, Informal and Non-Formal Mechanisms of Education is of utmost importance.

Right to Education- A Basic Human Right As Dr. Juhi Gupta rightly says that ‘Everybody’
has the Right to Education, which has been recognized since the Universal Declaration of Human
Rights (UDHR) in 1948. The Right to Free and Compulsory Primary Education, without any kind of
discrimination and of ‘Good Quality’, has been reaffirmed in all the major International Human
Rights Conventions. Many of these same instruments encourage, but do not guarantee, Post —Primary
Education. These Rights have been further elaborated to address issues like ‘Quality’ and ‘Equity’ as
well as ‘Equality’ moving forward the issues of what the Right of Education means, and exploring
how it can be achieved. As a minimum : States must ensure that basic education is available,
accessible, acceptable and adaptable for all i.e. (4 A Scheme). The Right of Underprivileged,
Deprived Classes and Oppressed Masses to Education is one of the most Critical of all the Rights —
because education plays an important ‘Role’ in enabling the Underprivileged and Deprived Masses as
well as Oppressed Classes in securing other vital rights to live with due ‘Human Dignity’. Offering
Skill based Quality Education to the Underprivileged and Deprived Masses as well as Oppressed
Classes is the only sure way of giving them much greater power- of enabling them to make genuine
choices over the kinds of lives they wish to lead. This is not a ’luxury’. ‘The Convention on the
Rights of the Child’ and ‘The Convention on the Elimination of All Forms of Discrimination against
Women’ establish it as a 'Basic Human Right’. That the Underprivileged and Deprived Masses as well
as Oppressed Classes might have the chance of healthier and happier lives should be the sole reason
enough for promoting their education at all the levels.  The aim of education is always to turn the
individual into a good human being with robust health, sound intellectual and mental growth, fine
sensibilities, moral and spiritual development so that he or she will have harmonious relations with
the other members in the society and will be useful to the society. In other words all education is
aimed at making a student “a complete human being”. To become a complete human being is never
ending process and not at all restricted to Urban Citizens or to the members of Upper Class Society
only. But in our Nation the Youths in Rural Area and each and every Child from Underprivileged and
Deprived Masses as well as Oppressed Classes have also equal right to all round development. In that
sense the term ‘Education’ is all inclusive. Social-Psychological-Mental- Moral and Mental Health
through Quality Education are the prime aspects of the process of General Education.

The Role of Constitution of India in Promotion of ‘Human Rights’ and ‘Social Justice’-
Preamble to the Constitution of Indiais a brief introductory statement that sets out the guiding
purpose and principles of the document, and it indicates the source from which the document derives
its authority, meaning, ‘the people’. The hopes and aspirations of ‘the people’ as well as the ideals
before our nation are described in the preamble in clear words. It may be considered as the heart and
soul of Constitution. The preamble can be referred to as the preface which highlights the entire
Constitution. Preamble to the Constitution of India indeed shows a way of life, which recognizes
liberty, equality and fraternity as the principles of life and which cannot be divorced from each other:
Liberty cannot be divorced from equality; equality cannot be divorced from liberty. Nor can liberty
and equality be divorced from fraternity. Without equality, liberty would produce the supremacy of
the few over the many. Equality without liberty would kill individual initiative. Without fraternity,
liberty and equality could not become a natural course of things. Thus these principles are interlinked
with one another. The Fundamental Rights and the Fundamental Duties as well as Directive Principles
enshrined in our Indian Constitution have their origin in the ‘Noble Concept of Human Rights’.
Education is power. It constitutes the foundation of all the multi- dimensional socio, cultural and
economic development of any country. It can be well achieved by Promoting the ‘Human Rights

Swami Sahajanand Bharati College of Education, Shrirampur, Dist. Ahmednagar Page 39


https://en.wikipedia.org/wiki/Constitution_of_India
https://en.wikipedia.org/wiki/Constitution_of_India

NATIONAL SEMINAR ON HUMAN RIGHTS EDUCATION

Education and Awareness about the various Provisions of our Constitution. (Reference- Baruah,
Aparijita (2007). Preamble of the Constitution of India: An Insight and Comparison with Other
Constitutions. New Delhi: Deep & Deep. p. 177. ISBN 81-7629-996-0. The concept of Human Rights
is necessary and it should be deliberately understood by every citizen especially for the betterment of
down trodden people and vulnerable sections of our Society, so as to give them Justice. Children,
Women, People from Rural Area, Tribal Area, People of the various Castes which were previously
considered as Untouchables, People of Negro Race etc can be called Underprivileged and Deprived
Masses as well as Oppressed Classes and vulnerable sections of our so called Civil Society. The
opening words of the Preamble of the Indian Constitution clearly indicates the utmost concern and
respect for the Human Rights of the Indian Citizens to assure them Social Justice. It States, “WE,
THE PEOPLE OF INDIA, having solemnly resolved to constitute India into a SOVEREIGN,
SOCIALIST, SECULAR, DEMOCRATIC REPUBLIC and to secure to all its citizens: JUSTICE,
social, economic and political; LIBERTY of thought , expression, belief, faith and worship;
EQUALITY of status and of opportunity; and to promote among them all FRATERNITY assuring
the dignity of the individual and the unity and integrity of the Nation;...... ”. Thus we can conclude
this Research Article in the encouraging words of our Ideal Leader Dr. Babasaheb Ambedkar, the
maker of Constitution. Dr. Ambedkar in one of his thoughts says, “If you want to develop the society
then you need to spread up the education. Education eradicates the bias of people which results on to
minimize the exploitation, domination, of those people who try to take the benefit of the so called
illiterate people. If the people get knowledge through education then they can face the problems
created by the dominators. Education reforms opinions, it tries to remove the walls built among the
people. The biggest gift that is given by the education is that it creates self confidence among us
which is considered as the first stage of our development.”
(Reference -"Fundamental rights in The Preamble, Free Law Study material, IAS Law Notes,
Study material for Ancient India Law". www.civilserviceindia.com.)
Bibliography
Aggarwal J.C., ‘Education for Values, Environment and Human Rights’,(2008) ISBN : 978-81-7541-252-1,
SHIPRA PUBLICATIONS, Delhi,
Apter, David ‘Politics of Modernization’, Chicago: University of Chicago press.
Ashirwad N.’ Drive Against Illiteracy : Quest for a New Approach’, ‘Yojana ‘December 16-31, (1990)
Association of Indian Universities (AIU) (2000) Universities Handbook- 28™ edition, AIU, New Delhi.
Dr. Shaikh Saleem and Gowali, Vidya.(2007), “ Public Expenditure on Higher Education In India”, University
News, Vol.45, No. — 49 December 3-9-2007.
"Fundamental rights in The Preamble, Free Law Study material, IAS Law Notes, Study material for Ancient
India Law". www.civilserviceindia.com.
Jack Donnelly, “International Human Rights”, Westview Press.
Kapadia Karin, Siva and her Sisters: Gender justice, Caste and Class in Rural South India, 1995.
Khan Rasheedeuddin (Ed), Composite Culture of India and National Integration, Shimala : Institue of Advanced
Study, 1987.

Prof. Vijapur Abdulrahim P. , ‘Human Rights’, Chapter in Edited Book by Kidwai A.R., ‘New Directions in
Higher Education’, ISBN-978-81-309-2754-1, Viva Books Private Limited, New Delhi- 110 002,

Swami Sahajanand Bharati College of Education, Shrirampur, Dist. Ahmednagar Page 40


https://books.google.co.in/books?id=aPujAJ1UVqUC&pg=PA177&redir_esc=y#v=onepage&q&f=true
https://books.google.co.in/books?id=aPujAJ1UVqUC&pg=PA177&redir_esc=y#v=onepage&q&f=true
https://en.wikipedia.org/wiki/International_Standard_Book_Number
https://en.wikipedia.org/wiki/Special:BookSources/81-7629-996-0
http://www.civilserviceindia.com/
http://www.civilserviceindia.com/

NATIONAL SEMINAR ON HUMAN RIGHTS EDUCATION

9. {4l g4 ATfor fareror
1. Sf. Figa MIIRE AW
STETE BIciT 3 TYBHIT, IV

YATgAT —

faaredT ATl ddl gdbiar fhal AaeRE SIRER YRR HRUIA IS
SANTET AR, 3 T Hgad IR WUrAl RMUURE Gl g9 fave 9 AEr O
AE<d QUATd U ART 378, WIad P FHTAT Aiqd Al §9h 9 Hoid wWa=d Il
JMIE RO ATl IR AT TRATIAST W1 il gvaren MaR <Jad dell 37z,
S A §Fbid Hewd AYRRIT B0 U Had el e, Adl 8adh § AT
ST TSI WIT 3Med.  UAd gadiall AUl a1 A1 2 8% "4aRiadical U
SITel 3Ted, U[A HAIdl Badll I HIUATS! Fddlell AUl Afdddcral fadbr o
U HIR] BIUTR ATE], $ddd e R DI 1A IRl ANAT YPHRD Sia- SHIvE!
AR BIOTR ATEI, 3 Ufures] A1) gahid Al R fag .

TG I PTA?

A FHTA A A YOH IR TN SFbiAT b Hewd & fael od 7
FHIGIYA Odel UIfgSl. A 8 AW Urof 378, dl eIl g I1 ArarTd 3ATdel
SIge SITd 3RAdl. AT ST 3Hdbidy RSl AN, ARl AT I8d a1
TROTE] el BRI W B, AT IS dRAATgesd ATl ARl SievT
TSUT B, AMATAT JAMUSAT YrAHAS fhdT Siiadd I TR Yadl Rl ATl FUHE I
T B8l AWl YR dolel I, UG WHISIG Sidd STTd ATl A AUl
e Mg 9IiR ¥l HOIYA0l Bo |Ihd ARl GG 3D ddl Yha
IRAY BT AT, I T IaRAd YD AMUSIT STOYHIT gd- dRuI Sxfdel o)
IRTSIrEl gRRer i BIga, o[ AMINTG Silas STd SRIAT A<l ga-aR Hlel
Ry G103 TP BT g9d. I T YHR=AT HEFT AMioied FIH - wed .
TSI e HROTIT G il AT (AT UTe™ 6ROl fhar & 1 Heiean
U MU AN USd.  GANI RIS dlel Al g Faedl 9% doledl N[N,
ARG STaTd il YT STTeledT 31 11 el fhar Aderl F=vold 896 8id.

MG EFPTEl HbodT —

A FHATSITET U AT T TR, FHIGId 184 AT FaiAT AN ST
gd. dYfdaed Bab ST RTElel Ueold.  ATRRITEY Uldodlar bryer [ $%9 8
BIh WIT PHRUATT 3fele] AR, AFD & Of PAa R &b ATed FMAM AMAl 8ab 3R
FRUTATd.

A S AT —

U1, U9, Ol ARG — “EFb WUl WEISTe Sifaqrar of T aRRerd g @, s T Em
AT AT AT FIRNT fIB™T Hod 07 A1 g AL,

A — AT ARS [THRAEET 3 IH fFclell dred IRReN ool g9h

Dr. S.K.Awasthi :- “Human Rights means the right relating to life liberty, equality and dignity of the
individual guaranteed by the constitution or embodied by courts in India.”
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DT TIPS i—

gFmTar S fhar [ a1 el oo f[qardar Afdy geRdr 70 ad delt
Il AN HIEaredT HaoT f[AEarS! g9d MG Fdh NI gIeR Aaierd UdhAd e
B RS Blold Al SFhidl d T2 MU &Rl Sl Al §Fh 7 Al
T ST WRT B, EablT . TaR AFAUTON AT AT FRTel Siias SToT T
I BIOIR AEL  AHATd AfdaAcd, IO, AqAgiadbgeal A [Ahrrdl  gab
MG UG AN, EIBI - AT HIOTRATE! AT - fdb &%= odr Id e,

A EIDIAT SBRAR —

Ggad NRg HuredT AMEdd 10 fSHER, 1948 RISI Al Babiel AIEHD SITER
AT AT g WP Dol AT STSRATITAT YK 3 8ol 318 B, Fd AT T
gFdh Aol IMfoT cfear Ufieca ReTor B0 BT STTdiiel waTd=d, =T @ HTiadT Iiar gram 8.
aUd AMAl Badbid 9 el AR AT T BIVIN M HR B AT
AGAG[AdhYEdIa” SlTelell JTETd B3,
| g9 freror —

AT gahied] URTHGREG JTHAGHTIUNATS] TPl Wad g SaNiedl gdhlfaeriy
> 1&or 90 org TP R, YD Al Al Hedld UTeld BRUATEIEd AlfSl 3Tl
gifget. o1 T AfEcl o™Ie A’ 3MMUel 8ad 9 o ARV AMfAeR &Il STed JIfe.
AT gahredr [ 1eromen e Yldl ARAH WS bRl dsol. “Hdl §Fb [ Te01 FEUrel
ABIHT AIITBRT MO TSTHR AT AT BabId Iocie= DROTMIT YR UTel HRoL”
JMUYT AHIGITHEY JT8d AT 3MUT 5axi 1T B dd- dRId? SaNied] 8Fbrd g Tad:ad]
BAPBId HRETTT B PHRI9? GBIl [dbrardl A el & 1 01 g1gat? ar 9 e
A T A4 Bab | TEOTHEY dedl oial.

AMEl g9 IO RS —

™ TeromrT ARHIGA "Gl gdbrel ST URAd ARl @Ml Al Sabr

™ Terome RS YT qrdias WYe HRAT g,

1) IS Il -] gFBTl S0 Ho1 QUl 3 Ih.

2) qdT B9 Abaodladd aAlbiAed Haes  fierar fAHfor gror.

3) RITAT AFIATATE] AAUITATS! AT 8ah 1ol TRl 37TR.

4) SR g FEel AR @) IrreT Ardl gad [ eroe IRGl 3Te.

5) TSI IS ATl T IR HesTell uTfaol.

6) ST TiadT TR T4,

7) AT BIBIETE STTAATT AT el (4l <.

8) MY Ul Tl B 8IS AU WU YD i AP el IR,

9)  HAI sabideE Ul 16707 QT fdhar ATarad Sl 0T HRuATE IRl 3.

10)  UNIR AEIHAT Gl Alfed] AaAHNIET $o QUATH! TR 3.

A4 g% o SfyEee —

1) faemeytar wd™ 9 saNi™ g9 Hifed Ho Ul

2)  fqemear A9 SamiedT EREAVIRIGHIIE JTeER d ARG T8 Vgolie Hetqd
S QUL

3) faemeaived AdT gadmiars] Siofia AT $Ror,
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4) faemenfar AR g9 ATHRA Tedr™d BIOM=AT oTedral Siofla o QoL
5) A §Fh ATHRel Mo A1t del <vIre! faemeafaey arcafa arg fomfor

PRI
6) FE, WA, dgdn, WA, AR, ufaver goarel Amdl geardn fdemeatdey
SV PRI,

7) AT a4 dodord AMGs d Hed AMEed SIHHad dded  frerar fHfor &Ror.
8) FTW%WWW%WWWWHWw
AR 3eR dTe STauaTyd YReb QAN ITel SIoNd 6o oL,
9) UG fqemedien AMIfSe GRiedd o ferel gifeerd ard | Q.
10)  HTRINDGISHT, AFNIHGISAT MO ATHITDHGIST JUT il faemeai=n @
rTos g 16707 ATl rfesl arel ol &% QL.
1) 99 R faeneatEr dadear @ Jied { 1eforear g9 Aty ST,
12)  foemeai=r gadil IRVITHGREGRIAT SAATSIaU Sell SITdl IS T HI0L.
13)  fqemeat=ar gomidell HRUATT 3Meled] HRIEE AT UHR AAGSIEn dell Slige
IS el QL.
14)  foemeai=r ga@mied OS] Bl HvaTd lefedl [Afdy HRIGHT A7 YR 3
IO Dol STeel ATAR &7 Sl
fveror WRIEA HrfaTE —
™ Teromr=aT |d WRIER AT g9 B WA= faer el A/ fafdy ferarem Qe
AT T HANAES HRUITAT YAST ST 38, Al gFbredl Hawid [ Tefdhrel AT A
HE@Ml MR, HIoTTel 1670 WRTATS], aTiell /el dHRom=ar { Terrl {fHa,
T 9 GBI ATl dIE] AT Ulgol.  AAwAT Sferar fdemeff 8 men SeeR
AR BIT TS ATy SHa-Ida Al Babla FRhR BVl & [ 18T b 3Te.
MR AU WA=, 9Han, 9Ear 9 9™ A1 d@ial GRSl AR, AFS
g 1, gul, foiw, Aren, g¥, ST fhar o #d, e fhdl Arifioie Jou, FURil U’
Failell W=l fderardl Fel ferel sl 8 qou 9oy WRiaR 1wl soaraard
3.
RIS —
AT gabrear [ oAl o tedren Haed il gd A gSueaT gerEr
WRE | egEr ATl YT |Hiadrell e IR Hd usdrd.  ard URUTH By
BT i wifed) faemeatar feren wiftsr e fJenef 9 adia 9 smedl . W
PRUIR TSI 1A SR <dlel B QUMR AR 34 dred.
ATSHITT Il Toh WREVT PIUST 1993 TR elibsiel brosra - 1eromen dredn
UAR, TR ARIHET dIedl UMM, IS WEWRIE died YAV, A dAldbiAdier
RIS SIRTSHAT, ARSI HeeIdl AMdl §FhIId] FAdhdl STl HRUMHS Al
EIHIAT REAHS INAd el el S aTel R, Hod gadi=al IAvRidedl youed
RIRHCTd IRAa Hod Sdall 3Te.
oo —
#r7ell g9 — HI & § uicler, @R glsrd 19, ok (1999)
[ e [ gor — ST ggwid JR Feggad 9er 1 g9 (2009)

Swami Sahajanand Bharati College of Education, Shrirampur, Dist. Ahmednagar Page 43



NATIONAL SEMINAR ON HUMAN RIGHTS EDUCATION

10. WETfoRIErdt fTemeat=an urehicic ATat EahTasei=ar JATvia AHAT ST

Asst.Prof. Karwar Anil Kisan
S.S. B. College of Education, Shrirampur

GRIIT
e g 2 G A Tt g9 a1 SRR Sdrd. Gag AdicT Gret 89 ST HEACTAIFS &% 8K 380 HEIIH,
20 IR ¢ HahOT TEASTT 3718 W= & THATRG [T 813 1o 18] TelTencidi [emeai=ar qrerehiaed THre"are qrat
EFHT SNl [5G det. Tq ST [ohar Firert Sioia Sidl STee! faq de A8t /st 39 UaeiaRicr G, G a
HIR AAGR 371k FFeT FRUFTE TR 37Te.

TRATET
TR T AT A g STASTIHRT Hraerd, HHal 8ok Al & S Sifash WRiak. qr=at
TFRAT AR FE T A @A 20 FeTar )R¥¢ TS AFAYFR T8 RaswRett. Hiaemrer
TRl fammeatean Uretehidict AT gefehit STole ST ST 83 i1 ST T, o Hifgd! TS
UTEUITETS! B WYL WoIe Sheletl 319 fferer gerhiaRel Afedt STV el 3TR.
e fawam @y
AT gk WIRIe STTEg &b 319 o Ucdsh H s IRacanett Fmfed, stfavrsa aefren, qam, g,
Tond 3T TR o WA QAT Wl o foshrarel Savesh SMed. YR SN Helforerie
UTCTShTe HIFE &ah FehedHT, STOTe ST, WTHI=T Hifed! I 3T HINEh hetell 37e.
ot ferwamet s
TIUTRT 3T T el gohie J&T0T o WA HREEl SHASSTEviaT e, ARSI, Fehrd 3790t
TRTY 3T, 39 3 HHe! shragHidieT Fee, T SIviid qTetehid &% o ST =81d o goiioT AR
TR Tel AT AT fersarelt T aed.
| U9
. HE BeRRITeTST TTeTehicier HIFE &9tk HeheawT 1 3T 7
R. T g9 STOAETae qrefehie Ferred! s 31 ?
Jfeas
% TE STa ST Fedeh ARG HIe gerehiel ST galt 3.
R. AT gk fafae WehRe 3T st SRl 315 A 1eh.
HTeAT= AT @
Helfereri foreqor SumR ugdl, Rtk URaiRreAT forneAd Uit 9 e Wedl skt
e
HyTterT=i HteT ©
HRTAEITa T e UTeTshie HIal e, el Welfeer! o Siia ST Jren ST T Seieamd
AT 3. TR ML & T R028-2\0 HEIST 2T,
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gfRaieT :
TRIfaaTerd fommeatea areishiean Wed Hel saehTEgiad TeX T AIied 3. H1e ArY 088
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11. HUMAN RIGHT EDUCATION: PROBLEM OF WOMEN VIOLENCE

Asst.Prof. Khajurkar D.T.
SSVSSCollege of Education,Osmanabad.(MS) khajurkar.devdatt26 @gmail.com

Introduction: The constitution of India guarantees the equality of rights of men and women. The
women in India very often have to face discrimination, injustice and dishonor. Though women in
India have been given more rights as compared to men, even then the condition of women in India
is miserable. The paper discuss about the issue or problems of women in India, fundamental rights of
women and violence of women.
Human right

Human Rights are the minimum rights which are compulsorily obtainable by every
individual as he/she is a member of human society.
Need and importance of the topic
1. Crime against women would be higher in India.
2. The crimes against women in India are increasing at a very fast pace.
3. There is need of the awareness about the topic of Human rights and specifically women rights.
4. To know about the various Rights for women.
Various Women Human Rights in India :

Right to equal opportunity for employment Right to education

Right to property Right to equality

Right to liberty Right to politics

Right to live with dignity Right to work in equitable condition

Right to free choice of profession Right to protection of health

Right to livelihood Right to get equal wages for equal work

Right to privacy in terms of personal life, | Right to protection from society, state and

family, residence, correspondence etc. family system.

Right to protection from gender discrimination | Right to social protection in the eventuality of
retirement, old age and sicknes

Right to protection from inhuman treatment

Is Indian women miss uses her rights ?
When we see about the crimes done against the women in spite of being given rights equal to men.
These points will explain that continues violation of human rights of women in India.
Violation on women in past India
SATI: Sati is an old custom in Indian society in which widows were immolated alive on her
husband’s funeral pyre. Although the act was supposed to be voluntary on the widow’s part, it is
believed to have been sometimes forced on the widow.
PURDAH: Purdah is a practice among some communities of requiring women to cover their
bodies so as to cover their skin and conceal their form. It curtails their right to interact freely
and it is a symbol of the subordination of women.
DEVADASIS: Devadasis was a religious practice in some parts of southern India, in which women
were married to a deity or temple. In the later period, the illegitimate sexual exploitation of the
devadasi’s became a norm in some part of the country.
e VIOLATION OF RIGHT FROM SOCIETY, STATE AND FAMILY SYSTEM
1) CHILD ARRIE: Child marriage has been traditionally prevalent in India and continues to
this date. Discrimination against the girl begins even before their birth and continues as they grow.
According to the law, a girl cannot be married until she has reached the age of 18 at least. But the
girl in India is taken as a burden on the family. Sometimes the marriages are settled even before

Swami Sahajanand Bharati College of Education, Shrirampur, Dist. Ahmednagar Page 48



NATIONAL SEMINAR ON HUMAN RIGHTS EDUCATION

the birth of the child. In south India, marriages between cousins is common as they believe that a
girl is secured as she has been marries within the clan. Parents also believe that it is easy for the
child — bride to adapt to new environment as well as it is easy for others to mould the child to
suit their family environment. Some believe that they marry girls at an early age so as to avoid
the risk of their unmarried daughters getting pregnant. This shows that the reasons for child
marriages in India are so baseless. Basically, this phenomenon of child marriage is linked to
poverty, illiteracy, dowry, landlessness and other social evils. The impact of child marriage is
widowhood, inadequate socialisation, education deprivation, lack of independence to select the
life partner, lack of economic independence, low health/nutritional levels as a result of
early/frequent pregnancies in an unprepared psychological state of young bride. However, the
Indian boys have to suffer less due to male dominated society. Around 40% child marriages occur
in India. A study conducted by ,,Family Planning Foundation showed that the mortality rates
were higher among babies born to women under 18. Another study showed that around 56%
girls from poorer families are married underage and became mothers. So, all this indicated that
immediate steps should be taken to stop the evil of Child Marriage.
2) DOWRY HARASSMENT AND BRIDE BURNING: The demand of dowry by the husband
and his family and then killing of the bride because of not bringing enough dowry to the in — laws
has become a very common crime these days. In spite if the Dowry prohibition Act passed by
the government, which has made dowry demands in wedding illegal, the dowry incidents are
increasing day by day. According to survey, around 5000 women die each year due to dowry deaths
and at least a dozen die each day in kitchen fires.
3) RAPE: Young girls in India often are the victims of rape. Almost 255 of rapes are of girls
under 16 years of age. The law against rape is unchanged from 120 years. In rape cases, it is very
torturing that the victim has to prove that she has been raped. The victim finds it difficult to
undergo medical examination immediately after the trauma of assault. Besides this, the family
too is reluctant to bring in prosecution due to family prestige and hard police procedures.

4) DOMESTIC VIOLENCE: Wife beating, abuse by alcoholic husbands are the
violence done against women which are never publicly acknowledged. The cause is mainly the
man demanding the hard earned money of the wife for his drinking. But an Indian woman always
tries to conceal it as they are ashamed of talking about it. Interference of in — laws and extra
marital affairs of the husbands are the another cause of such violence. The pity women are
unwilling to go to court because of lack of alternative support system. Thus, all these violence done
against women raises the question mark that how these special rights being given to women are
helping them? What are the benefits of framing such laws for the women? Are they really helping
them? Will the women really be given an equal status to men one day? All these questions are
still unanswered. There is still long way to go to answer such questions

VARIOUS POINTS ABOUT WOMEN VIOLENCE
VIOLATION OF RIGHT TO EQUALITY AND RIGHT TO PROTECTION AGAINST
GENDER DISCRIMINATION.

Discrimination against the girl child starts the moment she enters into the mothers womb.
The child is exposed to gender differences since birth and in recent times even before birth, in the
form of sex — determination tests leading to foeticide and female infanticide. The home which is
supposed to be the most secure place, is where women are mort exposed to violence. If a girl
child opens her eyes in any way, she is killed after her birth by different cruel methods in some
parts of the country. Thus the very important right to life is denied to women. In India, men are
always assumed to be superior to women and are given more preference.
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The World Human Rights Conference in Vienna first recognised gender — based violence

as a human rights violation in 1993. The same was declared by United Nations Declaration in
1993.
VIOLATION OF RIGHT TO EDUCATION: Education is considered as means of development
of personality and awareness. Education is one of the most important human rights but the
position of women’s education in India is not at all satisfactory. Young girls may be bought up to
believe that they are suited only to certain professions or in some cases to serve as wives and
mothers. Despite in the improvement in the literacy rate after independence, there continues to be
large gap between the literacy levels of men and women. Almost half the women population are
even unable to recognise language characters. Al least 60 million girls lack access to primary
education in India. Due to large percentage of uneducated women in India, they are not even
aware of their basic human rights and can never fight for them.

e VIOLATION OF POLITICAL RIGHT: The political status of women in India is very
unsatisfactory, particularly their representation in higher political institutions — Parliament and
provincial Legislation which is of great under — representation which hampers their effective role
in influencing the government initiatives and policies regarding women’s welfare and
development. Their representation has been unable to reach even 10% in Lok Sabha. Thus it is
clear that: a) There is male domination in Indian politics and almost all the parties give very little
support to women in election despite their vocal support for 33% reservation of seats for
women in Parliament and Provincial Legislation. b) Women have made initiatives in political
participation but they have not been accepted in politics.

e VIOLATION OF RIGHT TO PROPERTY: In most of the Indian families, women do not
own property in their own names and do not get share of parental property. Due to weak
enforcement of laws protecting them, women continue to have little access to land and property. In
fact, some of the laws discriminate against women, when it comes to land and property rights.
Though, women have been given rights to inheritance, but the sons had an independent share in
the ancestral property, while the daughter’s shares were based on the share received by the father.
Hence, father could anytime disinherit daughter by renouncing his share but the son will continue
to have a share in his own right. The married daughters facing harassment have no rights in
ancestral home.

e VIOLATION OF RIGHT TO PROTECTION OF HEALTH: According to the World Bank
report, malnutrition is the major cause of female infertility. The presence of excessive
malnutrition among female children as compared to male children is basically due to differences in
the intra — family allocation of food between the male and female children. Normally, the male
members are fed before the female members of the family. According to Human Development
Report, in rural Punjab, 21% of girls in low income families suffer from severe malnutrition as
compared with 3 % of boys in the same family. Even the low income boys are far better than
upper income girls. Girl babies are less breast — fed than boy babies. 60% of girl babies are
born with low birth weight. Sometimes due to economic distress and natural calamities like
floods, droughts or earthquakes, the discrimination against the female child increases. Moreover
it has been confirmed by various studies that the girl’s diet is inferior to the boy’s diet both in
quality and quantity. Boys are given more nutritive foods like milk, eggs, butter, ghee, fruits, and
vegetables as compared to girls. Due to this inferior quality diet, girls are more vulnerable to
infections and diseases. The reason again is that families spend less on medication for girls than for
boys.
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. VIOLATION OF RIGHT TO EQUAL OPPERTUNITY FOR EMPLOYMENT
AND RIGHT TO GET EQUAL WAGES FOR EQUAL WORK: The employment of the
women in agriculture, traditional industries and in sizeable section of new industries is declining
at a very fast rate. The reason is that the adoption of new technological changes requires new
skill, knowledge and training. And women in India, who constitute a large share of world’s
illiterate lacks such skills and knowledge. The studies have also showed that for the same task,
women are paid less than the males. Technological changes in agriculture and industry are
throwing out women from the production process. The women workers are concentrated only
for certain jobs which require so — called female skills. Thus, Indian labour market is adverse
to women workers. It shows that, the role of women in large scale industries and technology based
businesses is very limited. But even in the small- scale industries their participation is very low.
Only 10.11% of the micro and small enterprises are owned by women today. Statistics show that
only 15% of the senior management posts are held by the women. In agriculture where women
comprise of the majority of agricultural labourers, the average wage of women on an average is 30
—50 % less than that of men.

e VIOLATION OF RIGHT TO LIVE WITH DIGNITY: EVE TEASING AND
SEXUAL ABUSE: Eve teasing is an act of terror that violates a woman’s body, space and self —
respect. It is one of the many ways through which a woman is systematically made to feel
inferior, weak and afraid. Whether it is an obscene word whispered into a woman’s ear; offensive
remarks on her appearance; any intrusive way of touching any part of women’s body; a gesture
which is perceived and intended to be vulgar: all these acts represent a violation of woman’s
person and her bodily integrity. Thus, eve teasing denies a woman’s fundamental right to move
freely and carry herself with dignity, solely on the basis of her sex. There is no particular
places where eve — teasers congregate. No place is really “safe” for women. Roads, buses, train,
cinema halls, parks, beaches, even a woman’s house and neighbourhood may be sites where her
self— worth is abused.
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12. HUMAN RIGHT EDUCATION AND EQUALITY

Asst. Prof. Dr. DISALE MAHADEO SADASHIV
College of Education, Barshi Tal-Barshi, Dist-Solapur, E-mail-sdisale4@gmail.com

Abstract

This paper mainly focus on the concept of Right to Education Government policy in the lasr decade, especially
through sarva shiksha Abhiyan, has made inclusion an important part of its agenda. However, the strategies
adopted have largely been limited to providing “incentives” to attract children from disadvantaged backgrounds.
The many forms that exclusion takes and the different ways in which it manifests in different parts of the
country have not been sufficiently addressed, making exclusion, perhaps, the most important problem in terms
of access to education.

Keywords - Human Rights Education

Introduction: -

l. The situation of Elementary Education in India:- Since Independence, India has made
impressive progress in terms of growth of educational institutions at different levels, physical access
to schooling for children, and diversification of educational programmes. Today, 18 crore children
are taught by almost 57 lakh teachers in more than 12 lakh primary and upper primary schools across
the length and breadth of the country. With schematic interventions from the erstwhile Operation
Blackboard, Bihar Education Project, Lok Jumbish, District Primary Education Programme, and
Government’s current flagship programme of Sarvara shiksha Abhiyan (SSA), over 98% of our
children are estimated to have access to primary schooling within three kilometers of their habitation.
Gross enrolment ratios have increased significantly across all social categories, drop out rates at
primary level have declined, and transition from to upper primary stage has improved. Decentralized
academic support structures have been established in the from of District Institutes for Education and
Training (DIETS) in 571 districts, and Resources. Centers in 6746 blocks and 70388 clusters in the
country. Over 12 crore children participate in the Mid Day Meal programme, the world’s largest
school feeding programme, which impacts not only enrollment of children, but aso their regular
attendance in school and participation in the learning process. This notable spatial spread and physical
access has, however, by and large not been supported by satisfactory circular interventions, including
teaching learning materials, trainings designs, assessment systems and classroom practices, or even
suitable infrastructure. “Our constitution fathers did not intend that we just set up hovels, put students
there , give untrained teachers, give them bad textbooks, no playgrounds and say, we have complied
with Article 45 and primary education is expanding ..They meant that real education should be given
to to our children between the ages of 6 and 14. Physical expansion has also not adequately addressed
the problem of social access. An alarming 46 per cent children drop out before completing the
elementary stage of education. The country’s expectation in respect of overall coverage, equitable
distribution and quality of education have largely not been fulfilled. The education system does not
function in isolation from the society of which it is a part. Our social system is stratified in to
manifold layers based on class, caste, gender, and religion. Unequal social, economic and power
equations, which persist, deeply influence children’s access to education and their participation in the
learning process. This is evident in the disparities in education access and attainment between
different social and economic.

1. Girls belonging to SC, ST and Muslim minority communities, and children with disabilities,
especially those from poor families, are educationally most vulnerable. Evens as the education system
seeks to reach out to every child by widening access and providing school infrastructure and teachers,
the issue of quality presents daunting challenges Indian education system is known for its inequitable
character- there are high fee charging schools catering to the rich and privileged and ordinary
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government schools with extremely insufficient facilities to which the masses of people living in rural

area and urban slums send their children. There is a range of government and private schools between

these extremes. Time has come to make a decisive intervention to change this situation so that all
children irrespective of their religions, caste, class, gender and location get an education of
comparable quality.

I1. The Right of Children to free and compulsory Education Act, 2009 :- In August 2009,
Parliament passed the historic Right of children to Free and compulsory Education (RTE) Act,
2009. The new law must be seen from from the perspective of children. It provides a justiciable
legal framework that entiles all children between the ages of 6-14 years to an education of
reasonable quality, based on participles of equity and non — discrimination. It provides for
children’s right to free and compulsory admission, attendance and completion of elementary
education. More importantly, it provides for the child’s right to education that is free from fear,
stress and anxiety. There are several provisions in the act, including for example, provisions
prohibiting corporal punishment, detention and expulsion which need to be fore-fronted to ensure
that we move towards a system that, as the National policy on Education states, provides ‘ a warm,
welcoming and encouraging approach for children to learn’ (NPE, 1986/92). The most important
aspect, however, is to ensure that the teaching — learning process is free from stress with obvious
implication for curricular reform. Testing and school grading system need to be reviewed to
motivate children to deepen and widen their learning. The RTE Act also lays down the
responsibilities of teachers. Teacher accountability systems would need to ensure that children are
learning and that their right to learning in an environment that is free from stress and anxiety is not
violated.

The RTE Act provides for :

(i) The right of children to free and compulsory education till completion of elementary education in a
neighborhood school.

(ii)It clarifies that ‘compulsory education’” means obligation of the appropriate government to
provide free elementary education and ensure compulsory admission, attendance and completion
of elementary education to every child in the six to fourteen age group. ‘Free’ means that no child
shall be liable to pay any kind of fee or charges or expenses which may prevent him or her from
pursuing and completing elementary education.

(iii) It makes provisions for a non-admitted child to be admitted to an age appropriate class.

(iv) It specifies the duties and responsibilities of appropriate Governments, local authority and
parents in providing free and compulsory education , and sharing of financial and other
responsibilities between the Central and state Governments.

(v) It lays down the norms and standards relating to, inter alia, pupil Teacher Ratios (PTRs), buildings
and infrastructure, school working days, teacher working hours.

(vi) It provides for rational deployment of teacher by ensuring that the specified pupil teacher
ration is maintained for each school, rather than just as an average for the state or district or block,
thus ensuring that there is practically no urban — rural imbalance in teachers posting. It also
prohibit deployment of teacher for non-educational work, other than decennial census, elections to
local authority, state legislatures and parliament, and disaster relief.

(vii) It provides for appointment of appropriately trained teachers, i.e. teachers with the requisite
training and academic qualification.

(viii)  For children in 6-14 age group it prohibits

1) Physical punishment and mental harassment,
2) Screening procedures for admission,
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3) Capitation fees,
4) Private tuition by teachers,
5) Running of schools without recognition,
(ix) It provides for the following penalties :
a) For charging capitation fee: fine upto 10 times the capitation fee charged;
b) For resorting to screening during admission: Rs 25,000 for first contravention; Rs. 50,000 for
each subsequent contravention; and
¢) For running a school without recognition: Rs.fine upto Rs one lakh, and in case of
Continuing contravention Rs 10,000 for each day during which the contravention
Continues.
(x) It provides for development of curriculum in consonance with the values enshrined
in the Constitution, and which would ensure the all round development of the child, building on the
child’s knowledge, potentiality and talent and making the child free of fear, trauma and anxiety
through a system of child friendly and child centered learning.
(xi) It provides for protection and monitoring of the child’s right to free and compulsory education
and redressal of grievances for Protection of child Rights, which shall have the power of a civil court.
The Act contains several provisions that require to be put in place in order to Literacy set up a
committee under the chairpersonship of shri Bordia, former Education Secretary, Government of
India, to suggest follow up action on SSA via-a-vis the RTE Act. A copy of the Government Order
No. F.2-50/2009-EF.3 dated 3™ S*™*" 2009 constituting the committee and its Terms of Reference is
at Annex 1. During initial meetings of the committee it was conveyed on behalf of the Ministory of
HRD that the committee may not strictly confine itself to the terms of reference and should as well
make recommendations regarding implementation of RTE Act 20009.
The committee held seven meeting between September 2009 and January 2010, during which it had
interaction with State Secretaries of Education, educationists, representatives of teacher’s unions,
voluntary organization who are in close touch with field realities, and representatives of persons
working with children with special needs. Consultation with representatives of teacher’s union and
civil society organizations provided important insights, inter alia, for bringing out of school children
from disadvantaged section in to age appropriate class class, care and support in mainstream schools
for children with special need, education for girls, importance of forging partnerships with voluntary
agencies and civil society organizations for developing capacities of school management committees
(SMCs) to formulate school development plans, realigning teacher 5 education and training system to
build learning on childrens experiences and pre-knowledge. Additionally, interaction with state
secretaries of Education provided valuable inputs on issues relating to the nature of central assistance,
implementation structure for SSA and RTE. A list of persons who participated in the consultations is
attached at Annex Il.
IV. Governing principles: Keeping in view the mandated of the RTE Act, particularly the need to
provide to all children of the country education of equitable quality, in the preparation of this report,
the committee has been guided by the following principles:
(i) Holistic view of education, as interpreted in Nation curriculum Framework 2005 with implications
for a systemic revamp of the entire content and process of education with significant implications for
curriculum, teacher education, educational planning and management.
(ii) Equity, to mean not only equal opportunity, but also creation of conditions in which the
disadvantaged sections of the society — children of SC, ST, Muslim minority, landless agriculture
workers and children with special needs, etc.-can avail of the opportunity.
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(iii) Access, not to be confined to ensuring that a school becomes accessible to all children within
specified distance but implies an understanding of the educational needs and predicament of the
traditionally excluded categories = the SC, ST and others sections of the most disadvantaged groups,
the Muslim minority, girls in general, and children with special needs. This interpretation of access
has been viewed by the committee as an indispensable stipulation of the Act.

(iv) Gender concern, implying not only an effort to enable girls to keep pace with boys but to view
education in the perspective spelt out in the National Policy on Education 1986/92; i.e. a decisive
intervention to bring about a basic change in the status of women,

(v) Centrality of teacher, to motivate them to innovate and create a culture in the classroom, and
beyond the classroom, that might procedure an inclusive environment for children, specially for girls
from oppress and marginalized background.

(vi) Convergent and integrated system of educational management is prerequisite for implementation
of the RTE law. All states must move in that direction as speedily as feasible.

(viii) Adherence to RTE stipulations — even where it seemed difficult to adhere to the timeframe laid
down in the RTE Law, the committee worked to fined practical solutions for adherence to the Act’s
stipulations.
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15. TOWARDS THE SUSTAINABLE DEVELOPMENT THROUGH HUMAN
RIGHTS

Dr. Bhaskar V. Niphade
Associate Professor, Department of Marathi, R.B.N.B. College, Shrirampur,
E-mail — dr.bvniphade@gmail.com

Introduction: Human is the only animal on the earth, who can think and according to thinking he
can act. But in the process of civilization some of us forget that they are human and to act as a human.
Human rights are rights inherent to all human beings, whatever our nationality, place of residence,
sex, hational or ethnic origin, colour, religion, language, or any other status. We are all equally
entitled to our human rights without discrimination. These rights are all interrelated, interdependent
and indivisible. Universal human rights are often expressed and guaranteed by law, in the forms of
treaties, customary international law , general principles and other sources of international law.
International human rights law lays down obligations of Governments to act in certain ways or to
refrain from certain acts, in order to promote and protect human rights and fundamental freedoms of
individuals or groups. In this paper discussion is done about the concept of human rights, concept of
sustainable development and role of human rights in sustainable development. The objectives of the
paper are as follows.
Objectives:-

1. To study the concept of Human Rights.

2. To study the concept of Sustainable Development

3. To find the role of human rights in sustainable development.
> What are Human Rights?

“Human rights are commonly understood as inalienable fundamental rights to which a person
is inherently entitled simply because she or he is a human being.”

Human rights are the most fundamental and important of rights. They are the rights that the
government in the United States spelled out in the Bill of Rights and the Constitution, and they are the
rights that the United Nations aims to protect for all people. These rights would exist even without
government protection or intervention.

Human rights are commonly understood as being those rights which are inherent in the mere fact of
being human. The concept of human rights is based on the belief that every human being is entitled to
enjoy her/his rights without discrimination. Human rights differ from other rights in two respects.
Firstly, they are characterised by being:

= Inherent in all human beings by virtue of their humanity alone (they do not have,e.g., to

be purchased or to be granted);

» |nalienable (within qualified legal boundaries); and

= Equally applicable to all.
Secondly, the main duties deriving from human rights fall on states and their authorities or agents, not
on individuals.
One important implication of these characteristics is that human rights must themselves be protected
by law (‘the rule of law’). Furthermore, any disputes about these rights should be submitted for
adjudication through a competent, impartial and independent tribunal, applying procedures which
ensure full equality and fairness to all the parties, and determining the question in accordance with
clear, specific and pre-existing laws, known to the public and openly declared.
The idea of basic rights originated from the need to protect the individual against the (arbitrary) use of
state power. Attention was therefore initially focused on those rights which oblige governments to
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refrain from certain actions. Human rights in this category are generally referred to as ‘fundamental
freedoms’. As human rights are viewed as a precondition for leading a dignified human existence,
they serve as a guide and touchstone for legislation.

Some examples of human rights include:

e The right to life

e The right to liberty and freedom

e The right to the pursuit of happiness

e The right to live your life free of discrimination

e The right to control what happens to your own body and to make medical decisions for yourself

e The right to freely exercise your religion and practice your religious beliefs without fear of being
prosecuted for your beliefs

e The right to be free from prejudice on the basis of race, gender, national origin, color, age or sex

e The right to grow old

e The right to a fair trial and due process of the law

e Theright to be free from cruel and unusual punishment

e The right to be free from torture

e The right to be free from slavery

e Theright to freedom of speech

e The right to freely associate with whomever you like and to join groups of which you'd like to be

a part.
The right to freedom of thought
e The right not to be prosecuted from your thoughts
Most people accept these rights as fundamental and inalienable and in free countries like the
United States, there is little disagreement about these basic human rights.
»What is sustainable development: "Sustainable development is development that meets the needs of
the present, without compromising the ability of future generations to meet their own needs." The
concept of sustainable development can be interpreted in many different ways, but at its core is an
approach to development that looks to balance different, and often competing, needs against an
awareness of the environmental, social and economic limitations we face as a society. All too often,
development is driven by one particular need, without fully considering the wider or future impacts. We
are already seeing the damage this kind of approach can cause, from large-scale financial crises caused
by irresponsible banking, to changes in global climate resulting from our dependence on fossil fuel-
based energy sources. The longer we pursue unsustainable development, the more frequent and severe
its consequences are likely to become, which is why we need to take action now. Sustainable
development focuses on the permanent development of society. All round progress is expected in the
sustainable development.
> Sustainable Development through Human Rights: Making the Connections between
Human Rights and Sustainable Development "Poverty eradication without empowerment is
unsustainable. Social integration without minority rights is unimaginable. Gender equality without
women’s rights is illusory. Full employment without workers' rights may be no more than a promise
of sweatshops, exploitation and slavery. The logic of human rights in development is inescapable.” -
Mary Robinson United Nations High Commissioner for Human Rights Have you ever thought about
the connection between human rights and sustainable development? If you ponder the idea for a
moment, you might come to realize, as many experts in the field have, that respect for and
enforcement of human rights is a precondition for sustainable development. This implies that without
acknowledging and acting to defend the rights of people, sustainable development is not possible.
Integrating the socio-cultural, economic and environmental components that are integral to a concept
as encompassing as ‘sustainable development’ is definitely not easy. “Sustainability” is really a
simple concept: actions taken in the present to improve the human condition and the Earth system in
which we live need to be lasting and benefit future generations. To achieve sustainability, decisions at
all levels must consider the three interconnected pillars of sustainable development — socio-cultural,
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economic and environmental systems. What Mary Robinson is saying that it is people who are at the
centre of sustainable development: human beings who are entitled to certain basic living conditions.
By effectively linking human rights and sustainable development, the increasing state of uncertainty
for the environment that surrounds and nurtures us is given a human face, directly impacting the well-
being of all.

> Human Rights and the 2030 Agenda for Sustainable Development: It is increasingly
recognized that human rights are essential to achieve sustainable development. The Millennium
Development Goals (MDGs) served as aalternative for certain economic and social rights but ignored
other important human rights linkages. By difference, human rights principles and standards are now
strongly reflected in an ambitious new global development framework, the 2030 Agenda for
Sustainable Development. In September 2015, 170 world leaders gathered at the UN Sustainable
Development Summit in New York to adopt the 2030 Agenda. The new Agenda covers a broad set of
17 Sustainable Development Goals (SDGs) and 167 targets and will serve as the overall framework to
guide global and national development action for the next 15 years.

How are the SDGs different?

Universal: While the MDGs applied only to so-called ‘developing countries’, the SDGs are a truly
universal framework and will be applicable to all countries. All countries have progress to make in the
path towards sustainable development, and face both common and unique challenges to achieving the
many dimensions of sustainable development captured in the SDGs.

Transformative: As an agenda for “people, planet, prosperity, peace and partnership”, the 2030
Agenda offers a paradigm shift from the traditional model of development. It provides a
transformative vision for people and planet-centred, human rights-based, and gender-sensitive
sustainable development that goes far beyond the narrow vision of the MDGs.

Inclusive: The new Agenda strives to leave no-one behind, envisaging “a world of universal respect
for equality and non-discrimination” between and within countries, including gender equality, by
reaffirming the responsibilities of all States to “respect, protect and promote human rights, without
distinction of any kind as to race, colour, sex, language, religion, political or other opinions, national
and social origin, property, birth, disability or other status. ” In this regard, it will be crucial to ensure
that the 2030 Agenda is implemented with the support of the necessary resources and political
commitment. Effective accountability mechanisms, addressing the duties of States as well as the
private sector, should be established. The Addis Ababa Agenda for Action, adopted at the Third
International Conference on Financing for Development in Addis Ababa in July 2015, provides the
basis for a revitalized global partnership for sustainable development. The latter document outlines
the resources - financial and other - and the partnerships, needed to achieve the SDGs.

Conclusion: Hence in the history of mankind human rights played a vital role for sustainable
development. But even also we are so far from the social peace and justice and social equality. For the
eradication of such a social problems we must focus to inculcate the human rights among the students.
That is only way to achieve the sustainable development.
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16. EDUCATION FOR PROMOTION AND PROTECTION OF HUMAN RIGHTS

Asst. Prof. Dr. Nishant Chandrakant Nirmale
SSVSS College of Education,Osmanabad (MS), ncnirmale@gmail.com

Introduction: Human rights are rights inherent to all human beings, whatever our nationality, place
of residence, sex, national or ethnic origin, color, religion, language, or any other status. We are all
equally entitled to our human rights without discrimination. These rights are all interrelated,
guaranteed by law, in the forms of international law, general principles and other sources of
international law. International human rights law lays down obligations of Governments to act in
certain ways or to refrain from certain acts, in order to promote and protect human rights and
fundamental freedoms of individuals of groups. Human rights are commonly understood as basic
fundamental rights that a person cannot be denied by any individual or any government simply
because he or she is a human being. They are universal and same for everyone. Human rights entail
both right and obligation. Human rights developing from the concepts of natural lights became
culminate with the thoughts of philosophers like John Locke, Francis Hutcheson, and Jean-Jacques
Burlamaqui and became prominent with American Revolution and French Revolution. Most of the
basic ideas and norms of human rights existing now adopted as Universal Declaration of Human
Rights by United Nations General Assembly in 1948 has its root from Second World War and the
atrocities of 'The Holocaust' Every year 10 December is celebrated as Human Rights Day. Education
has a very important role to play for promotion and protection of human rights. Education makes us
aware about our civil and political right often called as the first generation rights and the social,
economic and cultural rights as the second generation rights. Without proper education one cannot be
introduced with these essential philosophic and there basic rights and obligations. The concept of
expanding human rights through education is now popularly present and traveled to encompass as the
third generation rights itself. So it is very important that we know what is the role of education in
promotion and protection of human rights. Peace & prosperity is possible only with people
understanding & imbibing the human rights values. Awareness is important in order to resolve the
human right conflicts. This robust participation can be achieved only with human rights education.
The Vienna Declaration adopted by General Assembly in 1993 incorporates a separate section on role
of education protection and promotion of human Right Being a tool to spread awareness and rights.
For example, gender is a social information and assimilating, creating and disseminating knowledge
amongst its recipients, education can play a crucial role at each of levels for promotion and protection
of human rights. But, unfortunately the education system, except for last few years after the
establishment of Indian institute of human rights in 1990 which registered Universities for offering
such courses in 10 December 1999, has hardly shown any credible in regards of evolvement of human
rights and its protection.

Importance: A comprehensive education in human rights consists of two components: knowledge
and information on human rights and the mechanisms that protect these inalienable rights. It is
important that education also impart the skills needed to promote, defend, and apply human rights in
daily life. Education about human rights is distinct from other types of values education. For example,
citizenship education or education for democratic citizenship (EDC) is a set of practices and activities
aimed at making young people and adults better equipped to participate actively in democratic life by
assuming and exercising their rights and responsibilities in society. The need of promoting &
protecting all human rights is important in order to secure full & universal enjoyment of these rights
cannot be fulfilled without mass awareness and sensitivity to human rights issues. The grand agenda
of global construct ion, not a biological one and discrimination on this basic is consequently difficult
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to assess and address. The human rights protection and promotion of gender equality requires more
than numerical equilibrium, it also requires conceptual equilibrium, and a conscientious effort to
redress inequality, as it exists.

Barriers: Unfortunately, the very motivations and benefits of human rights pose direct challenges to
their existence. Human rights are universal since they are said to belong to all humans in every
society. Human rights are also supposed to be inalienable; because they flow from and protect human
existence, they cannot be taken away without endangering the value of that existence. However, these
universal and inalienable qualities of human rights are disputable in both their conception and
operation. Beyond the genesis of human rights, wherever they come from, lies a fundamental
challenge to their universality, regardless of their origin. With any inception of human rights, one
faced with having to acquire acceptance of their authority. There is a problem in that not everyone
will share the same motivation or inspiration for human rights. Not everyone will agree that
everything asserted as a human right is indeed one. At a very basic level, the proclamation and
acceptance of human rights norms inherently involves majoritarian morality. Notwithstanding that it
has been more than six decades since the concept of spreading and protecting human rights as Human
Right Education (HRE) first entered the lexicon of international law, it is readily apparent that HRE
has not succeeded in preventing widespread human rights abuses. Wards like 'Rwanda’, 'Srebrenica’
and Darfur' immediately bring to mind examples of our failure to prevent catastrophic human rights
violations. This because of inadequacy of education in the prevailing society. Within many nations
many political debates rage over the denial or abuse of human rights. Even in prosperous, democratic
countries like Canada much public discourse is phrased in the rhetoric of rights. Racism and related
phenomena thrive where there is ignorance, unfounded fears of racial, ethnic, religious, cultural and
linguistic or other forms of difference, the exploitation of prejudices, or the teaching or dissemination
of distorted values. "It's the largest democracy in the world. It's also a big country with lots of human
rights challenges. And when we have concerns, we raise them with the Indian Government,” US
Assistant Secretary for democracy human rights and labour Michael Posner said. The major
population of India resides in villages which do not get sufficient education support. Problems like
human trafficking, exploitation of women commercially and sexually, religious violations, caste
related issues are some example leading to human right violations. Moreover, many prisoners in India
are also denied their human rights. They are detained without adequate reason.

Education for promotion and protection of Human Rights: Education is a tool for creating the real
idea of human rights and making people know its importance in their day to day life. It is also a tool
for eliminating the violations of human rights. An educated civilization can only know its rights and
hence have the knowledge to protect it. According to Kofi Annan, the former Secretary General of
United Nations "without education, we can see beyond ourselves and our narrow surroundings to the
reality of global interdependence. Without education, we cannot realize how people of other races and
religions share the same dreams, the same hopes. Without education, we cannot recognize the
universality of human aims and aspirations. UN mandates that education shall be directed to the
strengthening of respect for human rights & fundamental freedom. These entities have been chosen
because one is an expert body responsible for monitoring States' implementation of the HRE
obligation in Article 13(1) of the International Covenant on Economic, Social and Cultural Rights
(ICESCR), and the other is an inter-governmental body with an explicit mandate regarding HRE. It is
important to make each and every people literate just not in order to make them educated and capable
of earning but also recognize there rights towards themselves and each other. An educated person
only can stand for its right. HRE is about "empowering the individual to both recognize human rights
abuses and to commit to their prevention”. Thus, a core part of HRE is the strengthening of respect for
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human rights. It is now a global responsible of every person and the government to promote education
and hence promote human rights.

Article 51A(1) of Indian Constitution 1950, imposes a duty on all citizens to develop scientific
temper, humanism and the spirit of inquiry & reform. The effective discharge of this duty will require
HRE to give people enhanced awareness & greater openness. Right to Education has also been
incorporated. The Constitution mandates the state to direct its policy towards securing that children
are given opportunities and facilities to develop in a healthy manner and in conditions of freedom &
dignity and that childhood and youth are protected against exploitation and against moral & material
abandonment. HRE of the children as well as the other people is indispensable to the full realization
of the responsibility under this constitutional directive. Indian state has an obligation to foster respect
for international law and treaty obligations as laid down in Article 51 of the Constitution. In India is a
signatory to UDHR & has ratified Civil and Political Rights Convention, Economic, Social and
Cultural Rights Convention, CEDAWCRC etc. HRE is inescapable and a legal obligation. 'Human
Rights' is not treated as a separate subject in the curricula. NCERT has felt that all contemporary
concerns & issues cannot be included in the curriculum as separate subjects of study. It has culled
upon incorporation of certain emerging concerns including human rights in the course content.
University Grants Commission appointed Sikri Committee in 1980 to consider and report on the
different ways and means for promoting HRE in India. The committee suggested inculcating values
without marks weight age in schools. At college levels it was felt that all disciplines should be
including human rights topics at least which are directly relevant to their disciplines.8 But it is
disappointing to observe that the NCF 2005 has failed in identifying the content of the HRE in
schools.

Implementation of RTE 2009: A Human rights-based approach of education assures every child a
quality education that respects and promotes her or his right to dignity and optimum development.
The right to education is marked priority on the agenda of the international community since right to
education is not only a human right in itself but also is quintessential for the exercise of all other
human rights. A number of human rights treaties accepted and development and social transformation.
The right to education flows directly from the right to life. The right to life and the dignity of an
individual cannot be assured unless it is accompanied by the right to education. Victims of injustice
and violations of human rights will have no faith in justice and values. Right to education and HRE
will fall through. The government and the society should be prepared to foot the bill if concrete results
are desired.

Conclusion: There is no doubt that education has a major role to play for protection and promotion of
human rights. HRE is considered as one of the major tools to stop the violations against human rights.
From the above discussion we saw the importance and how education can play a vital role in this
regard. Education should be imparted to each and everyone so that they understand the importance of
human rights. Equality shall be the primary consideration in actions concerning children, respect for
the views of the child are the general principals of the Convention on the Rights of a child. Education
in their own mother language about human rights will make the learners more prompt about their
values and ways to use them in their day to day life. The values of cultural diversity and social
diversity should be inculcated as a basic teaching. For integration of human rights, the relevant
subjects at the primary stage are languages & environmental studies. Stories, poems and songs
concerning human rights values will have to be selected. Education should impart gender equality,
respect for human dignity and rights. Human rights concepts of religious freedom and religious
tolerance can be inculcated while teaching history topics. Human rights concerns about self
determination can be introduced to students while teaching them colonialism and imperialism. While

Swami Sahajanand Bharati College of Education, Shrirampur, Dist. Ahmednagar Page 67



NATIONAL SEMINAR ON HUMAN RIGHTS EDUCATION

teaching about sati and widow remarriage, suppression of women and the need for reverse
discrimination can be taught. Democracy equality can enhance human values in a person. Rule of law
and social justice gives immense opportunities to discuss and understand human rights and human
duties. Languages offer many gateways for HRE. Stories, poems, paragraphs can be carefully
selected. Themes on French Revolution, Nazism can be used to discuss the evolution of human rights.
A discussion on the omnibus violations of human rights during world wars can sensitize the students.
Dramatic clubs and literary activities can be utilized effectively. Students can be motivated to write
poetry, drama and essays on human rights. Poster making competition, elocution or contests, debates
etc. can also be held on similar themes. The school can celebrate the 'World Human Rights Day'
which can go a long way to create wariness among students, parents and the neighborhood
community. Initiatives should be All of this suggests that the time is ripe for HRE to come to the
forefront of international consciousness, and to fulfill its intended role as a preventive tool. Education
should be granted to one and all across the country and world. Human Rights are the basis of human
values, disciplines and dignity. It should be enhanced, protected and promoted to every nook and
corner with the help of education.
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17. IMPORTANCE OF HUMAN RIGHTS FOR WOMEN EMPOWERMENT

Prof. Ashok B. Rahane
Associate Professor & Head R.B. Narayanrao Borawake College, Shrirampur

INTRODUCTION: All human rights are women’s rights. Human rights are commonly understood
as unchallengeable fundamental rights "to which a person is inherently entitled simply because she or
he is a human being," They are appropriate everywhere and at every time in the sense of being
worldwide, and they are democratic in the sense of being the same for everyone. Women's rights are
the rights and entitlements maintained for women and girls all society and world. The formed the
basis for the women's rights pressure groups and movements in the nineteenth century. The United
Nations Organization’s International Covenant on civil and political rights, International Covenant on
social, economic and cultural rights, Universal Declaration of human rights 1948, United Nations
Convention on Complete Elimination of All Forms of Discrimination against women (CEDAW),
several fundamental rights enshrined in Indian Constitution from articles 14 to 32 and directive
principles of state policy from articles 36 to 51 describes the human rights of women. The feminist
movement is during the 20th century. In some countries, women's rights are institutionalized by
regulation, local tradition, and behavior, whereas in others they are ignored and concealed. In this
research researcher has focus upon to find out the importance of human rights for empowerment of
women.

OBJECTIVES OF THE STUDY:

To study the human rights.

To study the human rights for women

To find the importance of human rights for women empowerment.

Concept and Meaning of Human Rights: Human rights concept refers to are ethical principles
or norms, which explain the certain standards of human behavior, and are regularly protected as
legal rights in municipal and international law. The strong claims made by the policy of human
rights continue to provoke considerable skepticism and debates about the content, nature and
justifications of human rights to this day. The principle of human rights has been highly important
within international law, global and regional institutions. Actions by states and non-governmental
organizations form a basis of public policy universal. The idea of human rights suggests that "if
the public discourse of peacetime global society can be said to have a common moral language, it
is that of human rights."

Human Rights for women:

Following main issues are the women's rights.

1. They are not limited to the right.

2. To have equal rights in family law;

3. Towork;

4. To fair wages or equal pay;

5. To bodily integrity and autonomy;

6

7

8

9
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To have reproductive rights;
To own property;
To be free from sexual violence;
To vote;
10. To hold public office;
11. To enter into legal contracts To education
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Need of women Empowerment: India is a complex country. In the country developed various types
of customs, traditions and practices. These customs and traditions are good as well as bad. We
worship female goddesses; we also give great significance to our mothers, daughters, sisters, wives
and other female relatives or friends. But at the same time, Indians are also well-known for treating
their women badly both inside and outside their homes.
What is Women Empowerment?
Women empowerment terms refer to as giving power to women to decide for their own lives or
inculcating such abilities in them so that they could be able to find their rightful place in the society.
According to the United Nations, women’s empowerment mainly has five components:
A. Generating women’s sense of self-worth.
B. Women’s right to have and to determine their choices.
C. Women’s right to have access to equal opportunities and all kinds of resources.
D. Women’s right to have the power to regulate and control their own lives, within and outside the
home.
Women’s ability to contribute in creating a more just social and economic order.
Human Rights and Women Empowerment: Why women need empowerment and not men?
Women make almost 50% of the total population of the world. Then why this considerable
section of the society needs empowerment? They are not in minority so as to require particular
actions. Then the question arises that why we are discussing the matter “Women Empowerment’.
Women Empowerment in India: A a small number of progressive Indians such as Raja Ram Mohun
Roy influenced by the modern concept of freedom, liberty, equality and justice started to question the
prevailing discriminatory practices against women. Through his unrelenting efforts, the British were
forced to abolish the ill-practice of Sati. Similarly several other social reformers such as Ishwar
Chandra Vidyasagar, Swami Vivekananda, Acharya Vinoba Bhave etc. worked for the upliftment of
women in India. The Widow Remarriage Act of 1856 was the effect of Ishwar Chandra Vidyasagar’s
movement for humanizing the circumstances of widows. Indian National Congress supported the first
women’s delegation which met the Secretary of State to demand women’s political rights in 1917.
The Child Marriage Restraint Act in 1929 was passed due to the efforts of Mahhommad Ali Jinna.
The National Human Rights Commission constituted under the protection of human rights Act 1993
and National Commission’ for women are actively working for protecting the woman’s rights. Raja
Ram Mohan Roy started a movement against this inequality and subjugation. The contact of Indian
culture with that of the British also brought improvement in the status of women. The third factor in
the revival of women's position was the influence of Mahatma Gandhi who induced women to
participate in the Indian Freedom Struggle. The development of women is of paramount importance
and sets the pace for overall development. The Ministry of Women and Child Development has nodal
responsibility to promote the human rights and concerns of women. We should have a vision of
empowering women with human dignity and contributing as equal partners in development in an
environment free from violence and discrimination. Dr. B.R. Ambedkar, Chairman of the Drafting
Committee of Indian Constitution and First Law Minister of independent India has introduced Hindu
Code Bill in Parliament for liberating women from traditions and providing equal human rights for
empowering them. Education, health employment and political power will empower the women and
helps of protection of their human rights. 8" March is being observed as International Women’s Day
every year across the globe.
1. National Policy for Empowerment of Women: The National Policy for Empowerment of
Women (NPEW) was formulated in 2001 as the blueprint for the future, with the expressive goal
of bringing about the advancement, development and empowerment of women. The National
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Policy for Empowerment of Women laid down detailed prescriptions to address discrimination
against women, strengthen existing institutions which includes the legal system, provide better
access to health care and other services, equal opportunities for women's participation in decision-
making and mainstreaming gender concerns in the development process. The objectives of
Gender Budgeting are for committing to initiatives with the objective of influencing and effecting
a change in the Ministries’ policies, programmes in a way that could tackle gender imbalances,
promote gender equality and development and ensure that public resources through the
Ministries’ budgets are allocated and managed accordingly. The government also made all efforts
to ensure a definite flow of funds to women was the introduction of a Women’s Component Plan
(WCP) in the 9th Five Year Plan whereby all Ministries/Departments were directed to ensure at
least 33 percent funds for women.

National Mission for Empowerment of Women: Government of India launched the National
Mission for empowerment of women (NMEW) on International Women’s Day in 2010. The aim
of National Mission for Empowerment of Women to strengthen overall processes that promote
all-round development of women. It has the mandate to strengthen the inter-sector convergence;
facilitate the process of coordinating all the women’s welfare and socio-economic development
programmes across ministries and departments. The Mission focussed on access to health,
drinking water, sanitation and hygiene facilities for women, coverage of all girls especially those
belonging to vulnerable groups in schools from primary to class 12", higher and Professional
education for girls, Skill development, Micro credit, vocational training, Entrepreneurship, Self-
Help Groups development , Gender sensitization and dissemination of information and taking
steps to prevent crimes against women and a safe environment for women.

National Commission for Women: The National Commission for Women was set up as
statutory body in January 1992 under the National Commission for Women Act, 1990. The
Commission initiated various steps to improve the status of women and worked for their
economic empowerment. The main objectives of the National Commission are,

To review the Constitutional and Legal safeguards for women

To recommend remedial legislative measures

To facilitate redressed of grievances

To advise the Government on all policy matters affecting women

Need and importance for political empowerment of women: Need and importance for
political empowerment of women globally, women hold slightly less than 20 per cent of seats in
Parliament. In Asia-Pacific region, just over 18 per cent of all members of national Parliaments
are women. India is far below these countries with 11 per cent women in the Lok Sabha. With 60
women members of Parliament out of 545, nationally, India’s Lower House ranks only 105th
worldwide in this context. With 37 per cent of members at rural and district bodies, India has
achieved a better gender balance at sub-national level. Not less than one-third of the total number
of seats to be filled by direct election in every Panchayat to be reserved for women and such seats
to be allotted by rotation to different constituencies in a Panchayat, Not less than one- third of the
total number of offices of Chairpersons in the Panchayats at each level to be reserved for women,
Not less than one-third of the total number of seats to be filled by direct election in every
Municipality to be reserved for women and such seats to be allotted by rotation to different
constituencies in a Municipality Reservation of offices of Chairpersons in Municipalities for the
Scheduled Castes, the Scheduled Tribes and women in such manner as the legislature of a State
may by law provide. The 73" and 74™ Constitution Amendments provided reservations for
women. The Bill for providing 33 percent reservation for women in legislatures is not yet enacted.
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18. TO STUDY THE ATTITUDE OF HIGH SCHOOL TEACHERS TOWARDS
HUMAN RIGHTS EDUCATION

Samadhan Kashinath Kedare
(Ph.D. Scholar), Dept. of Edu. & Ext. SPPU

Abstract

Role of the teacher is progressively being broadened from that of the expert who imparts knowledge to one that
includes a mentor or guide, one who extends students’ deep understandings & facilitates the acquisition of
higher order thinking skills & creative problem solving skills — skills that are critical for the development of an
innovative culture for tomorrow. In this research study the researcher made to attempt “To study the attitude of
high school teacher’s towards Human rights Education. One hundred Marathi medium high school teachers (50
male and 50 female) of Shahada taluka were the representative sample of the whole population. Self made
‘Human Rights Education Attitude Scale’ (HREAS) used by researcher for collecting the data. Mean/SD/‘t’ test
was the statistical tool used to find out the means of both groups for significance difference. Researcher found
that high school teachers have slightly favorable attitude towards Human Rights Education. There were no
significant differences between male and female high school teacher’s attitudes toward Human Rights
Education.

Introduction: All men and women are equal partners in a society. They live and grow up here.
Members of a society depend upon one another. All activities of men and women, big or small,
revolve round this societal system. As a matter of fact, all human beings are members of the same
species. They are equal in so far as their rights and dignity are concerned. They are motivated with
reason and conscience. The concept of Human Rights has emerged out of mankind’s reasoning and
conscience. Human Rights, intrinsic to all humans as members of humanity, are the modern and
secular version of the natural rights. All humans, being born equal are equally entitled to the Human
Rights without any distinction of birth, sex, race, status, religion, language or nationality. The
expression ‘Human Rights’ has become popular after the formation of United Nations in 1945. One of
the purposes of the United Nations is to achieve international cooperation in promoting &
encouraging respect for human rights & for fundamental freedom for all without distinction as to race,
sex, language & religion. On 10 Dec. 2004 the general Assembly of the United Nations proclaimed
the world program for Human Right Education (2005-ongoing) to advance the implementation of
Human Right Education program in all sectors. Both nationally or internationally and almost all over
the world, human right have now became a live issue. The foundational norm governing concept of
human right is that of the respect for human personality and it’s absolute worth, regardless of color,
race, sex and religion or other consideration. Human rights are considered to be those fundamental
moral rights of the persons that are necessary for a life with human dignity. These rights are essential
for the adequate development of human personality and human happiness. The aim of a universal
system of human right is to revise and restores human dignity in all society. Article 51A (1) of Indian
Constitution 1950, imposes a duty on all citizens to develop scientific temper, humanism and the
spirit of inquiry & reform. The effective discharge of this duty will require HRE to give people
enhanced awareness & greater openness. Right to education has also been incorporated. The
Constitution mandates the state to direct its policy towards securing that children are given
opportunities and facilities to develop in a healthy manner and in conditions of freedom & dignity and
that childhood and youth are protected against exploitation and against moral & material
abandonment. HRE of the children as well as the other people is indispensable to the full realization
of the responsibility under this constitutional directive.

Human Rights Education: Human Rights Education is an indispensable part of the right to
education and has of late gained larger recognition as a human right itself. The knowledge of the
rights and freedoms, of oneself as much as of the others, is considered as a fundamental tool to
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guarantee the respect of all rights for each and every person. The key stone of human rights education
is that the education should not only aim at producing trained professional workers but also
inculcating in them a sense of higher purpose. Human rights education aims at providing people and
students with the abilities to accomplish and produce societal changes. Education is widely
acknowledged and seen as a way to empower people to improve their quality of life and increase their
capacity to participate in the decision making process, leading to desired transformation in the social,
cultural and economic policies. According to the UN decade document for human rights education
(1995-2004), human rights education means, “A lifelong process by which people at all levels of
development and in all strata of society learn respect for the dignity of others and the means
and methods of ensuring that respect in all societies.” Human Rights Education promotes respect
for human rights of all individuals. It develops the knowledge, skills, and values of human rights. It
develops the socio-psychological, human personality. It helps people and policy makers to evolve the
ways and means to overcome the problems of each nation and that of the International Community. It
helps to foster understanding, tolerance, gender equality and Develops friendship among all nations
and eliminates racial, ethnic, religious, and linguistic differences.

Human Right Education: Education, training and information aiming at building a universe culture
of human right through the sharing of knowledge, imparting of skills and molding of attitude directed
to,

1.The strengthening of respect for human right and fundamental freedoms.

2.The full development of human personality and the serve of its dignity.

3.The promotion of understanding tolerance, gender equality and friendship among all nations,
indigenous people and racial national ethnic, religious and linguistic groups.

The teachers relate to administrators, parents, community members, to teachers, other staff
and students. In relationship with students, teachers are clearly super ordinate. Even before we embark
on HRE, the teachers should know the human rights and respect them. As teachers, it is not just what
we teach matters, but it is also what we do that matters.

Statement of Problem: To study the attitude of high school teachers towards Human Right
Education.

Objectives of the study:

1. To assess the attitude of high school teachers towards Human Right education.

2. To assess the attitude of male and female high school teachers towards Human Right education
Research Question: What is the status of Human Rights Education among the high school teachers
of Shahada taluka?

Hypothesis:

Null hypothesis: There is no significance difference between mean scores of attitude of Human Right
Education among the male and female high school teachers of the Shahada taluka.

Method of the Study: The investigator has used survey method for this research study.

Population of the study: The high school teachers (Marathi medium) of shahada taluka were the
population of the study.

Sample of the Study:

1. The investigator has used random sampling technique.

2. The investigator selected 100 high school teachers of Marathi medium (50 male and 50 female)
randomly from shahada taluka.

Scope:

1. This research study was covers Marathi medium high school teachers of Shahada taluka.

2. The scope of this research was related to Human Rights Education.

Swami Sahajanand Bharati College of Education, Shrirampur, Dist. Ahmednagar Page 74



NATIONAL SEMINAR ON HUMAN RIGHTS EDUCATION

Limitations: Findings of this research study were depending on responses given by high school
teachers of Shahada taluka.
Delimitations:
1. This study was delimited for 100 (50 male & 50 female) Marathi medium high school teachers of
Shahada taluka.
2. The study was delimited to attitude of human rights education of high school teachers of Shahada
taluka.
Data Collection Tool: Researcher used self made Human Rights Education Attitude Scale (HREAS)
for data collection. This scale is a four point scale, which consists of 24 Statements.
Statistical tool: The mean and standard deviation were used to assess attitude towards Human Rights
Education score and‘t’ test was used to verify the hypotheses.
Result:

Table 1 To assess the attitude of high school teachers towards Human Right education.

N Mean S.D.
High school | 100 108.05 5.20
Teachers

The mean value of score has been found 108.05 and SD is 5.20. It clears that the High school
Teachers show slightly favorable attitude towards Human Right education.
Table 2 To assess the attitude of male and female high school teachers
Towards Human Right education.

Group N Mean | SD df | v Critical | Remark

calculated | value at

0.05

Attitude of | 50 112.68 | 10.23
male high Not
school teacher 93 | 1.78 1.98 significant
Attitude of | 50 110.06 | 11.02
female high

school teacher

Null hypothesis: There is no significance difference between mean scores of attitude of Human Right
Education among the male and female high school teachers of the Shahada taluka.

The ‘t’ calculated value is 1.78 is less than ‘t” table at 0.05 level. Hence, there is no significant
difference between the attitude of male and female high school teachers towards Human Rights
Education. Hence null hypothesis can be accepted.

Conclusion: The result of the study concludes that High school Teachers show slightly favorable
attitude towards Human Right education. Male and female teachers have no differ significantly in
their attitude towards Human Rights education.

Significance of Study: It can be said that there is no lack of Human Rights standards, norms,
information, activism or even interest in international and national law and frameworks, However,
problems and confects arise because of the lack of consciousness and skills to perform and act
according to these Human Rights norms. Human Rights Education is important for everyone and it is
the safest, surest and cheapest way to a knowledgeable and enlightened society through the medium
of teachers. This leads to the major task of teacher education to promote knowledge, understanding
and an ethical dialogue about human rights. No nation can even marginally slacken its efforts in
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giving professional inputs to its teachers. Thus Human Right Education becomes an important tool for
long term strategies to strengthen a culture of Human Rights.
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Abstract

Man is a social animal therefore he is an important aspect of society. He lives his life with the help of society.
There are number of humanity. Man tries to get various human needs from society. Man is made as a human
being in society. In the course of time he changes by the different social dimensions. The Government has
formulated good policies for the protection of Human Rights but in modern time there are various changes in
Human Rights .India is one of the countries which is sensitive about Human Rights. In India there are certain
Human Rights which have given by the Indian Constitution. Indian Government has protected Human Rights
through the implementation of Indian Constitution. Indian Constitution has adopted democratic framework. It
shows that the India is the Country in favor of protection of Human Rights .It is duty of Government to stop the
incensement of violence. Government should protect Human Rights. In modern time Government take place to
traditional Government. Governance is the main key good Government. Each and every Human being has the
right of expression, speech, organization etc. Governance tries to understand the problems of Human Rights
and made solution .

INTRODUCTION :- India is one of the countries which tries to give protection for Human Rights.
After independence India has adopted democratic framework through Indian constitution .The role of
Government and functions in the light of Human Rights has to be seen instant gratification offered by
the media. Both for the rural and urban children the contents competency and skills have to keep on
fostering in view of developments occurring in this fields. The onslaught of new policies about
Human Rights, New method of protection of human rights and New concepts of Learning have all
influenced on Man and Society. that and demand in new future world order. Several hundred
million people have been increasingly forced to live far below the minimum levels required for a
decent human existence, deprived of adequate water, food, clothing, shelter and education, health and
sanitation. Development which was supposed to alleviate such problems , has often increased them,
especially by allowing the powerful sections of the society to appropriate the resources for the
protection Human Rights. In the light of the need for the improvement of the present Policies and
Programmes about the protection of Human Rights in our country, here are strategies for improving
and strengthening Education Programmes for preparing Education for the Future Society. Every day
new technologies emerge but the latest technologies also have capacity to integrate with older analog-
technologies and retrieve information stored in older technologies and to develop link between the old
and the new.

HOW TO MAKE PROTECTION OF HUMAN RIGHTS EDUCATION :- Indian government
has made strategies for the protection of Human Rights for example National Human Rights
Commission, State Human Commission etc. All statutory bodies has given authority to protect
Human Rights. But in modern time India has faced many problems like terrorism, corruption
information technology violence of women, violence of child labor . The Indian Government has
formulated policy with thought of social and economical development of human being. Indian
government has formulate policy of protection of human rights. The Indian judiciary try to decrease
the violence of human rights and protects women , child labor Dalit violence. Indian government has
made various efforts for the direction of protection of human rights.

Following are the ways of protection of Human Rights.

1) DEMOCRACY::The face of democracy is changing. Democracy is a system of human rights and
prestige . Human Rights found in the principle of Indian constitution in democracy. Indian
constitution has given equal opportunity to every human being. Development of each and every
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human being is a main thought of democracy. The human being should prepare to keep up with the
new policies of human rights. At present times, how well do we understand this subject with the
changing times. Changes in all walks of life are occurring at a rapid pace and we all need to adapt this
changes. The information and communication technology revolution has changed the way we all live
and education is no exception. In a period not so long ago, the gestation period for education was
consider to be long, some times spanning across generation. But due to the technology advancements
this gestation period has been considerably reduced. Obviously, the present and future role of
democracy has been affected by this paradigm
2) PEOPLE’S CONTRIBUTION IN HUMANITY PROGRAMMES ;- Peoples participation is
an another important factor which is related to human being and its human rights. The success of each
and every policy government is depend on peoples participation. In India common people elected
their representatives with the help of adult franchise in modern time. Government has try to acquire
support to the peoples. This changes in the role of people’s participation can also be viewed from the
perspective of generation gap, which has been followed from one generation to another.

1. To make use of proper instructional material like audio-visual aids, books etc.

2. To use suitable forms of dialogues for the protection of human rights like conducting small
group activities, active participation of people.
To develop own instructional materials.
To be democratic as well as assertive.
To create open organizational climate.
To make use of policies regularly.
To adjust teaching to suit the classroom factors to develop democratic values among the
students.

8. To be receptive to new ideas and practices.

9. To develop healthy attitudes towards human rights.

10. To be realistic in ambitions and aspirations.

11. To maintain good interpersonal relationships.

12. To experiment new methods of governance.

13. To involve in academic and professional discussion and programmes.

14. To improve educational and professional qualifications.

15. To perform activity based research on good governance..
3) RULE OF LAW :- There is necessities to control human societies with the help of some rules
and regulations . There is an importance of rules and regulations for the establishment of order .
Sovereignty is the best regulation. Rules of law is concept which adopted many countries in modern
era. Every human being is consciously or unconsciously governed by philosophical and ideological
stand points.
4) CHANGING FOR HUMAN RIGHTS: - Due to changes in the educational scenario, the role
and functions of the Human being have also undergone certain fundamental changes from time to
time. This has led to the emergence of an entirely different breed of good governance in each phase
of transformation of the society which can be summarized under three broad categories —

I) TRANSPERANCY OF EDUCATION ABOUT HUMANITY: - The whole purpose of learning
is to retain the existing cultural and maintain the status of the society. The man involved in this
process can be called as a cultural whose role is to preserve maintain and to propagate the glory of the
past cultural from one generation to another.

II) THE CORPORATE VALUE JUDGEMENT FOR THE PROTECTION OF HUMAN
RIGHTS:- The corporate teaching of value judgment of learning process occurs in a normal
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institutions or in a Centre of Excellence established to produce new elite to cater to market demands.
The human being in this process, a corporate agent of the market rather than society and its value
structure.

1) THE RESPOSIBILITY OF CITIZENS FOR HUMAN RIGHTS EDUCATION :- There is a
silicon revolution taking place in education and in the market. E-learning and E-governance are the
major landmarks in this directions. The role of Human rights is not only to fulfill corporate
requirements but also he should be better equipped with silicon/techno- managerial skills .In this way
above mentioned trends and processes the modern human being ought to posses the traits of a cultural
values of society. Similarly to survive in market, he ought to be competent enough to show a direction
to the market of human rights and education.

CONCLUSION:- For the protection of Human Rights need to ensure that there is genuine learning ,
human being have to think critically , creatively and practically . Therefore , need of the day is to
make existing good Human Rights and Governance process more effective.
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20. At TFF SAMOT ARATST ATAR AT SfSd HeAT — T

1. Sf. SSRed SNdh
T. F. 7. FRES TENFETET, AR, 5. STEHGTR,

IS —

AT TEw oAU Efoq wifefcas ANMUST amemn af= efed war ar=ardie
Teday fhar TgaY TRIUaAT el "Il gFh FRUIS] "HE HF © HSH HUl Hew=
. fafay oiepfas o7ifor onfifer woqum=r faamEdi-AT AFet g Hehedd
HEvaT g ot fOwfaa Foae S 0 3R, TSt It d sracufed g&1 ar
FIITHT EFR HoT. AT AFd=ar AfIFR eom=ar fofga argd=r gamesT
TET FIAATT €13 IhoT. Al ARR=ar freme 1fqera gew 1. o1for &
FE AL Hedla AlSUl SMel A8, AFel Afeaaar=n qof o e F
A TR J oud W@Tdsg qrareadr ATl @ 0T ¢ foreomr 3feese s1aq.

At §FF TRUTST HA? — T gFF ST qfaseT ATe=ia Id J9a 719 GaH
e, =AUFH HEE GHeEE 9N T Udd AFar=al Sl Afaegsar ¥ g%
srfaarsy STIfET TETaIfasruor STHard 318 AMe Sd. T F STAT gTdesiar
HISTHE HhAel AT URIEN © &Fd IR0 Hise o 3T i =
YT 3 3Te. Ohl ST Bk STTAT HIASYY g T AT S AT . AT ATTS!
TFFR A TWUAIT. IMET SHEHeH A7 TFHHT GBSt Ar=dr 8 "AHet g e v

AAAEER § AFael I Soo  31H  AMNER  STHdrd. Sare Qrasi-ah
el @i IMEAThgT 3caHA 8IS ehd HATGl. THISIT &Ad, HHAT, =T 9
AT JEfad &07 &7 Al gFhrar MHT 3T, IR JsTeed- I ATl
ST o AR P M =T Al ST g9 U TR

I I HiaR  ANfAST aEER AT it Sfed wem "WHEet  gFehr=Ar
TN T HOAET IY TI &l e, difecd © FASGATE oTd AT
gifecar=t AT & sad=ar e SfuTega 8 9d. AriasT AN § JoAdd
ofed S@F AR, gk, TS, ST [S0 T AT MoTos afed Hardue 3Ted.
AT FAGEATIT AT SfSa TAST=AT FAT, AT AMT A TASTHST Hl
AT TAATE INN0T & STd © araHR AT FATo@adT gashdd qiss 3%,
ST g IMEAE QHST=T Faifor Gt fGe ar e fhar s wivf=
3T TR Vhd Ael. AT AT I AU Hho e, Tg AEard @ ad d
FGUATT T b 3THATT. FRUT AFTT AT GSYd TFhiAT qTaces geadHr fagdr.
forar =1 AfTFRET ITAM WrafaEl wEA " Tgar. wuse @EiE Al
&Y EFRM=l STIauE Td M2 a9 T TFh Had SHIEEH ATS ATl fewand.
T AAGESTaut I B ARl TUE X ANST aEHER AT afed HAAS

fediHr 3=y TATSIET 9SS | HH HEl SN, [SHERE Sfed <= e
ST, I8 gal 2o Sid. &l gd ST 919 WRUH T € §d 90 S0, a1
fSAAT =T TP diedT a9 ATel. BIUMT 37T o fAYeUur HWed wIard. wH

Swami Sahajanand Bharati College of Education, Shrirampur, Dist. Ahmednagar Page 80



NATIONAL SEMINAR ON HUMAN RIGHTS EDUCATION

3TV AT TUH  SH0ATATS! I afodidr fod o §3 To? @a,
quar, =rd g dYcr=l dEuuTSt HS M1 ? qRATST W@rdsd i ST sl a9
ST T I=AY THSIHST SfSdlay SR ST STIEN §UaaT ATel. afedr=r
IRIGT =T HISTIERE fhal IMEATST d TASTST S HUAEES! afed ST
FEATAT ARIHTIT Tohdd YT ardR A= HoT 3778,

AT, A, TFHL FEl S HS a0 o had afodidg 390d g 2T 2
TaAT 9, T=O1, 3ThET 3AR? HI Sfodi=ard daiedreal 1?2 afedie TR o0
fRUas ¥as Srara. =T 3ehe ANIST aEER AT Sfed O el 3T, UTHiuT
TTte eRE Sfoduifady 5o, 3isoe d Eool R, a7 IR =T wrae
ST Sfodel THN ST, TR AT feuard. ueei= saoms  Tfed
= 379 TSt S, AT HHAEAAT =31 qdidre! afed fEaqr Tt T
STATd. | TS WU@IA HAE! TFhAl ANGHISTauil Bd 1?2 dX ARl Ry
fofga dfear amedt stad STfoT <= hdl aMTedt 3TTd. AT HEHl eFhE3= .
JEaHTTed STASHFL AT FIER AT TdE T, HRUT AT deeard aIofl &,
ASR F T SR uroft fudqra "= 9= 9iof 1eged afeaidr fUar a9 e, wmuA
cfodia fTUacs gk AT Hesrarard! Tagsd-t g Acdie hol.

3TSTEl el UHIUT 9o SSaraeSai sl arqafid TArsT gaer  fahar
T T=T ERR ST Sdl. a7 Sqafed afodl-al I9ualel g Sitad STa ST .
FHTAT STIATST T4 [T 3T J0T SfSAT=AT STaATST HioTdi= W&AT7 Ted ATel. T
TErAT | ST BT, FEERd AiasHl AT ATEdi= Tl St ST afosdir
=T = Svftg FEd fTal. At gFREt U § A STHGaSTauit
STt a¥ SfSar fohal fHacarel STAEAdie SFadiol AT0E FUH SHAl A5

HaT Bk STMUT IEST aTHAN Il afod Hal Ii=ardie deddy  foha
TS @I Hed=T AR, Sfodiar & At gFh Frua™EeSa fFar a1 g
SOfla w&Ed CUATEST AT ATYeAT SEAET gaahdd aT &l ATe. A gFh
AT Afed @ AT ATSTSTATT FIASATAT SR SMST T FOMAE! 37T

B0 ATET .
¢ F=pd —

O WAl TFFR=H STV & STHSISTIUI AT Tl .

O WU HIUHIRS HOE TeUE= a919 qi=t SIofid AFar 394 ATat il
TIes! 989 U fhar T SR AT WIiEet adE e 9.

o cfed FHTSTER BT A J TAENST Al RISTAEET d afad THrsTo!
= eFF Herarardt anfs aEmR I efed saa SEd &0 %.

O WA TER AMT AU I=ATdIe AT G s 7. fFRar uwe Amvar=ar r
CECISECIS

¢ waof 7 dar —

S7. [RSI9I&E [AEY — HFSMEFR ST G780 9T GehI~H, S — o2.
fe53Tr SfeeT — A §FF, VTS F I, ST T4 faest — wo

FIRTST SR — 38, S F JSSr0 AT FYT AT 9IS, Tlhd JHEOTT,  STRIEE.

ST, THATT Ted — HERTET ST F JSTHRUT 3RAT TH9H, FHofd, HEHTTIR.
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21. HTET T SATIUT HIEAT Heleiaheur

1. AT AT g
QTSI T oI, TTeiaS S1Sael et Higel Hetierenc, Jey.

qIRTIT
HHETAT GHISIT STHUITIS] J S [Aewraraid gpiet savashal 379, & SYHR HvRIe S=d: J Jea Flet o
[T G391 16T R0 ST FIAHIG Il FHBIET FSAT FAIUNT RRREHR FUAT STAT. 37T [ehaTo0eT i T T
IR T FREAITHIT ST THET ST TV SR, HEAT GHIIT ST §HH I T I FERATET T 3778 Trat
EFF feaarel GRard So fSTK ¢y S FeH. I el Gart Igqe= qa gahiaT HARISIT SERTEl T FeTl. Teged
FAGITE TIEEAT ST 7 HAE EFFIa THT, DIFeAoN Geel Hs, FReAaR EI0T-27 FAraRTe HR 3 AlEceT Gaca<vmaret
IS 7 FHrHH eIl T FHOATT A 3T

% UEEET:

TehaTd 2o feHeR 020 ST AR AIHE gaFeh f6= STTHR ISR FHI0ATT AT, 2T && o HIa g o

T, ATel AT R0 TedeR 2% ¢ TUST FATel. AT fearsit Ggart AT THaT §ohia SRR STERAT o

AT TR 3T 2o TedeR 7 Tag ST Aat gaeh faq’ Teu[ TRt Sudre e ueel 378, &

STRRATAT 2% ¢ Hed TN SIS TN 268 TTel ATRT 3 JSTehid ek TR SR RATHT 7]

SN AT Q¥ ¢ T ARRARN F 3 5ot Tt of f5ot. TR 8383 HIell HIAa! ok WXaTst = TRl 3ierd

TR AHET T ST J T A g ST T FHIUIT ST

HIATAT FHISTI STUIRIE! J SAfeRaed [TehTaTe! gahdl Savaehdl 7. § 3hR el ST W 3

T FOTET o TexTe B 91ehd] A&l R0 ST IIAehTITg HIFe gaehiel HigdT FHIUMT JREHR FHUFT ST, 35T

IO 3 T & AT GHEIET T 378, Uhishe HEeTT Sal TUmad 3107 ERIhe caear T gl

FIAT 3T ATS! ATV SEATIAT 8. TG TANT, AT GRE, Higel =1 AT 3 Higell Faetihior § o

TR SIS I15 7 TNl ATEREe WIER SATYAhT (H10T 810 TRt 378,

% AEAT AN T A Tabrel HeheaT:

TRATT T AlEeT ST RITIAT IS Hieell  STENT Sfag 2330 TR 3% STHART 2% TSH FHvaTd
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23. MAINSTREAMING HUMAN RIGHTS IN NATIONAL EDUCATION SYSTEM

Choudhari Shubhangi
Research scholar, Indian Institute of Education, Pune

Abstract

India, is the only democratic country in the world, with 1.5 Crore population, and with heaps of variety like
cultural, religious, regional, and linguistic. Moving ahead with such a large variety is a challenging task for
such a developing democratic country like India. Protection and promotion of human rights plays a very crucial
role in the sustainable development of any country. Protection and promotion of human rights is always
possible through formal education system and by creating awareness about the human rights in all strata of the
society. For India, human right is not a new concept. It is deeply rooted in Indian ancient culture. The present
study highlights the origin of human rights concept in ancient Indian culture and focuses on the present status of
human rights education in modern India. This study summarises initiatives taken by some of the reputed
organizations like U.G.C., NCERT and NCTE and suggests measures for improving the quality of human rights
education.

Introduction: Over the years man has evolved through different stages and with this evolution his
interaction with fellow human being and the society as a whole has also changed. To take the
overview of the concept of Human Rights, one need to start with the savagery stage of human
evolution when there was very little difference between humans and animals. Like animals man too
was pursuing the basic goal of individual survival. However, there was one exceptional quality that
set human being apart from animals; that was intellect, using which man started activities like
farming, built his family and started living in community and society. Greek philosopher Aristotle
once famously said “Man is a social animal”. That was the developing stage for humans and was the
beginning of civilized societies. Always, since the savagery stage, weaker section like women and the
economically and socially backward class has been the major sufferer of continuous violation of
human rights. The time of monarchy was also not the exception, infact it was a time of social turmoil.
Being a human tendency, stronger individual, state or nation (political, economical etc.), start
violating the rights of others. Two world wars are the good examples of this in western culture. It was
the end of World War 2, when only the next step of humanism and development started. In 1942,
United Nations Organisation (UNQO) was established with the highest aim of the promotion and
protection of human rights. Until World War 2 and Universal Declaration of Human Rights (1948),
people were not taught about human rights education was not the subject of importance. UNO
focussed on educating people about human rights and the concept of Human Rights Education came
up with great boom.UNO put lots of efforts for Human Rights Education by organising various
covenants ,conferences and by declaring UN Decade for human rights education phase one and two
etc. In 1993, world conference on human rights at Vienna laid emphasis on imparting noble principles
of human rights through education. In 1995, General Assembly of UN declared the period 1995 -2004
as Decade of Human Rights Education focussing on primary and secondary education followed by the
decade 2005-2014 as the Decade of education for sustainable development focussing on higher
education and teachers training. Also, World programme for human rights education aiming at
building and strengthening Human Rights Education Programmes at national, international and
regional level was launched. Effective strategies for human rights education at school, vocational
training were formulated. The coordinated development of Human Rights Education and all the
initiatives by the UNO got the support from all parts of the world and Human Right Education got the
universal recognition.

Concept of Human Rights Education: Definition by UNO- knowledge, skill and attitude
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In 2006, United Nations defined Human Rights Education. “Human Rights Education means
education, training and information aimed at building universal culture of Human Rights through the
sharing knowledge, imparting of skills and molding of attitudes”.

Knowledge

Skill Attitude

This definition cleared the concept of Human right Education at wider level. Human Rights Education
involves teaching concept, principles and values of human rights through policies, curriculum,
teaching-learning process, school environment and development of skill and attitude of student for
human rights. Awareness and knowledge gives the realization of problem. Human Rights Education
makes an individual to think over the problem and develops the critical thinking, decision-making and
action skills creating a sense of empowerment to exercise the rights and responsibilities. Every
individual is required to obtain an attitude of appreciation for principles such as freedom, tolerance,
and fairness and respect for truth and for the non-violent resolution of social and political problems
(Lister, 1984).knowledge without enlightenment of attitudes, wisdom, and ability of critical
inspection of situation around us is of no use as knowledge loses its purpose.

Human Rights Education in Ancient Era: Human rights are deeply rooted in Indian antiquity as
well as in modernity. India is a country with the wealth of different religious philosophies. All
religious scriptures standing on the strong based of humanism reflected human rights values and
principles. Buddhist philosophy includes eight fold paths, four universal truths and five principles
replicating human rights. To start with, Buddhist and Jain philosophy, gave lots of significance to
principle of equality, non-violence, highly assigned right to life, and respect of dignity. Education is
considered as a mean of transformation, and it changed the approach and attitude of every human
being .Gautama Buddha was a person who enlightened people’s life with his teaching and removed
the darkness of ignorance from their life. Story of Angulimal (a rogue marauder, wore mala
(necklace) of victims anguli (finger)) is great example. Teaching of Lord Buddha transformed the
Angulimal into a good person. The one thing worth noticing in the above example is that Angulimal
was previously ignorant and had no knowledge about human rights. Buddha educated him and gave
him knowledge of the basic right of every human being to live. That teaching led to a transformation
of Angulimal from a marauder to a good person. This showed us how important human rights
education is and how it could change the human standard of living, and proudly saying it was in
Indian ancient culture. Another root of Human right education ancient India is Vedic philosophy
which reflected many human rights values in its four Vedas. Rig Veda stated that all human beings
are equal and gave the concept of Vasudhaiv Kutumbakam (whole world is our home). Rig Veda cited
three civil rights- body, dwelling place and life. Vedic education system was based on these four
Vedas. Vedic scriptures gave importance to intellect and according to intellect divided society in four
Varna. Ancient vedic scripture not only reflected rights but also made Indian society duty oriented
society and gave significance to responsibilities. However, though the ancient text tends to principle
of equality between individual there is no doubt that there was always gap between ideal and ground
reality. During Vedic period there was a Gurukul System. It had many features like practical based
education, child centred education. In that system, only particular section of the society had the right
to education whereas the weaker sections such as women or the Shudras were denied access to it.
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Education is one of the basic rights of every human being and as this ancient system denied some
sections an access to education. Again it was a violation of human rights.

Present Scenario of Human Rights Education in India: Over the period of time the nature of
Indian Education System has changed tremendously. New National Education Policy also gave very
much importance to value base education system and education about human rights at all level of
education. Many educational organisations like UGC, NCERT, and NCTE are taking initiative for
human rights education. During the year 1997-98 University Grand Commission framed “UGC IX th
Five Year Plan Approach for the promotion of Human Rights Education in colleges and universities.
Main objectives of plan were to promote human rights education through universities and colleges
and spread awareness about human rights among students and teachers. In 1980, UGC constituted
Sikri committee to take review of Human Rights education and to consider ways and means of
promoting human rights education in India. Sikri committee advocated holistic approach for human
rights education at all level of education including school level education. Committee suggested that
every discipline should include some topics on human rights applicable to their discipline. As per the
blue print, UGC decided to take concrete steps for promotion of human rights teaching and research,
at level of education and introduction of new courses. To fulfil the above objectives the commission
constituted Curriculum Development Committee and started courses like Foundation and certificate
Courses on Human Rights, under graduate degree, post graduate diploma courses, Post graduate
degree courses M.A, LLM. in Human Rights. About thirty universities introduced these courses
namely University of Mumbai, Andhra University, JNU, Nagpur University, Manipur University ,
IGNOU, and many more.UGC also provides financial support to the universities and colleges for
these courses and for the organisation of seminar, workshops and symposia.UGC also took initiative
for encouragement of research work in the field of human right education with interdisciplinary
approach. An initiative taken by UGC at higher level of education is remarkable. National Council for
Educational Research and Training (NCERT) and National Council for Teacher Education (NCTE)
have taken initiative for endorsement of human rights education at school level. The NCERT has
reviewed the existing school level textbooks and eradicated the content which was hostile to human
rights. Considering teacher as chief exponent for human rights education NCERT prepared source
book as a guide and various modules, handbook for school teachers. Same source books have been
translated in many regional languages. All these initiatives by NCERT endorsed the human rights
education at school level. NCERT was also engaged in devising National Curriculum Framework for
Primary and Secondary Education and included ten core values reflecting human rights values and
principles. As per the directives given by NCERT, every year 10th December is celebrated as human
rights day at school level to create awareness among school community. Another effective initiative
taken by NCERT are support for conducting international research project for human rights education,
inclusion of Human rights education subject in teacher training programme, organisation of training
programmes and orientation programmes for key resource personnel like administrators, teachers,
officers etc.

For Better Prospect of Human Rights Education: Human Rights Education concept has got
worldwide recognition. Initiatives have been taken at international as well as national level for
creating the awareness about human right education and its importance. National and international
level organizations like UNO, NCERT, NCTE have put remarkable efforts for human rights
education. Still some more steps are required for better and effective implementation of human rights
education at all levels. Shikri committee recommended holistic approach for human rights education.
NCERT reforms the curriculum for human rights education but the concept of human rights is in
abstract form the concept of human rights are scattered in whole curriculum. It needs to keep in
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concrete form so that teacher can understand it easily and can give proper stress on that. It should be
taught as separate subject in schools curriculum. Teacher training on human rights should be
organised in adequate amount. Taking initiatives only informal education system is not sufficient as a
number of ratio of illiteracy is high in our country. To make aware illiterates as well as school
student’s media should play an important role. It should make programmes accordingly to create
awareness for human rights in society. Various competitions like poster making, elocution should be
organise in schools for human rights education. Human rights protection cells should be form in
schools to develop a culture of human rights in schools. Above efforts will definitely bring positive
result in promotion of Human Rights Education.

Conclusion: Human rights are the rights which belong to every individual because of the quality of
taken birth as human. To enlighten the life and to improve the quality of life, Human Rights
Education is very much required. Human rights values and principals are observed in our ancient
scripture, along with some loophole in practical life. In modern era, organisations like UNO has
played very crucial role in the effective implementation of Human right education in the all corners of
the world. At domestic level, many organisations like UGC, NCERT, and NCTE have put efforts for
the same. For the purpose of effective implementation of national and international level policies for
human right education promotion, following steps have been suggested.

1. Human Rights content should be in concrete form in curriculum.

2. Merely giving knowledge is not sufficient to develop attitude and skill adopting practical based
teaching methods are require.

3. Increasing the number of trainings, workshops, seminars, for teachers are required.

4. Development of human rights cell in each and every school is necessary.
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24. LEGAL PROVISIONS AND VIOLATION OF HUMAN RIGHTS OF INDIAN
WOMEN

Babasaheb Sakharam Tonde
Assit.Prof. RBNB College, Shrirampur, Dist. Anmednagar (M.S.), Email- babatonde12@gmail.com

INTRODUCTION: Human rights are commonly understood as being those rights which are
inherent in the mere fact of being human. The concept of human rights is based on the belief that
every human being is entitled to enjoy her/his rights without discrimination. Human rights differ from
other rights in two respects. Firstly, they are characterized by being: Inherent in all human beings by
virtue of their humanity alone (they do not have, e.g. to be purchased or to be granted) Inalienable
(within qualified legal boundaries); and Equally applicable to all. Secondly, the main duties deriving
from human rights fall on states and their authorities or agents, not on individuals. One important
implication of these characteristics is that human rights must themselves be protected by law (the rule
of law). Furthermore, any disputes about these rights should be submitted for adjudication through a
competent, impartial and independent tribunal, applying procedures which ensure full equality and
fairness to all the parties, and determining the question in accordance with clear, specific and pre-
existing laws, known to the public and openly declared. The idea of basic rights originated from the
need to protect the individual against the (arbitrary) use of state power. Attention was therefore
initially focused on those rights which oblige governments to refrain from certain actions. Human
rights in this category are generally referred to as ‘fundamental freedoms’. As human rights are
viewed as a precondition for leading a dignified human existence, they serve as a guide and
touchstone for legislation.The specific nature of human rights, as an essential precondition for human
development, implies that they can have a bearing on relations both between the individual and the
state, and between individuals themselves. The individual-state relationship is known as the ‘vertical
effect” of human rights. While the primary purpose of human rights is to establish rules for relations
between the individual and the state, several of these rights can also have implications for relations
among individuals. This so called ‘horizontal effect’ implies, among other things, that a government
not only has an obligation to refrain from violating human rights, but also has a duty to protect the
individual from infringements by other individuals. The right to life thus means that the government
must strive to protect people against homicide by their fellow human beings. Similarly, Article 17(1)
and (2) of the ICCPR obliges governments to protect individuals against unlawful interference with
their privacy. Another typical example is the Convention of the Elimination of All Forms of Racial
Discrimination (CERD), which obliges states to prevent racial discrimination between human beings.
State obligations regarding human rights may involve desisting from certain activities (e.g., torture) or
acting in certain ways

CONSTITUTIONAL PROVISIONS FOR WOMEN IN INDIA: The Constitution of India not
only grants equality to women but also empowers the State to adopt measures of positive
discrimination in favour of women for neutralizing the cumulative socio economic, education and
political disadvantages faced by them. Fundamental Rights, among others, ensure equality before the
law and equal protection of law; prohibits discrimination against any citizen on grounds of religion,
race, caste, sex or place of birth, and guarantee equality of opportunity to all citizens in matters
relating to employment. Articles 14, 15, 15(3), 16, 39(a), 39(b), 39(c) and 42 of the Constitution are
of specific importance in this regard

Q) Equality before law for women (Article 14)
(i) The State not to discriminate against any citizen on grounds only of religion, race, caste, sex,
place of birth or any of them (Article 15 (i))
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(iii)  The State to make any special provision in favors of women and children (Article 15 (3))

(iv) Equality of opportunity for all citizens in matters relating to employment or appointment to
any office under the State (Article 16)

(V) The State to direct its policy towards securing for men and women equally the right to an
adequate means of livelihood (Article 39(a)); and equal pay for equal work for both men and
women (Article 39(d))

(vi) To promote justice, on a basis of equal opportunity and to provide free legal aid by suitable
legislation or scheme or in any other way to ensure that opportunities for securing justice are
not denied to any citizen by reason of economic or other disabilities (Article 39 A)

(vii)  The State to make provision for securing just and humane conditions of work and for
maternity relief (Article 42)

(viii)  The State to promote with special care the educational and economic interests of the weaker
sections of the people and to protect them from social injustice and all forms of exploitation
(Article 46)

(ix) The State to raise the level of nutrition and the standard of living of its people (Article 47)

x) To promote harmony and the spirit of common brotherhood amongst all the people of India
and to renounce practices derogatory to the dignity of women (Article 51(A) (e))

(xi) Not less than one-third (including the number of seats reserved for women belonging to the
Scheduled Castes and the Scheduled Tribes) of the total number of seats to be filled by direct
election in every Panchayat to be reserved for women and such seats to be allotted by rotation
to different constituencies in a Panchayat (Article 243 D(3))

(xii)  Not less than one- third of the total number of offices of Chairpersons in the Panchayats at
each level to be reserved for women (Article 243 D (4))

(ix) Not less than one-third (including the number of seats reserved for women belonging to the
Scheduled Castes and the Scheduled Tribes) of the total number of seats to be filled by direct
election in every Municipality to be reserved for women and such seats to be allotted by
rotation to different constituencies in a Municipality (Article 243 T (3))

(x) Reservation of offices of Chairpersons in Municipalities for the Scheduled Castes, the
Scheduled Tribes and women in such manner as the legislature of a State may by law provide
(Article 243 T (4))

VIOLATION OF HUMAN RIGHTS OF INDIAN WOMEN :

¢ Violence against women
The Thomson Reuters Foundation survey says that India is the fourth most dangerous
place in the world for women to live in. women belonging to any class, caste or creed and religion
can be victims of acid throwing, a cruel form of violence and disfigurement, a premeditated crime
intended to Kill or maim the woman permanently and act as a lesson to 'put her in her place'.
Domestic violence against women in India is a big problem. For example, a paper published in
the International Journal of Criminology and Sociological Theory shows that in 2007, there were
20,737 reported case of rape, 8,093 cases of death due to dowry, and 10,950 cases of sexual
harassment with total crime of 185,312 A U.N. Population Fund report claimed that up to 70 percent
of married women aged 15-49 in India are victims of beatings or coerced sex.
e Sexual harassment
"Eve teasing” is a euphemism in India and Pakistan for sexual
harassment or molestation of women by men. This phenomenon has resulted in various assaults
against women. Half of the total number of crimes against women reported in 1990 related to
molestation and harassment at the workplace. Many activists blame the rising incidents of sexual
harassment against women on the influence of "Western culture”. In 1987, The 'Indecent
Representation of Women (Prohibition) Act' was passed to prohibit indecent representation of women
through advertisements or in publications, writings, paintings, figures or in any other manner.
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In 1997, in a landmark judgement, the Supreme Court of India took a strong stand against sexual
harassment of women in the workplace. The Court also laid down detailed guidelines for prevention
and redressing of grievances. The National Commission for Women subsequently elaborated these
guidelines into a Code of Conduct for employers. The Indian Parliament passed the The Sexual
Harassment of Women at Workplace (Prevention, Prohibition and Redressal) Act, 2013, which came
into force from 9 December 2013. The Act seeks to protect women from sexual harassment at their
place of work and provides an effective grievance redressal mechanism.
e Selective abortion and female infanticide

The number of girls born and surviving in India is significantly less compared with
the number of boys, due to the disproportionate numbers of female fetuses being aborted and baby
girls deliberately neglected and left to die. Compared to the normal ratio of births, 950 girls for every
1000 boys, most states of India, especially Haryana, Mumbai and even overseas Indians, have much
lower sex ratios. It can be as low as 830 girls to 1000 boys. With increasing misuse and affordability
of fetus sex-determining devices, such as ultrasound scan, the rate of female foeticide is rising sharply
in India. Female infanticide (killing of girl infants) is still prevalent in some rural areas. The
government and activist groups seek to raise the status of girls and combat female infanticide.
° Violation of right to equality and right to protection Against gender discrimination:
Discrimination against the girl child starts the moment she enters into the mothers womb. The child is
exposed to gender differences since birth and in recent times even before birth, in the form of sex —
determination tests leading to feticides and female infanticide. The home, which is supposed to be the
most secure place, is where Killed after her birth by different cruel methods in some parts of the
country. Thus the very important right to life is denied to women. In India, men are always assumed
to be superior to women and are given more preference. The ,,World Human Rights Conference in
Vienna first recognized gender — based violence as a human rights violation in 1993. The same was
declared by ,,United Nations Declaration ,,in 1993.
o Violation of right to education: Education is considered as means of development of
personality and awareness. Education is one of the most important human rights but the position of
women’s education in India is not at all satisfactory. Young girls may be bought up to believe 5
www.ssijmar.in that they are suited only to certain professions or in some cases to serve as wives and
mothers. Despite in the improvement in the literacy rate after independence, there continues to be
large gap between the literacy levels of men and women. Almost half the women population are even
unable to recognise language characters. Al least 60 million girls lack access to primary education in
India. Due to large percentage of uneducated women in India, they are not even aware of their basic
human rights and can never fight for them.
. Violation of political right: The political status of women in India is very unsatisfactory,
particularly their representation in higher political institutions — Parliament and provincial Legislation
which is of great under — representation which hampers their effective role in influencing the
government initiatives and policies regarding women’s welfare and development. Their representation
has been unable to reach even 10% in Lok Sabha. Thus it is clear that: a) There is male domination in
Indian politics and almost all the parties give very little support to women in election despite their
vocal support for 33% reservation of seats for women in Parliament and Provincial Legislation. b)
Women have made initiatives in political participation but they have not been accepted in politics.
. Violation of right to property: In most of the Indian families, women do not own property in
their own names and do not get share of parental property. Due to weak enforcement of laws
protecting them, women continue to have little access to land and property. In fact, some of the laws
discriminate against women, when it comes to land and property rights. Though, women have been
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given rights to inheritance, but the sons had an independent share in the ancestral property, while the
daughter“s shares were based on the share received by the father. Hence, father could anytime
disinherit daughter by renouncing his share but the son will continue to have a share in his own right.
The married daughters facing harassment have no rights in ancestral home.

° Violation of right to protection of health: According to the World Bank report, malnutrition
is the major cause of female infertility. The presence of excessive malnutrition among female children
as compared to male children is basically due to differences in the intra — family allocation of food
between the male and female children. Normally, the male members are fed before the female
members of the family. According to Human Development Report, in rural Punjab, 21% of girls in
low income families suffer from severe malnutrition as compared with 3 % of boys in the same
family. Even the low income boys are far better than upper income girls. Girl babies are less breast —
fed than boy babies. 60% of girl babies are born with low birth weight. Sometimes due to economic
distress and natural calamities like floods, droughts or 6 www.ssijmar.in earthquakes, the
discrimination against the female child increases. Moreover it has been confirmed by various studies
that the girl“s diet is inferior to the boys diet both in quality and quantity. Boys are given more
nutritive foods like milk, eggs, butter, ghee, fruits, and vegetables as compared to girls. Due to this
inferior quality diet, girls are more vulnerable to infections and diseases. The reason again is that
families spend less on medication for girls than for boys.

° Violation of right to equal oppertunity for employment And right to get equal wages for
equal work: The employment of the women in agriculture, traditional industries and in sizeable
section of new industries is declining at a very fast rate. The reason is that the adoption of new
technological changes requires new skill, knowledge and training. And women in India, who
constitute a large share of worlds illiterate lacks such skills and knowledge. The studies have also
showed that for the same task, women are paid less than the males. Technological changes in
agriculture and industry are throwing out women from the production process. The women workers
are concentrated only for certain jobs which require so — called female skills. Thus, Indian labour
market is adverse to women workers. It shows that, the role of women in large scale industries and
technology based businesses is very limited. But even in the small- scale industries their participation
is very low. Only 10.11% of the micro and small enterprises are owned by women today. Statistics
show that only 15% of the senior management posts are held by the women. In agriculture where
women comprise of the majority of agricultural laborers the average wage of women on an average is
30 — 50 % less than that of men.

° Violation of right to live with dignity: eve teasing and Sexual abuse: Eve teasing is an act
of terror that violates a woman’s body, space and self — respect. It is one of the many ways through
which a woman is systematically made to feel inferior, weak and afraid. Whether it is an obscene
word whispered into a woman’s ear; offensive remarks on her appearance; any intrusive way of
touching any part of women’s body; a gesture which is perceived and intended to be vulgar: all these
acts represent a violation of woman’s person and her bodily integrity. Thus, eve teasing denies a
woman fundamental right to move freely and carry herself with dignity, solely on the basis of her sex.
There is no particular places where eve — teasers congregate. No place is really “safe” for women.
Roads, buses, train, cinema halls, parks, beaches, even a women’s house and neighborhood may be
sites where her self — worth is abused.
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25. HUMAN RIGHTS: KEY ROLE OF MEDIA
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Abstract

Human Rights represent one of the most powerful ideas in the contemporary world. Human rights, deal with
the wholistic development of a human being, in harmony with other human beings in society. Human rights are
rights inherent to all human beings, whatever our nationality, place of residence, sex, colour, religion,
language, or any other status. We are all equally entitled to our human rights without discrimination. These
rights are all interrelated, interdependent and indivisible. What is role of media for protection of Human rights?
The proposed paper aims About mass media and Rights of the child and what media should adopt to build
awareness on the rights of the child.

Key words:- Mass media, Child rights, Awareness, Communication, Child labour, Campaign.

On the threshold of a new millennium, the issue of responsibility is taking on a new dimension. Our
world is becoming closer and more interdependent with the fast growth in population and
development also increasing contact between people and government. so it is important to discuss
about rights and responsibilities of individuals, people and nations. No matter what country or
continent we come from we are basically the same human beings. we have the common human needs
and concerns. Human rights in general, and the rights of the child in particular, are predominantly
western concepts, evolved in the ethos of western, developed social culture. The socio-economic-
political environment of the west is in stark contrast to the developing and undeveloped world. On one
hand we have stable economy, abundance of food and shelter, medical aid, educational facilities and
social security. On the other side of the coin there is poverty, hunger, malnutrition, lack of shelter
unstable economy and unstable government. Here the very survival of human life and dignity are at
stake. With majority of the population living below poverty line, and this kind of endless struggle for
mere existence-the rights of the child take a new dimension.

The Right of the Child: There is no doubt that all the rights must be applicable to the child, as they
are necessary for the development of a human being. The children of India , as most of the children of
the Third world are exploited a lot Their exploitation starts from home, where the eldest child has to
look after his /her younger siblings, in order to enable their parents to works, thereby, sacrificing its
basic rights to play, to get education, etc. In recent years child labour has become an international
concern. The convention on the rights of the child in article 32 states-

“....the right of the child to be protected from economic exploitation from performing any work
that is likely to be hazardous or to interface with the child’s education or to be harmful to the
child’s health or physical, mental, spiritual, moral or social development.”’

The exploitative child labour is an evil of the society. It is deeply rooted in the problem of poverty,
illiteracy and overpopulation. children are engaged in various hazardous works. Another sector, where
there gross violation of the rights of the child are —child trafficking, child prostitution, sexual abuse
and drug peddling. There is sharp crime against children and crime by children. Different innovative
methods are used to exploit children in forms of child beggars, car cleaners, etc. The question that
comes to the fore is how well are we, beyond the four walls of classrooms, conference halls and
intellectual discussions, and people outside are aware about the rights of the child. This problem of
the child is not just property rights, but a social disorder needing immediate rectification. It is the
people and society at large that needs to be educated .1t is that the media comes in. All over the world
, the media is the most effective avenue for spreading human rights awareness and acceptance. while
spreading messages through schools and community forums can be effective at reaching dozens or
even hundreds of people at the time, they can’t match the reach and scope of the media. Media
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playing a vital role with regard of addressing human rights. Globalization and the advent of
information technology and its penetration on a large scale have helped us to receive more
information. We are experiencing and learning the difficulties of the men and community through the
media. It helps us to destroy those problems. Karl Marx began his career as an journalist, and
Mahatma Gandhi also published journal to spread ideas of ahimsa. In India ,which is the largest
democracy of the world, campaign is the authentic way to social change. The mass media can be a
tool for educators,, Government, Non-Government Organisation, educational institutes for the
emancipation of human rights. Information system becoming important in the dissemination of
knowledge. Electronic media like T V and Radio have impact on young people, and has capacity to
shape values, attitudes and perceptions of issues pertaining to human rights.For instance,In1994
UNICEF made an effective ues of media to advovate the human rights of the victims of war and
natural calamities at global level.Media informs about latest devlopmentby press conference and
interviews. Some burning issues like dowry death,evil practice,sati pratha,violence of personal law
have been highlighted so powerfully by the media that Government has been forced to take corrective
measures.

Mass Media and Rights of the Child: Nowadays media is playing vital role that ,informing people,
educating them and creating awareness about human rights, and specially the children’s right. Here is
a dichotomy, should one bring to force negative social aspect of child abuse, sexual exploitation,
torture and deprivation from education or just project a positive role. The media is embroiled in the
eternal question of should it or should it not depict a correct image. In this world of media
international community no longer claim ignorance on the abuse of the rights of the child. Global
community knows the reality of it. The occupational hazard of the media is that they are attracted to
atrocities and sufferings which are spectacular in nature. The routine issues goes unnoticed. Media is
not aimed to show lacking but social crisis faced by children.

Media can adopt following programme for building up awareness on the rights of the child:

1) A systematic publication of article in newspapers, stories for children for child exploitation,
exhibitions etc., should be written.

2) Programmes on TV and Radio about child rights and its violations.

3) NGO’s with the help of films and video should educate people at village level.

4) Mass media should propagate need for child education, their rights and steps taken to protect them.
It is not that nothing has done but a lots need to be done. Unless the exploited and the exploiters are
made aware of their rights, how they are violated. The media should reevaluate their contributions to
rights of the child. There is need to create new set of rights which are based on our social realities,
needs and rights. Media and NGO are very influential organisations are there to help and sort out
various problems with their active involvement by providing human rights education and make the
masses aware about their rights without which they cannot survive.

References:
K.P.Saksena, Human Rights Fifty years of India’s Independence, New Delhi: Gyan publishing House.
M.L.Narasaiah,Human and Peace, New Delhi :Discovery publishing House 2003.

Dr.T.S.N .Sastry, India and Human Rights Reflections: New Delhi: Concept publishing company2005.
Lina Gonsalves, Women and Human Rights, New Delhi: A. P.H Publishing corporation.

Web Biliography

www.researchgate.net/publication

munin.uit.no/bitstream/handle

interviews.org/sites/default.

Swami Sahajanand Bharati College of Education, Shrirampur, Dist. Ahmednagar Page 97


http://www.researchgate.net/publication

NATIONAL SEMINAR ON HUMAN RIGHTS EDUCATION

26. FEMALE LITERACY AS BASIC HUMAN RIGHT OF WOMEN:
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Introduction: Education is a most critical input which plays important role in growth & economy of
the nation. India has one of the largest pools of human capital in the world. But its overall growth is
burdened & influenced by being home to the largest no of illiterates. In India we find low birth rate of
women, low infant mortality ratio, negligence towards health of women etc. Literacy of women is an
important and basic human right. To give them the equal status of living is one of the dependent
aspects of human right. Our constitutions vnot only gives importance & equality to women, but also
enable it to adopt measure for removing every discrimination against women. Women have
suppressed in all walks of life for generations to generations. They are indirectly treated as second
grade citizens in India & elsewhere even in today. If we think about human rights of women & their
effective us we must think about female literacy as a measure of women empowerment, as human
rights & women empowerment are two sides of one coin. So here the researcher has made an attempt
to focus on the female literacy especially problems of girl education as basic human right & measures
of women empowerment through female

Seven Freedoms By Human Rights :-

Human Rights Gives Seven Freedoms To all Citizens

Race Gender Ethnicity = National origin

‘ t f 74 Religion

Work without exploitation Freedom from Personal Security

A Discrimingtion X » From Torture
Freedom for Freedom from » Arbiter
Decent Work Freedom of Fear of Threats Arrest

Human

. Oth®r Violent Acts
Rights

=Participation

Freedom from
Freedom of In Decision

Thoughts & Speech

Injustice, Violation of
the Rules & Laws.

Forming Association

Freedom of realizing
Freedom from Wants

one’s Human Potential

To Enjoy Decent Standard of Living

If we think of all these freedoms in women's point of view we will realise that how the
conditions are serious even on today! Struggle of Malala Yusufazai, Case of Nirbhaya...... so many
examples! What these examples indicate! So we must think of women empowerment by increasing
female literacy by considering the problems of Girl's Education.

Reasons Behind Non Attendance of Girls: -
1) A gap between nourishment & development of girls & boys even today.
2) To look after younger brothers & sisters & to do household work - especially labourer
parents.
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3) A path to co-education among the illiterate parents.

4) Idea of sending the 7-8 years age girl doesn't find favour.

5) Early marriages, Pardah system & Segregation of girls from boys from early age.
6) Lack of qualified women teachers.

7) Cultural heritage & social constraints in many areas.

8) Parent's preference towards boy's education & girl's education.

9) Lack of security for girls, women in the society & female teachers.

Various five years plans have suggested some remedies to overcome the issue of women
illiteracy. Beginning was done with declaration of international woman decade (1978). It was an
important year because appointment of parliamentary committee on women was established. Later on
this committee submitted the report entitled "Towards Equality..." Besides these qualitative tasks /
reasons discussed above there are some another reason such as separate institution for girl's, paucity
of women teachers, separate curricula for girls forming an adverse effect, lack of transport facilities,
inadequate hostel facilities as today also, insecurity, less no of child care centres & Balwadis, fixed
schooling hours, unattractive school environment, etc If we think as the reasons above there are some
remedies. Some of the remedies suggested below are already started by the positive steps by the state
& central government with the help of international help & suggestions. The suggestive measures
are:-

1) Free Education: - The facility of free education has been provided by the government up to
degree level.

2) Separate Institutions for Girls: - No doubt co-education is fruitful. But this facility would give
opportunity to girls from the specific / specific families who are against the girl education due to
various hurdles.

3) Access to Education: - The access to education must be made simple by various facilities.

4) The Facilities: - The facilities of transport, hostel facilities, residential schools etc. must be
provided to girls.

5) Multiple Entries: - The provision of multiple entries may be provided to girls.

6) School Mothers: - In absence of women teachers the facility of school mothers should be there.

7) Women Teachers: - The number of women teachers should be increased. So that they can take
proper care of the girls.

8) Number & conditions child: - Care centres & Balwadis, Anganwadis should be enhanced.

9) Incentives: - The girls should be given fruitful incentive to come across school & to attend
schools provision.

10) Non Formal Education: - The part-time education should be taken in to consideration.

11) Co-Education: - The quality of co-education should be enhanced.

12) Curricula: - Proper Curricula should be developed by considering the various factors / hurdles /
constraints in girl's education.

13) Social Change & Legislation: - The awareness programmes for social change & legislation
should be developed to major extents.

14) Publicity: - The publicity to the various plans for the girls is given today. But it should go up to
rural area, which should definitely lead to involvement of girls in large extent.

15) Stress should be given on the basic factor that if you educate the women you are educating the
whole generation.

16) Literacy drives.

17) Provision of job oriented courses.

18) Oriented of parents in rural, tribal & deprived areas.
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Though the condition of female education is recovering, we should keep in mind that they are
the half portion of our population.
The quality of human life is based on the healthy condition of girls & women.
As stated above the human rights and women empowerment are the two sides of same coin.
The empowerment of women has the following dimensions. They should be taken into account.
1) Empowerment through education.
2) Empowerment through health.
3) Empowerment through economical growth.
4) Social Empowerment.
5) Legal Empowerment.
6) Empowerment through political participation.
Epilogue:- Though the rate of female literacy has been increasing today. The responsibility of
government, public has been increased. The reasons should be taken into account. No doubt on the
suggestive measures given above central & state government has their missions. The implementation
should be proper. World Economic Forum, United Nations are working on this issue. The Global
Gender Gap report by world Economic Forum - 2015 measuring the allocation between women &
men should be taken into account. The media, the teachers, citizens, social workers, NGO's, parents,
policy makers, public agencies, school managements should come together to empower the girls &
women on one stage. The literacy of girls will lead to strong nation - building. For this purpose
organisation of general activities based on intensive awareness, provision of women education about
their rights, and effective actions against domestic violence are the basic things to be done & literacy
is the important & basic measure for this change.
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27. HUMAN RIGHTS FOR SUSTAINABLE DEVELOPMENT
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Abstract

Human rights are rights inherent to all human beings, whatever our nationality, place of residence, sex,
national or ethnic origin, colour, religion, language, or any other status. We are all equally entitled to our
human rights without discrimination. These rights are all interrelated, interdependent and indivisible. Universal
human rights are often expressed and guaranteed by law, in the forms of treaties, customary international law ,
general principles and other sources of international law. International human rights law lays down obligations
of Governments to act in certain ways or to refrain from certain acts, in order to promote and protect human
rights and fundamental freedoms of individuals or groups. Born out of the atrocities and enormous loss of life
during World War II, the United Nations Universal Declaration of Human Rights was signed in 1948 to provide
a common understanding of what everyone’s rights are. It forms the basis for a world built on freedom, justice
and peace. It will help for sustainable development. Every human must know his rights. This will help him for
his own as well as social development. This awareness is very important; it will boost the development of the
society. For sustainable development of the society as well the human being human rights are very necessary.
Also human right education is important.

Key Words — Human Rights, Sustainable development.

INTRODUCTION: The study of human rights has assumed very significance as these are considered
essential for the existence of human beings. International community has become conscious of their
protection in the post-second world war period. The UNO has provided a concrete form these rights
with its Declaration on Human Rights on 10" December 1948. The member-nations were asked to
promote and secure the effective recognition and observance of the rights and freedom as declared in
the U.N. Declaration on Human Rights. All member states observe 10" December as the Human
Rights Day. It is very difficult to define the human right as there is no universally acceptable
conception of it. Each individual must have some rights not only to survive in the community, but
also to make the life better. In this sense rights are basic freedom that all people should have. It
observes that human rights are concerned with the dignity of the individual—the level of self-esteem
that secure personal identity and promotes human community. Therefore, while some of the human
rights are essential for the very existence of the human beings, others are necessary for the
development of individual personality. S.C. Kashyap points out that these rights are essential for the
adequate development of the human personality and for human happiness. For him human rights are
“those fundamental rights to which every man or woman inhabiting any part of the world should be
deemed entitled merely by virtue of having been born a human being.” M. J. Vincent observes that
“human rights are the rights that everyone has, and everyone equally, by virtue of their very
humanity”. Human rights are essential to achieving and sustaining development. The Millennium
Declaration, adopted by all the world’s leaders in 2000 recognized the essential linkages between
human rights and development. Despite this acknowledgment, the Millennium Development
Goals (MDGs) were not adequately aligned with human rights and did not give sufficient attention to
discrimination and inequalities. The UN General Assembly’s High-level Plenary Meeting on the
MDGs in 2010 reaffirmed that common fundamental values, including freedom, equality, solidarity,
tolerance, respect for all human rights, respect for nature and shared responsibility, are essential for
achieving the MDGs. This commitment was reaffirmed by Member States in the 2012 Rio+20
Conference Outcome Document, where states emphasized their responsibilities “to respect, protect
and promote human rights and fundamental freedoms for all, without distinction of any kind as to
race, colour, sex, language, religion, political or other opinion, national or social origin, property,
birth, disability or other status”. They also stressed the need to reduce inequalities and foster social
inclusion and acknowledged that democracy, good governance and the rule of law, at the national and
international levels, are “essential for sustainable development, including sustained and inclusive
economic growth, social development, environmental protection and the eradication of poverty and
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hunger.” With only two years left until the MDGs expire, these human rights commitments need to be
honored as progress is accelerated to ensure the full implementation of the MDGs.

Types of Human Rights: The Universal Declaration of Human Rights has guaranteed a number
of rights which can be classified as follows:

(a) Social or Civil Human Rights:

(1) The right to life, liberty and security of persons

(2) Right to freedom from slavery and servitude

(3) Right to freedom from torture or cruel, inhuman or degrading treatment or punishment

(4) Right to freedom from arbitrary interference with privacy, family, home or correspondence

(5) Right to marry and have family and right to property.

(b) Political Human Rights: To take part in the political process, all human beings are provided
with some rights such as:

(1) Right to nationality

(2) Right to equality before law and equal protection of law

(3) Right to judicial remedies, fair trial and freedom from arbitrary arrest, detention or exile

(4) Right to freedom of thought, expression, belief, faith, conscience and religion

(5) Right to freedom of peaceful assembly and association

(6) Right to take part in government affairs and equal access to public service

(7) Right to equal suffrage

(8) Right to freedom of movement and right of asylum etc.

(c) Economic Human Rights: To ensure the economic interest of the human being, UNO also

provides certain economic rights, such as:

(1) Right to social security

(2) Right to work and the right to equal pay for equal work

(3) Right to form trade unions

(4) Right to rest and leisure

(5) Right to food, health and adequate standard of living.

(d) Cultural Human Rights: For the protection of the various types of cultures, traditions and
customs of the human being, the Declaration of Human Rights also provides certain rights, such as:
(1) Right to participate in the cultural life of the community,

(2) Right to enjoy the art and to share in the scientific advancement and its benefits

(3) Right to the protection of the moral and material interests resulting from any scientific, literary and
artistic production of which the individual is the author

(4) Right to a social and international order in which the human rights as provided in the Universal
Declaration can be fully realized.

Human Right for Sustainable Development: The world is facing with various challenges, to
overcome these challenges only Human Rights will help the human.
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29. ROLE OF HUMAN RIGHT AND INFLUENCE OF MEDIA

Adinath Joshi
Asst. Teacher, B.R.Khtod Kanya Vidhyalay Shrirampur

Abstract

In the dynamic age of 21% century there is rapid growth in the field of technology which is inevitable part of
developed media. Now a days the influence of media is much on human life hence ‘human right’ is not exception
for that. In old days communication means were not so effective and multifunctional but now in present world of
‘Global Village’, media becomes part of day today life not just that but companion of human being; So media
affects the world of every minutes and hours, ‘Breaking News’ are becoming life lines for media where they
directly and indirectly affects human rights. Sometimes it’s positive sometimes it’s negative but no doubt it is
very clear that there is absolute influence of media in the role of Human right or in the education of Human
right.

Introduction: “........... recognition of the inherent dignity and of the equal and inalienable rights of
all members of the human family in the formation of freedom, justice and peace in the world”’
- Preamble to the Universal Declaration of Human Rights 1948. The concept of Human Rights
has arisen from that of natural rights of all human. The belief that every person by virtue of his
humanity is entitled to certain natural rights is a recurring theme throughout the history of mankind. It
can be traced back thousands of years from the Vedas to the Hammurabai code to the Magna Carta,
the French Declaration of Human Rights, and the American Bill of Rights. Time and again history
shows that the existence of human rights has been recognized and accepted as a necessary component
for the well being of civilization at any given time.
Background - History of Human rights :- In Ca.2050 BC, Ur Nammu, the king of Ur created the
first legal codex : followed by several other sets of laws in Mesopotamia including the Code of
Hammurabai (ca. 1780 BC); one of the best preserved example of the kind. Various rules and
punishment on variety of matters including women’s rights, children rights and slave rights are
mentioned in the code. The Persian Empire (Iran) established unprecedented principles of human
rights in the 6™ century BC under the reign of Cyrus. Three centuries later, the Mauryan Empire
extablished principles of civil rights. Religious documents — the Vedas, the Bible, the Quran and
Analects of Confucius also referred to the duties, rights and responsibilities of the citizens. In 1222,
the Manden Charter of Mali was a declaration of essential human rights including the rights to life,
and opposed the practice of slavery. Several 17" and 18™ century European philosophers developed
the concept of natural rights, the notion that people possess certain rights by virtue of being human.
The United States Declaration of Independence includes concept of natural rights and states “that all
men are created equal, that they are endowed by their creator with certain unalienable rights, that
among these are life, liberty and the pursuit happiness” The concept of human rights has undergone a
revolutionary change since the Magna Charta of 1215 to the rights contained in the Unites Nation
Convention. The charter of United Nations came into force in October 1945 begins with the
determination of the people of member nations to save the succeeding generations from the scourage
of war and to reaffirm their faith in the fundamental human rights and the dignity of human being.
The “World conference of Human Rights’ held in 1993 marks a crucial stage in United Nation’s
policy in the field of human rights. The Vienna Declaration encouraged the United Nations to pursue
and strength its activities to make respect for human rights a priority objective on the same level as
development and democracy and to work for the concurrent achievements of these three objectives.

It is interesting to note that the United Nations ‘Commission on Human Rights’ also created in
1947, a sub-commission on ‘Freedom of Information and of the Press’ to report to the ‘Commission
on Human Rights’ on what rights, obligations and practices should constitute the freefom of
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information. This necessarily had to be juxtaposed with the human rights. Human right in India It is
an issue complicated by the country’s large size & population, widespread poverty, lack of proper
education & it’s diverse culture, even though being the world’s largest sovereign, secular, democratic
republic. The Constitution of India provides for Fundamental rights, which include freedom of
religion. Clause also provide for freedom of speech, as well as separation of executive and judiciary
and freedom of movement within the country and abroad. The country also has an independent
judiciary and well as bodies to look into issues of human rights. The 2016 report of Human Rights
Watch accepts the above mentioned faculties but goes to state that India has “serious human right
concerns. Civil society groups face harassment and government critics face intimidation and lawsuit.
Free speech has come under attack both from the state and by interest groups. Muslim and Christian
minorities accuse authorities of not doing enough to protect their rights. But in the recent years, more
emphasis is given to minority rights & freedom of speech. The government is yet to repeal laws that
grant publich officials and security forces immunity from prosecution for abuses.

Role and impact of Media: It is here that the media can play a saluty role in creating larger
awareness of the concept of human rights, Basic human rights that would constitute the right of every
individual to his fundamental freedom without distinction as to race, sex, language or religion. Human
society has developed from Stone Age to space age. But while some nations or societies have
developed a space the others seem to be nowhere in the race. The rights which citizens enjoy vary
depending upon the economic, social, political and cultural developments. In view of the fact that
there is a revolutionary change and growth in every sphere of life and mainly in the communication
and media world, media today, plays a decisive role in the development of society. Thus the role of
media in protection of human rights cannot be ignored or minimized. Media is a communicator of the
public. Today its role extends not only to giving facts as news, it also analyses and comments on the
facts and thus shapes the views of the people. The impact of media on society today is beyond doubt
and debate. The media has been setting for the nation it’s social, political economic and even cultural
agenda. With the advent of satellite channels its impact is even sharper and deeper. With twenty-four
hours news-channels, people cannot remain natural to and unaffected by what the channels are serving
day and night. It is, therefore, of paramount importance that the media plays an important and ethical
role at all levels and in all parts of the country and the world.

Media in India: It consists of several different types of Indian Communications media; television,
radio, cinema, news papers, magazines and internet based web sites. Many of media controlled by
large, for profit corporations which reap revenue from advertising subscriptions, and sale of copy
righted material. Indian also has a strong music and film Industry. India has more than 70,000
newspapers and over 1600 satellite channels. (More than 400 are news channels) and is the biggest
newspaper market in the world-over 100 million copies sold each day. The first India media was
established in late 18™ century with print media started in 1780. Auguste and Louis Lumiere moving
pictures were screened in Bombay during July 1895, and radio board casting began in 1927. In India
private media in particular have been free and independent where as there are restriction on
government media. As per French NGO Reports. India was rank 131* out of 179 countries and
reported it as “partly free” media.

What can media do?

Media can play a major role in protecting and promoting human rights in the world. It can make
people aware of the need to promote certain values in the cause of human rights which are of eternal
value to the mankind. Peace, non-violence, disarmament, maintenance and promotion of ecological
balances and unpolluted environment and ensuring human rights to all irrespective of caste, colour
and creed should be the minimum common agenda for the media.
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The media can perform this role in different ways. It can make people aware of their rights, expose its
violations and focus attention on people and areas in need of the protection of human rights and
pursue their case till they achieve them. Media can also give publicity to the individuals and
organizations, which are engaged in securing human rights. This will encourage as well as motivate
others to do the similar work. Media can inform and educate the people of their rights and suggest
ways and means by which they can solve their problems and thus empowering them to protect their
rights. Since media plays the role of communication between the state and the public, it can also play
an effective role of making the authorities aware of their duties. Media’s new role today is reporting,
analyzing and commenting. It faces a challenge in playing the role in protecting human rights in the
world. While playing this new role, there is risk of its misuse. For that self-regulation is the need of
the hour. Journalists should set ‘Lakshman Rekha’ while reporting human rights violations. The main
aim before the journalists should be to give facts but not in a manner and with the purpose to create
sensation and to arouse the sentiments of the people. Projection and language should be decent and
civilizes. Journalists should not add insult to inquiry. Media should refrain from giving statements and
pictures that are flaring. Since media is the mirror of the society, care should be taken that the mirror
is not hazy. While reporting such violation media should not get influenced by authorities. It should
look deep into the problem and provide solutions. Mere reporting of the facts is not enough. It should
give reasons of the problem and the nature of the violations and then give solutions. Press has a sacred
duty to focus human rights violations and then measures for protecting them.

CONCLUSION: To conclude we can say that, freedom of expression is a sacred right well accepted
over the globe and journalists should respect this freedom. In Indian constitution, it finds place as a
guaranteed fundamental right. The Government of India in tune with constitutional mandate professes
its anxiety to protect and safeguard this fundamental right. But no right and for that matter the right to
freedom of expression is absolute and unfettered in all circumstances but bound by duty to maintain
peace and harmony of the body polity by exercising prudence and restraint in the exercise of right to
freedom of speech. If exercise of this right is likely to inflame passion, the right to freedom of
expression needs circumspection and consequent restraint for greater good of the society. The media
being the watchdog of the nation must work for guiding the people and the government to move
towards such goal relentlessly and in right direction.
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Abstract

Human rights are rights that are basic in nature and entitled to every human being, irrespective of his
nationality, place of residence, sex, national or ethnic origin, colour, religion, language, or any other status.
Such rights would include right to life, equality before the law, freedom of expression, the right to work, right to
social security, right to education, collective rights, such as the rights to development and self-determination,
etc. Therefore as is evident human rights are inseparable, interrelated and interdependent. The improvement of
one right makes the progress of the others possible. Correspondingly, the denial of one right has negating
affects on the others. The basic right that is protected by the term human right is right to life with dignity. In this
sense the paper focuses on human rights and right to education in Indian context.

Keywords: Human rights, Right to Education, Sarva Shiksha Abhiyan, Mid day meal, National policy on
Education,

INTRODUCTION: A human rights-based approach to education is therefore necessitated since it
assures every child a quality education that respects and promotes her or his right to dignity and
optimum development. The right to education is marked priority on the agenda of the international
community since right to education is not only a human right in itself but also is quintessential for the
exercise of all other human rights. A number of human rights treaties accepted and recognized
internationally, identifies right to education as a fundamental aspect for development and social
transformation. Human rights in Indian Legal Parlance means the rights relating to life, liberty,
equality and dignity of the individual guaranteed by the constitution embodies in the international
covenants and enforceable by courts in India.

INTERNATIONAL RECOGNITION OF EDUCATION AS A HUMAN RIGHT: There are a
large number of human rights problems, which cannot be solved unless the right to education is
addressed as the key to unlock other human rights. The right to education is clearly acknowledged in
the United Nations' Universal Declaration of Human Rights (UDHR), adopted in 1948, which states:
"Everyone has the right to education. Education shall be free, at least in the elementary and
fundamental stages. Elementary education shall be compulsory. Technical and professional education
shall be made generally available and higher education shall be equally accessible to all on the basis
of merit. ..." (Article 26)

Apart from UDHR, right to education is affirmed, protected and promoted in numerous international
human rights treaties, such as the following:

e Convention concerning Discrimination in Respect of Employment and Occupation (1958) -
Article 3

e Convention against Discrimination in Education (1960)
e International Covenant on Economic, Social and Cultural Rights (1966) - Article 13

e Convention on the Elimination of All Forms of Discrimination against Women (CEDAW)
(1981) —Article 10

e The United Nations Convention on the Rights of the Child (1989) — Article 28 & 29
The right to education has therefore long been recognized by these international treaties as
encompassing not only access to educational provision, but also the obligation to eliminate
discrimination at all levels of the educational system, to set minimum standards and to improve
quality. With respect to applicability of these treaties in India, it is worthwhile to mention that India is
a State party to the ICESCR, the CERD Convention, the CEDAW Convention and the Convention on
the Rights of the Child.
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The prominent organizations around the world striving for promotion of Right to Education are:

A. United Nations Educational, Scientific and Cultural Organization (UNESCO)

B. United Nations Children's Fund (UNICEF)

C.World Bank

D. International Labour Organization (ILO)
RIGHT TO EDUCATION: THE INDIAN CONSTITUTIONAL PERSPECTIVE: The Indian
Constitution is known to be a document committed to social justice. As per expert opinion, literacy
forms the cornerstone for making the provision of equality of opportunity a reality. The Indian
Constitution has therefore recognized education as the essence of social transformation, as is evident
from its education specific Articles. The judicial decision from which the right to education emanated
as a fundamental right was from the one rendered by the Supreme Court in Mohini Jain vs. State of
Karnataka. In this case the Supreme Court through a division bench comprising of justices Kuldip
Singh and R.M Sahai, deciding on the constitutionality of the practice of charging capitation fee held
that: ‘the right to education flows directly from the right to life. The right to life and the dignity of an
individual cannot be assured unless it is accompanied by the right to education.’ This rationality of
this judgment was further examined by a five judge bench in J.P.Unnikrishnan vs. State of Andhra
Pradesh where the enforceability and the extent of the right to education was clarified in the
following words: “The right to education further means that a citizen has a right to call upon the
State to provide educational facilities to him within the limits of its economic capacity and
development.” The same has also been reiterated by the Hon’ble Supreme Court in Bandhua Mukti
Morcha, etc vs. Union of India specifically referred to the earlier judgments made in this connection
as under: “In Maharashtra State Board of Secondary and Higher Education v. K.S. Gandhi, right to
education at the secondary stage was held to be a fundamental right. In J.P.Unnikrishnan v. State of
Andhra Pradesh, a constitution Bench had held education up to the age of 14 years to be a
fundamental right.... It would be therefore incumbent upon the State to provide facilities and
opportunity as enjoined under Article 39 (e) and (f) of the Constitution and to prevent exploitation of
their childhood due to indigence and vagary.”
RIGHT TO EDUCATION ACT, 2009: Way back in the year 1911, a man had wished that Indian
people be conferred with the right to education and had even urged the Imperial Legislative Assembly
for the same. The man was none other than Gopal Krishna Gokhale. It is after 100 long years that his
dream of free and compulsory education has come true. The 86th Constitutional amendment making
education a fundamental right was passed by Parliament in 2002. In the year 2009 a law to facilitate
the realization of the fundamental right to education was passed by the Parliament by way of the Right
of Children to Free and Compulsory Education Act (RTE). The right to education has finally become
a fundamental right by giving effect to the Act on April 1%, 2010. The Act mandates the Government
to provide education to every child up to the eighth standard, free of cost, irrespective of class and
gender.
Therefore to put it briefly the RTE Act provides for the following:

» Children, who have either dropped out from schools or have never been to any educational
institution, will be enrolled in the schools with no school refusing admission to any child.

» Private institutions have to reserve 25 percent of seats from children from weaker sections of
society. Neighborhood schools will be identified by a system of school mapping, and children of
six and above who are not in schools will be identified by local authorities or school management
committees.

» All such schools are required to be recognized failing which they shall be penalized for up to Rs.
1 lakh.
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» The Act also prohibits donation or capitation fees and no admission test or interview of the child
or parent for admission.

» No child can be held back, expelled and required to pass the board examination till the
completion of elementary education.

» It also provides for adequate number of qualified teachers to maintain a ratio of one teacher for
every 30 students.

» Schools have to ensure proper infrastructure, which includes a playground, library, adequate
number of classrooms, toilets, barrier free access for physically challenged children and drinking
water facilities within three years.

» 75 percent members of the school management committees will comprise parents of the students
who will monitor the functioning of the schools and utilization of grants.

» The National Council for the Protection of Child Rights shall monitor the implementation of the
act, together with Commissions to be set up by the states.

» Financial burdens will be shared between the Centre and States in the ratio of 55: 45 and 90: 10
for the North-Eastern States.

The Act however does have the following loopholes:

1. Itis quiet silent on the rights of children with disability. It does not facilitate the education for
children with disability since as per the Persons with Disability Act, 1995, the government
should ensure that every child with a disability every child with a disability has access to free
education in an appropriate environment till he attains the age of eighteen years and not just up to
14 years as provided under the RTE Act.

2. It encourages implementation of its provisions through Public Private Partnership, which
therefore would lead to privatization and commercialization of education.

3. A number of PILs have been filed by various private unaided and minority schools against the
Act, contending that the Act violates their fundamental right guaranteed under Article 19(1)(g),
29 and 30 of the Indian Constitution. The matter has been placed before a Constitution Bench of
the Supreme Court comprising of five judges for final decision.

4. The fundamental right to free and compulsory education has been confined only to education
from the age of 6 to 14 and does not provide for the fundamental right to education in the
formative years through pre schooling (for children in the age group of 2- 6) and also in the
graduation level till the age of 18 years.

INITIATIVES TAKEN BY THE INDIAN GOVERNMENT TO PROMOTE RIGHT TO

EDUCATION, BEFORE THE RTE ACT

«» The Five year Plans - Ever since India gained independence, developmental plans for a period
of five years are being developed by the Planning Commission with the participation and
contributions from all the States. It is evident that through the five year plans, the first being initiated
in 1951, till the most recent one (Eleventh Plan:  2007-12),there have been continuous efforts to
strengthen the base of education in India by improving the quality of education imparted through
several programs and schemes, introducing reforms in content and evaluation and encouraging
research.

++ Sarva Shiksha Abhiyan (SSA) - was started in 2001, to provide education to children between
6-14 years by 2010. The programme focuses specially on girls and children with challenged social
or financial backgrounds. The SSA also aims to provide practical infrastructure and relevant source
material in form of free textbooks to children in remote areas.

« Mid-Day Meal Scheme (MDMS) - was launched in 1995 to enhance enrolment, retention, and
participation of children in primary schools, simultaneously improving their nutritional status.
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«+ National Policy on Education (NPE) - was introduced in 1968. There have so far been mainly
two comprehensive statements of the National Policy on Education, viz. those of 1968 and 1986.
The national policy of education (1986) and program of action (1992) lay down the objectives and
features of Indian education policy such as promotion of equality, common educational structure,
education for women's equality, adult education etc.

+«» District Primary Education Programme (DPEP) - This programme was initiated in 1994, with
an aim to provide access to all children to primary education through formal primary schools or its
equivalent through alternatives. Thereby in 1994 the Ministry of Human Resource Development
delegated the task of designing and developing a school based computerized information system, to
National Institute of Educational Planning and Administration (NIEPA), New Delhi.

«» District Information System for Education (DISE) This is the first database software created
by NIEPA in 1995. This software was again redesigned as per recommendation from SSA, to
provide computerized data and statistical analysis of the various data.

+» Targets of the Eleventh Five Year Plan
1) Universal enrolment of 6-14 age group children including the hard to reach segment.

2) Substantial improvement in quality and standards with the ultimate objective to achieve
standards of Kendriya Vidyalayas (KVs) under the Central Board of Secondary Education
(CBSE) pattern.

3) All gender, social, and regional gaps in enrolments to be eliminated by 2011-12.

4) One year pre-school education (PSE) for children entering primary school.

5) Dropout at primary level to be eliminated and the dropout rate at the elementary level to be
reduced from over 50% to 20% by 2011-12.

6) Universal coverage of technology at Upper Primary Schools by 2011-12.

7) Significant improvement in learning conditions with emphasis on learning basic skills, verbal and
guantitative.

8) All Education Guarantee centers to be converted into regular primary schools

9) All States/UTs to adopt NCERT Quality Monitoring Tools.

The Eleventh Five Year Plan specially focuses on SCs, STs, minorities, and rural women and also on
low literacy States, tribal areas, other disadvantaged groups and adolescents. The Eleventh Plan also
aims to support IGNOU, existing State Open Universities and the States setting up new Open
Universities.

MAJOR CHALLENGES IN THE ACCOMPLISHMENT OF THE RIGHT TO EDUCATION
The major issues that come across the students day after day are:

1) Inadequately maintained buildings,

2) Dilapidated classrooms,

3) Lack of sanitation facilities,

4) Non-availability of drinking water,

5) Libraries and laboratories with no proper maintenance or equipment,

6) Availability of qualified teachers

7) High student-teacher ratio

8) Outdated curriculum and teaching methodologies involving only memorizing of the subject
without any understanding of the subject.

9) Lack of vocational training and non-availability of such courses that help the students to get
employed on completion of their schooling.

10) Long distances to schools
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11) Low enrolment of girls

CONCLUSION: Every generation looks up to the next generation with the hope that they shall build
up a nation better than the present. Therefore education which empowers the future generation should
always be the main concern for any nation. It is now an undisputed fact that right to education can be
realized on a national level only through compulsory education, or better say, through free
compulsory primary education. However due to the widespread poverty and various prejudices in the
society, the efforts to develop an educational system in India with full access, equality and quality of
education has not been achieved. The inability to check the dropout rates among the marginalized
sections of the population is another cause of worry. To sum up, there is an utmost need for realizing
that provision for universal access to quality school education is the groundwork of development and
a fundamental condition in the process of creating India as a knowledge society.
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31. A STUDY OF HUMAN RIGHT AWARENESS OF SCHOOL STUDENTS

Dr. Nannar R. K.
Associate Professor, S. S. B. College of Education, Shrirampur.

Abstract

The term ‘human rights’ denotes all rights that are present in our society and without which one cannot live as
human beings. Human rights are the basic rights that a person irrespective of race, gender or any other
background cannot be denied anywhere or at any condition. Education is a tool for creating the real idea of
human rights and making people know its importance in their day to day life. It is also a tool for eliminating the
violations of human rights. The aim of this paper is to examines to what extent school students understand their
rights and responsibilities and their awareness of the need for laws. For the study mixed methods approach,
quantitative and qualitative data were analyzed. A questionnaire was administered to school students. Followed
by in-depth interviews. Researchers have found strong relationships between knowledge of democratic
principles, processes, and institutions and the propensity to participate in political life, orientation to political
tolerance and political interest, and competence in cognitive and participatory skills of democratic citizenship,
such as the capacities to analyse public issues and to cooperate with others in a group project. This helps the
educators, curriculum designers and policy makers to rewrite the objectives, content, approach and methods of
school HRE to ensure they match the changing context and the changing needs of the school Students.
Keywords: Human Rights Education, Civic knowledge, School Students, Citizenship Education.

Introduction- Human rights are freedoms established by custom or international agreement that
impose standards of conduct on all nations. Human rights are distinct from civil liberties, which are
freedoms established by the law of a particular state and applied by that state in its own jurisdiction.
Human rights are commonly understood as "inalienable fundamental rights to which a person is
inherently entitled simply because she or he is a human being." Human rights are thus conceived as
universal (applicable everywhere) and egalitarian (the same for everyone). These rights may exist as
natural rights or as legal rights, in both national and international law. Human rights include the right
to personal liberty and Due Process of Law; to freedom of thought, expression, religion, organization,
and movement; to freedom from discrimination on the basis of race, religion, age, language, and sex;
to basic education; to employment; and to property. Human rights laws have been defined by
international conventions, by treaties, and by organizations, particularly the United Nations. These
laws prohibit practices such as torture, Slavery, summary execution without trial,
and Arbitrary detention or exile. Human rights are important in the relationships that exist between
individuals and the government that has power over them. The government exercises power over its
people. However, human rights mean that this power is limited. States have to look after the basic
needs of the people and protect some of their freedoms. The study of human rights has assumed very
significance as these are considered essential for the existence of human beings. International
community has become conscious of their protection in the post-second world war period. The UNO
has provided a concrete form these rights with its Declaration on Human Rights on 10" December
1948. The member-nations were asked to promote and secure the effective recognition and
observance of the rights and freedom as declared in the U.N. Declaration on Human Rights. All
member states observe 10" December as the Human Rights Day.
Statement of the Problem- ‘A STUDY OF HUMAN RIGHT AWARENESS OF SCHOOL
STUDENTS’.
Scope and delimitation of the study-The scope and limitations of the study was as follows.
1) This investigation was restricts to study Human Right Awareness of Higher secondary school
students (XII Grade).
2) The study had took account only whether Higher secondary school Students are equipped with
the civic knowledge and understandings necessary to participate effectively as citizens in society
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3) This study was related to co-educational Marathi Medium Secondary Schools.

4) This study was related to schools located at rural and urban area.

Significance of the study -This study seeks to ensure that the benefits to students, teachers, school

principals, curriculum developers, schools, and society, of citizenship teaching in schools are realized.

Aim and Objectives The main aim of the study is to examine whether Higher secondary school

Students are equipped with the civic knowledge and understandings necessary to participate

effectively as citizens in society.

The specific objectives of the research are as follows:

1. To investigate to what extent Higher secondary school students understand their rights.

2. To examine whether Higher secondary school students are aware of their responsibilities.

3. To explore Higher secondary school students s' awareness of the need for laws.

Research Hypotheses The above issues were explored with reference to Higher secondary school

Students’s background characteristics, i.e. gender and place of residence based on the following

hypothesis:

1. There is a statistically significant relationship at the between school Student’s background
characteristics (i.e. gender and place of residence) and their understanding of their rights.

2. There is a statistically significant relationship between Higher secondary school Student’s
background characteristics (i.e. gender and place of residence) and their awareness of their
responsibilities.

3. There is a statistically significant relationship between Higher secondary school Student’s
background characteristics (i.e. gender and place of residence) and their awareness of the need for
the laws.

Each of these sets of relationships was explored further through analysis of qualitative data
gathered through in-depth interviews.

Methodology of the Study -: Two research methods, i.e. the questionnaire administered to three

hundred and fifty school Students , and the semi-structured interviews conducted with twelve Higher

secondary school Students, which was the second instrument administered for triangulation purposes.

These two research instruments, the questionnaire and the semi-structured interview schedule were

structured on the main themes that emerged from the conceptual framework of the study. The analysis

looks at the research hypotheses to find out if Higher secondary school students were equipped with

the civic knowledge and understandings necessary to participate effectively as citizens in a

democracy, under the structure and framework of this study. The framework used to help organizing

the data was based on the scholarly literature on citizenship education and human rights education.

Research Design - The study presented here was a part of a short research project, which aimed to

examine whether Higher secondary school Students are equipped with civic knowledge and

understanding necessary to participate effectively as citizens in a democracy. It provides valuable
insights that are firmly grounded in the contemporary institutional context of Citizenship Education.

This paper focuses on Higher secondary School Students s' civic knowledge and understanding of

their rights, responsibilities and the role of the law.

Mixed Methods Approach - For the purpose of this study, a triangulation method is conducted. Both

guantitative and qualitative methodologies were triangulated to provide convergent evidence for

drawing inferences. The quantitative research typically seeks detail in certain aspects of correlations
between variables. By contrast, for qualitative research, ‘detail’ is found in the precise particulars of
such matters as people’s understandings and interactions (Silverman, 2005). The quantitative data
collected from a survey questionnaire was followed by gathering qualitative data from interviews.
This was done in order to explore the issues addressed in the questionnaire in greater detail.
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Sample - Survey Sample -: For the purpose of this study, a stratified random sampling approach was
adopted. Thus, the sample of the study was a stratified sample of 350 (165 male and 195 female; 47.1
per cent of them were rural, and 55.7 per cent were urban). They were chosen randomly from higher
secondary schools from Shrirampur taluka. All students were at the same level. The students came
from socioeconomic backgrounds reflective of the social structure of the country.

Sample -Interview- A semi-structured interview schedule was formulated, where topics and open-

ended questions were written. The main purpose of the interview in this study was to gain insights

into students’ knowledge and understanding of citizenship rights and responsibilities and to
concentrate on the concrete details of the Higher secondary school Students’ present experience of the
role of the law. To be consistent with the survey study sample, the interview sample comprised 12
student, seven girls and five boys from rural areas and from urban areas to examine a range of
different experiences.

Data Analysis - This study analyses the findings of the empirical research. The empirical data has
two components: the quantitative survey data and the qualitative interview data. The statistical
analyses of the quantitative data were performed using the Statistical Package for Social Sciences
(SPSS). An alpha level of 0.05 was chosen as the level of significance. Cross tabulation with the Chi-
squared test was used to examine relationships between variables for nominal data; and the Mann-

Whitney U rank-sum test for ordinal data. While performing this analysis, the responses of the school

Students were studied in relation to the research hypotheses and the conceptual and theoretical

background of the study.

Triangulation of Survey and Interview Data - After they were analysed, the interview data was

triangulated with the survey data. This was done by comparing interview transcripts with written

documentation of the quantitative data from the questionnaire. This process helped to establish
connections between data sub-sets. These two sources of data were integrated, discussed and
interpreted. The data gathered by questionnaires and interviews was analysed.

Findings and Analysis - This part analyses the findings of the empirical research. The empirical data
has two components: the quantitative survey data and the qualitative interview data. The statistical
analyses of the quantitative data were performed using the Statistical Package for Social Sciences
(SPSS). An alpha level of 0.05 was chosen as the level of significance. Cross tabulation with the Chi-
squared test was used to examine relationships between variables for nominal data; and the Mann-

Whitney U rank-sum test for ordinal data. This paper investigates to what extent school Students

understand their rights and their responsibilities, looking specifically at their rights and
responsibilities to society, home, and school. In addition, it explores higher secondary school
students’ awareness of the need for laws in their society.

Rights and Responsibilities-:

« In Society: In interviews, school Students were asked if they thought that citizens should have
rights and to state the rights School Students should have. All the school Students who were
interviewed agreed that ‘all citizens should have rights. They also mentioned some of the rights of
citizens. Citizens must have the right to fulfill their basic needs. They should live safely in their
country; have opportunities for getting a good job; they need protection, good health and good
education. They should live happily in their family, in their country, and amongst their people. They
also added political, social and economic rights, right of freedom, of education, and of health-care
and related them to good citizenship. Moreover, the majority of school Students recognized their
responsibilities as citizens as well.

«+ At Home- A large proportion school Students pointed out that they had rights at home as well.
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e They said they have the right to freedom, to be loved and respected, to feel equal with other
members of their family, and to enjoy their life.

e Some students said ‘our rights at home are to have freedom of expressions, to fulfill our needs’, ‘to
be offered with good education and good treatment’ ‘also, our opinion has to be respected and
taken into consideration.’

¢ In addition, school Students indicated their right to get their basic needs.

e They stated they need to live a decent life in which all their basic needs are fulfilled.

e School Students mentioned that they needed a suitable milieu for living;

o Some students stated ‘at home, we have the right to have a suitable environment to study in our own
room, to access the Internet and a telephone.

e Most of the school Students pointed out that they were responsible for showing respect to their
parents and helping the family.

e School Students also recognized their responsibilities towards their brothers and sisters and a
considerable number of them stated that they were responsible for giving help to all their family
members especially their brothers and sisters.

o Students indicated some responsibilities related to their family as a whole.

% At School

o Almost all the school Students indicated that they had rights at school.

e Their rights at school were classified into two parts: having good education and having a healthy
school environment.

e School Students mentioned that ‘at school, they should have the opportunity to develop their
personality, to study and to get a good education within a good school curriculum’.

¢ One student mentioned the importance of providing school facilities by saying ‘schools must offer
suitable educational facilities, professional teachers, good classrooms, good tables and chairs, and
provide computers in every classroom’.

e Another student also mentioned that ‘schools should teach politics and make time for political
activities.’

¢ In addition, a large proportion of school Students mentioned the school environment and suggested
that it was their right to have a healthy environment, where they have freedom to express their own
views, and where their voice is heard and respected. For instance, this student said:

o Large number of school Students believed that they also had responsibilities towards their school.
They thought they were responsible for keeping the school clean and participating in different school
activities and in improving school programmes.

o Students also stated that they are responsible for not breaking the school rules and working hard to
protect school property and to respect their teachers and the school administration and listen to their
advice.

Role of Citizens in a Democratic Society - In the survey questionnaire, School Students were

presented with the option of choosing more than one answer for a set of eight items relating to ‘the

role of citizens in a democratic system of government’. Here the School Students indicated that, in a

democracy, Citizens should: enjoy freedom of expression, practice their rights, perform their

responsibilities, participate in decision-making, accept others’ opinions, and govern themselves. The

majority of School Students believed that all of these roles were important for citizens in a

democracy, while only a few school students indicated the opposite. Responses that showed

statistically significant differences because of gender and/or place of residence are shown in the table
below.
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Table 1: The role of citizens in a democracy

The role of citizens in a | Female Male Sig. Sig.

democracy Rural | Urban | Rural | Urban | (Gen.) | (Res.)
% % % %

Perform responsibilities 30.2 | 10.7 22.12 | 18.0 * falale

Participate in decision-making 25.11 | 113 23.17 | 21.3 * *

*P<0.05, ***P<0.001/P<0.000
Data analysis revealed that a statistically significant gender difference and a statistically significant
residence difference existed between school students and ‘performing responsibilities’ in a
democracy. As can be observed in Table 1 above, rural female students were more likely to indicate
that citizens should perform their responsibilities in a democracy compared with the other school
students. Furthermore, data analysis showed a statistically significant gender difference and a
statistically significant residence existed between school students and ‘participating in decision-
making’ as an important responsibility of a citizen in a democracy. It was the urban female students
who were less likely to see the importance of participation in a democratic society compared with the
rural males, the rural females and the urban males. A large number of the rural females believed same
as this young rural female: Findings revealed that it was the rural female students who were more
likely to endorse the idea that in democracy citizens should be responsible and participate in decision-
making. They show better understanding of their role as a in a democratic society than the other
school students in the study. This implies that the school students in general and the young urban in
particular need to develop their knowledge of their role in a democratic society.
Citizens’ Rights Protection: The school students were asked to mention organisations and
institutions, formal or informal, national or international, which are responsible for protecting their
rights as citizens. The majority of school students mentioned that ‘the government’ should protect
their Rights. Most of school students agreed that the political societies could play a major role in
protecting citizens’ rights, ‘political societies are protecting people’s rights, through peaceful
demonstrations by citizens.
Responsibilities and Better Society: In the questionnaire, the school students were asked whether
they agree or disagree with the statement ‘it was the responsibility of the government not individual
citizens to create abettor society’. No statistically significant gender or residence differences existed
between school students the awareness of their responsibility towards their society. However, it is
important to highlight that more than a half of school students disagreed with this statement and
thought that it was not only the responsibility of the government to create a better society, but also the
responsibility of individual citizens.
School students and the Law
e The Need for Laws -: In the questionnaire, school students were asked to give reasons for ‘the need
for laws in society’. The majority of school students believed that laws were needed to protect
people’s rights, organise the relationship between people and society, determine people’s
responsibilities, and to practice democracy. A statistically significant residence difference existed at
between school students and their understanding of the need of laws in society. Data analysis
revealed that it was the rural school students who were more likely to indicate that a democratic
society needed laws to ‘practice democracy’ compared to young urban. In the interview, most of the
school students argued that laws were important to organize the relationship between people and the
state and to guarantee the rights of the citizens
¢ Human Rights and Law -: No statistically significant difference was found between school students
and their opinion of this statement ‘people should obey a law that violates human rights’. However, it
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seems important to mention that 83.7 per cent of school students believed that people should not
obey a law that violates human rights. On the other hand, only 8.0 per cent of school students
‘agreed’ with this statement, and 8.3 per cent did not know or were ‘not sure’. Furthermore, when
school students were asked about their views on whether ‘people should protest peacefully against a
law that they believed to be unjust’, most school students ‘agreed’ with this statement; they were
mostly females students from rural areas, While most male students ‘disagreed’ and female students
were ‘not sure’ about this. A statistically significant gender difference and a statistically significant
residence were found between school students on protesting peacefully against a law that they
believed to be unjust. As observed, more males students ‘agreed’ with this statement, the majority of
whom were rural, while more urban male students ‘disagreed’ with it. Thus, the urban male students
were more likely to disagree with protesting peacefully against any unjust law in the society when
compared to rural males, rural females and urban female students. To sum up, the findings of this
section revealed that there is a statistical significant relationship at the level of p<0.05 between
students gender and place of residence and their understanding of their rights, responsibilities and the
need of laws. All school students agreed that they should have rights in society, at home and at
school as well and mentioned some civil, social, and political rights that they needed in order to
fulfill their responsibilities. However, a considerable number of them did not know who was
responsible for protecting their rights in their country. The majority of school students believed that
it was not only the responsibility of the government to create a better society, but also it was the
responsibility of individual citizens. A large number of school students believed that laws were
needed to organise the relationship between people and society, protect people’s rights and determine
people’s responsibilities. More rural males disagreed with some of the laws in their society, and
thought that people should express their opinions and protest peacefully against any law that they
believed to be unjust in their society.
Conclusions and Interpretation -:This part presents the conclusions and the interpretations of the
findings of this study. With respect to the rights of a citizen, the school students, in this study, gave a
clear explanation during the interviews of their rights at home, in school and in society at large. They
are ‘learning about being a citizen and about what rights they have on a daily basis’ At home, most of
them had the right to freedom of expression, being loved and respected, being treated equally with
other members of the family, getting their basic needs and having a suitable milieu for living. At
school, they all agree that they have the right to good education and a healthy school environment. In
society, the school students believe that citizens have civic and political rights and relate them to good
citizenship. As citizens in a democracy, they call for their political rights, for example, the right to
freedom in general and freedom of expression, in particular. They believe that citizens in a democracy
have the right to criticize, to get a fair life where there is equality with and respect for others. The
majorities of them, therefore, understands their rights as citizens and show a readiness to perform their
responsibilities. The school students stress the rights of the citizen, and rank the qualities of a good
citizen to be related to these rights. The school students in this study recognize that rights are often
matched by responsibilities with the majority of them indicating that the term citizenship implies not
only getting rights but also performing responsibilities. School students think that it is not only the
responsibility of the government to create a better society, but also the responsibility of individual
citizens. School students accept it is necessary to ‘obey the laws’ in consideration of the interests of
the group. Moreover, this quality is viewed as one of the most important qualities of a good citizen.
Most of the school students believe that laws are needed to safeguard people’s rights, to formalise the
relationship between people and society, determine people’s responsibilities, and to safeguard the
practice of democracy.
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Abstract

This paper is conceptual in nature and focuses on the importance of human rights education. In society we need
to follow the ethics which are set by society itself. The journey of human society has developed from Stone Age
to space age. But while some nations or societies have developed apace the others seem to be nowhere in the
race. The rights citizens enjoy vary depending upon the economic, social, political and cultural developments.
In India we do see the unity in diversity. India having four fundamental pillars i.e. Democracy, Law,
administration and media which help to run the system of a country directly and indirectly. When we speak
about Indian citizenship then there should be equality like all are equal before the Law and are entitled without
any discrimination in violation of this declaration and against any incitement to such discrimination. We should
not discriminate against any citizen on the grounds only of religion, race, caste, sex, place of birth, or any of
them. Here we should know about the values, Human rights education , only then we can realize the oneness in
the world. This would be possible when everyone will understand the duties and responsibilities. We need to
maintain fair and civilized society. History repeats itself and always contributes to develop the civilized society.
The change can be brought by the teachers to inculcate the values and to set equality in the society by spreading
awareness of human rights.

Keywords: History of Human rights, inculcation of values, fundamental rights, role of teachers.

Introduction: Unity in diversity in general means, people of different backgrounds basing on their
socio-economical, politico-cultural perspectives have to live like a single family. This means, the
different faiths and characters that people posses have to live in a compatible manner under a single
legal roof governed by a State. The same is applicable to people around the world, and the nation-
states learn to live as one community. This being the main aim of international law to establish a one
world concept, it had given birth to human rights.
History of Human Rights:

“Recognition of the inherent dignity and of the equal and inalienable rights of all members of
the human family in the formation of freedom, justice and peace in the world.”

(Preamble of the universal declaration of Human rights 1948.)

The concept of human rights has been arisen from that of natural rights of all human. The belief that
every person by virtue of his humanity is entitled to certain natural rights is a recurring theme
throughout the history of mankind. It can be traced back thousands of years from the Vedas. Time
and again history shows that the existence of human rights has been recognized and accepted as a
necessary component for the well being of civilization at any given time. The Persian Empire (Iran)
established unprecedented principles of human rights in the 6" century BC under the reign of Cyrus.
Three centuries later, the Mauryan Empire established the principles of civil rights. Religious
documents- the Vedas, the Bible, the Quran and Analects of Confucius also referred to the duties,
rights, and responsibilities of the citizens. Several 17" and 18" century European philosophers
developed the concept of natural rights, the notion that people posses certain rights by virtue of being
human. The United states declaration of independence includes concept of natural rights and states
“that all men are created equal, that they are endowed by their creator with certain unalienable rights,
that among these are life, liberty and the pursuit of happiness.” Adoption of the Universal Declaration
of Human Rights by the United Nations on December 10, 1948 gave a global thrust to the Human
Rights. Rane Cassin, the distinguished French Jurist who drafted United Nations Declaration of
Human Rights (UDHR) was awarded the Nobel Peace Prize in 1968 for his works on Human Rights.
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In Indian scenario, The national awakening and social reform movements were for the equality,
democracy and social progress. During the freedom movement, the people of India fought against
colonial rule for their rights and liberties. Freedom fighter Lokmanya Bal Gangadhar Tilak
proclaimed, “Swaraj is my birthright and I shall have it.” Throughout the freedom struggle, the
demand for fundamental rights was always in the forefront.
Values of Human Rights Education: The global task of promoting & protecting all human rights &
fundamental freedoms so as to secure full & universal enjoyment of these rights cannot be fulfilled
without mass awareness and sensitivity to human rights issues. The grand agenda of global peace &
prosperity is possible only with people understanding & imbibing the human rights values. Peoples’
participation is a must in resolving human rights conflicts. This matured participation can be a
possibility only with human rights education. Before it we should know that the various values or
human rights;
a. Dignity: Dignity is another value that regulates the behaviour of individuals. Dignity is a relative
term with regulatory nature. It prescribes the norms and ethical standards needs to be followed and
adopted.
b. Liberty: Liberty is another concept which play a vital role in the promotion of human rights.
Liberty is an ancient concept. This concept has its roots in the political philosophy. A number of
philosophers like, Hobbes, Locke, Rousseau, and many more have articulated Liberty in different
contexts. In simple terms, liberty means, human beings are free to regulate their relations, and are
able to govern their relations, behave at their own will, and be responsible for their acts. The concept
of liberty is centred around responsibility or duty.
C. Equality: Equality is another important component of human rights. From ancient to modern
times, people are fighting to achieve this in terms of its practical application to each situation. In
general, equality proposes to bring all the people into one category, and apply the principles of law,
and justice without any distinction, whatsoever it may be among the individuals.
Meaning of Human Rights: “Human rights are rights and freedoms that belong to all individuals
regardless of their nationality and citizenship. They are fundamentally important in maintaining a fair
and civilized society.”
Objectives of Human Rights Education

1. Human Rights Education promotes respect for human rights of all individuals.

2. It develops the knowledge, skills, and values of human rights.

3. It develops the socio-psychological, human personality.

4. It helps people and policy makers to evolve the ways and means to overcome the problems of

each nation and that of the International Community.
5. It helps to foster understanding, tolerance, gender equality and Develops friendship among all
nations and eliminates racial, ethnic, religious, and linguistic differences.

Role of Educational policies on HRE in India: Education has been considered as the major
instrument to address inequalities in the Indian society by promoting equality, social justice and
respect for the individual human being, which are preconditions for ensuring rights. The 1986
educational policy of India and its program of action suggest various measures to bring equality
through the system of education. Article 51A(I) of Indian Constitution 1950, imposes a duty on all
citizens to develop scientific temper, humanism and the spirit of inquiry & reform. UGC New Delhi
appointed Sikri Committee in 1980 to consider and report on the different ways and means for
promoting HRE in India. The committee suggested inculcating values without marks weightage in
schools. At college levels it was felt that all disciplines should be including human rights topics at
least which are directly relevant to their disciplines. Now HRE is part of many university
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programmes. Interestingly, certificate, diploma, postgraduate diploma and even masters programme in
human rights are available today. The Curriculum Framework of 2000 reiterated the view that
education is an important instrument to fight inequality and to respond to the social, cultural,
emotional, and economic needs of students, promote a cohesive society by eliminating biases and
imbalances due to caste, class, region, religion, ideology, gender, etc; ensure the right of the child to
equal access to quality education and other educational opportunities including those of girls and
children with special needs; and cope with the impact of globalization without losing indigenous
traditions and identity.

Role and responsibilities of Teachers: Teachers should take full responsibility of their own
thoughts, feelings, and actions and let go of tying blame. They need to do following duties towards
making human rights education effective one.

1. To be sensitive:  The cultural and religious diversities of Indian classrooms make the tasks
of teachers quite challenging for they do not only have to be acquainted with the religious and social
diversities but also promote equality, justice, and fraternity through their activities. NCF (2005)
expects the teachers to be “sensitive to the social, professional and administrative contexts in which
they need to operate.” So that we can say that teacher community should play an important role in
making people sensitive toward the human rights education by organizing and taking part in various
events based on human rights education and it’s inculcation at the level of schools, colleges and the
society.

2. Creation of meaningful and imitative learning experiences: The teacher can play a
decisive role creating learning experiences as well as in selecting and assigning projects, activities on
human rights. Dramatic clubs and literary activities can be utilized effectively at school or college
level. Teacher has to motivate students to write poetry, drama and essays on human rights as well as
Poster making competition, extempore, elocution or contests, debates etc. should be held on similar
themes. We need to celebrate ‘World Human Rights Day’ which can go a long way to create
awareness among students, parents and the neighborhood community and everyone would respect
each human being.

3. Introduction of living legends: Apart from teaching he/she must introduce the living
legends of India especially the achievers from women shall be highlighted. The significance of every
member in the society shall be made evident. Dignity of labour and the worth of elders shall be
explained. Every opportunity is golden and resourcefulness shall aid the teacher in inculcating
human rights in children. Dr. Kiran Bedi, the first woman IPS officer in India really taught every
Indian the lesson of human rights education through her challenging career. She got her Ph.D in “
Drug abuse and domestic violence” which helped her to change the life of prisoners of Tihar. Tihar
jail is spread over in 150 acres where 8,500 prisoners were living their lives with full of worries like
hell. She took the challenge to change the face of Tihar jail and started communication with the
prisoners who were addicted. Dr. Kiran Bedi started classes of yoga, prayers and sport events in the
jail as well as made available the library facilities with various books, course like stitching, weaving
and TV repairing etc. She started the higher education for prisoners with the help of IGNOU, New
Delhi. She established rehabilitation centre known as “ Ashiyana” for the addicted prisoners. Really
she served for the humanity or for human rights education in true sense. Such examples should be
repeated by the teacher in the classroom for inculcation of HRE.

4. To raise individual’s self esteem: This is the supreme duty of a teacher to make every
student aware about the self esteem. There should not be any kind of violation of this by making
discrimination in the name of caste, religion, creed, and ritual or in tradition. Students of the same
class should feel unity, integrity. Same platform, same opportunity, same treatment should be given to
each student by the teacher only then there will be direct help to raise the individual’s self esteem.
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This is the true story of Dr. Babasaheb Ambedkar who had faced the problem of ‘untouchable.” Dr.
Ambedkar has written about the time when an inspector came to his school and asked;” Tell me the
one thing which you can see, but not touch.” Children answered by saying ‘sun’, ‘moon’, ‘stars’,
‘wind’. But Dr. Ambedkar said, ‘paani ka ghada’ and pointed to the earthen pot with the water in a
corner of the classroom. He said,” Until people of all castes do not eat together, go to the temple
together, do prayer together, bathe in the pond together, fill water from the same well — until then |
will not consider untouchabilty as ‘abolished’. Teacher should play perfect role in the class to
eradicate such problems of the society.

5. To attend pre-service and in-service training on HRE:  This brief description of teacher
education curriculums in India suggests that Indian teachers are expected to be well-equipped with the
3As (Awareness, Analysis and Action) of human rights once they come out of teacher education
institutions and have the necessary skills to identify and translate into action the values and concerns
related to human rights hidden in the text using the integration approach.

6. To be aware about rights of the child: To understand the interests of the child, teacher must
know their rights. The constitution of India guarantees all children certain rights, which have been
specially included for them. These include: 1. Right to free and compulsory elementary education for
all children in the 6-14 year age group (Article 21 A) 2. It is the duty of each teacher to support
students for the noble cause. Teacher can give the example of the contribution of Malala Yousufzai, in
October 2014, the Pakistani teenager who nearly died from a Taliban gunshot would sustained two
years prior, but who lived to address the UN on 12" July 2013, her 16" Birthday was named co-
winner of the Nobel peace prize. In her 2013 speech Malala defended every child’s right to education
as well as on women’s rights because, as she said, women are the ones who suffer the most. Even
though Malala’s cause is girls’ education and the rights of female more generally, she is the most
potent global symbol of another cause: the cause of ending violence against all females, young and
old in the name of human rights.

7. To establish MoU with various institutions: To make the people more aware about human
rights education teachers should be the mediator to bring all institutions together to work for one
cause i.e. human rights education. So the teachers should help the schools to have tie ups with
nearby law colleges, universities, courts and bar associations. The Legal Aid Authority at district
levels in the court premises can also be approached. Seminars & workshops for teachers on an adhoc
basis can also help imparting knowledge on human rights. Partnerships with human rights NGO’s can
be very fruitful. ‘Parivartan’ is a NGO run by IRS officer Arvind Kejriwal who fought for the rights
of people. Who directly asked people that don’t give bribe to anyone, bribe is the biggest problem in
India. He forced Delhi government to pass the RTI act in December 2001. He says that Unfortunately,
at the time of independence, we did not change the system. We just replaced the British collector with
an Indian collector. “when you study other countries- the US, for instance- at the local or country
level, all decisions are taken by the public. You have regular town hall meetings where you can decide
on things which affect your life.”

Conclusion: When we speak about unity in diversity in India, unity in diversity in general means the
people of different backgrounds basing on their social- economical , politico-cultural perspectives
have to live like a single family. This world should became on family only then we could say that
there is real inculcation of human rights education.
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33. IMPORTANCE & AWARENESS OF HUMAN RIGHTS

Asst.Prof. Bhoye Chandrakant M.
S.S.B. College of Education,Shrirampur, Dist- Ahmednagar.

Abstarct
India is a large country in size & population, widespread poverty, lack of proper education & its diverse
culture, even though being the world's largest sovereign, secular, democratic republic. The Constitution of
India provides for Fundamental rights, which include freedom of religion. Clauses also provide for freedom of
speech, as well as separation of executive and judiciary and freedom of movement within the country and
abroad. The country also has an independent judiciary and well as bodies to look into issues of human rights.
Keywords:- Human Rights, India, constitution, fundamental rights, secular.

INTRODUCTION:- Indians are struggle for their rights with British rules from many years. British
ruled over India for 150 years. India got independance in the year 1947. After independance indian
constitution gave fundamental rights to their citizens. India is large in size, due to human rights is an
became complicated. In India find tremendous diversity, negative political view and other things so
that, many people from the society can’t enjoy their rights properly.

MEANING OF HUMAN RIGHTS:- Sometimes human rights are referd to as fundamental rights,
inherent rights, natural rights, basic rights and as birth rights. Every human being is born equal in
rights and dignity. So these are inalienable, inherent in all individuals by virtue of their humanity
alone, irrespective of caste, creed, colour, sex, place of birth, culture and any other consideration.

I) UDHR(1948):- The universal decleration of human rights defines human rights as ‘Rights derived
from the inherent dignity of human person’. Human rights known as fundamental rights when they are
guranteed by a written constitution.

IT) Human Rights refers to the concept of human beings as having universal natural rights, or status,
regardless of legal jurisdiction or other localizing, such as ethnicity, nationality, and sex.
CHARACTERISTICS OF HUMAN RIGHTS:- Every human being has right to enjoy fulfillment of
his/her rights. Some characteristics of human rights includes:

» Human Rights Are Inalienable

*Human Rights are Essential and Necessary

*Human Rights are in Connection with human dignity

*Human Rights are Irrevocable

*Human Rights are Never absolute

*Human Rights are dynamic

*Human Rights are Universal

»Human Rights are Necessary for the fulfillment of purpose of life

*Rights as limits to state power

3333333397
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Fig. CHARACTERISTICS OF HUMAN RIGHTS
CATEGORIZATION OF RIGHTS:- Not only Indian constitution but also all the countries in the
world gives some rights to their citizens. These rights includes:

+Civil Rights

+Political Rights

*Social Rights

*Economical Rights

*Cultural Rights

«Individuals Rights

Cododalednd 4

+Collective/Groups Rights

Fig. CATEGORIZATION OF RIGHTS
FUNDAMENTAL RIGHTS :- Indian Constitution gives equal fundamental Rights to every person of
the the Country. These fundamental rights as follows:

Y ) Right to
opionadon freedom
of religion
Flot i
freedom rights
Right to
Right to Fundamenta constituti
equality | Rights onal
remedies

Fig. Fundamental Rights
HUMAN RIGHTS EDUCATION:- Human Rights Education became very important to aware
people about their rights. Through human rights education people value their rights, know their rights
and be inspired to take action towards realizing human rigths others and yourself. Due to awareness of
Human rights education, positive view creates within people& Society which includes :

Produce changes in Values & attitudes

Produce changes in Behavior

Produce Empowerment for social Justice

DevelopsAttitudes of Solidarity across Issues and nations

QQQQ

Fig. HUMAN RIGHTS EDUCATION
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CONCLUSION: Every human being is born equal in rights and dignity & also everyone’s has to
enjoy fulfillment of their rights. So these are inalienable, inherent in all individuals by virtue of their
humanity alone, irrespective of caste, creed, colour, sex, place of birth, culture and any other

consideration.
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36. HUMAN RIGHTS FOR SUSTAINABLE DEVELOPMENT

Mr. Nana Bhagwan Wagh
Asst. Teacher

Abstract

Sustainable development is a road map, an action plan for achieving sustainability in any activity that uses
resources and where immediate and intergenerational replication is demanded. As such, sustainable
development is a organizing principle for sustaining finite resources necessary to provide for the needs of future
generations of life on the planet. It is a process that envisions a desirable future state for human societies in
which living condition and resource-use continue to meet human needs without undermining the “ integrity,
Stability and Beauty” of natural biotic systems.

Keywords: Human Rights, Sustainable Development

Introduction: Every person has every human right because we are all born equal and should be
treated with equal dignity and respect. As Fundamental or basic right they are the rights which cannot
, rather must not , be taken away by any legislature or any act of government and which are often set
out in a Constitution. As natural rights they are seen as belongings of men and women by their very
nature.
What are human rights ?
Human Rights may be regarded as those fundamental and inalienable rights which are essential for
life as human being. Human rights are sometime called fundamental rights or basic rights or natural
rights. Human rights are the rights and freedoms that we all have. Our rights include: the right to life,
to be free from torture and abuse, to go to school and to work. We have the right to shelter and to
food, the right to practise a religion, and the right to think and say what we want as long as we don’t
hurt anyone. Human Right Equal to Natural Law Theory: The early and Original law of Romans
was called “Jus Civil” . Later on Romans developed another legal system called ¢ Jus Gentium’ was
reinforced by natural law or ‘Jus natural’ as it was commonly called. As pointed out by Brierly, by
“Jus natural” the Romans meant “The sum of those principles which ought to control human conduct
because founded in the very nature of man as a rational and social being.” The law of nature is the
expression of what just against what is merely expedient at particular time and place it is what is
reasonable against what is arbitrary, what is natural against what is convenient and what is for social
good against the personal will.
WHERE DO RIGHTS COME FROM?
Human rights are based on fairness, dignity, justice, equality and respect. These are values that
everybody can understand, and that have existed for hundreds of years in different societies all over
the world. Human rights were officially recognized as universal values by the world when the United
Nations (UN) was set up.
The Universal Declaration of Human Rights (UDHR) and the UN Convention on the Rights of the
Child (CRC) are used to illustrate what rights are and how they are protected. The Universal
Declaration of Human Rights is the most famous expression of rights in the world. It was adopted as a
common standard of values for all peoples and nations. It contains 30 rights, each of which
corresponds to a particular human need. Although not binding on states, the UDHR has inspired over
80 legally binding international and regional human rights treaties.
THE UNIVERSAL DECLARATION OF HUMAN RIGHTS (UDHR)
The key message in this section of the student factsheet is that rights are:
e Universal — Every person, by virtue of being human, should enjoy all human rights.
o Equal — All rights are equally important. Rights can be prioritized according to the context (e.g.
the right not to be tortured is clearly more immediately important than the right to cultural
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participation) but, ultimately, rights are interdependent and any attempt at prioritizing is
subjective.

e Interdependent — Human rights are indivisible. They are inter-related and reinforce each other.
For example, most rights cannot be fulfilled if the right to an adequate standard of living is
violated, and all rights are meaningless without the right to life.

o [Inalienable — Rights cannot be taken away, but they can be limited through appropriate
judicially sanctioned processes (e.g. your liberty can be curtailed through criminal proceedings
and your right to privacy can be limited as a result of security investigations).

After giving a thought to:

“What are Human Rights ” we can come to “ What is sustainable Development ?”

What is sustainable Development : Developments that meets the needs of the present, without
compromising the ability of future generations to meet their needs

Sustainable development is a road map, an action plan for achieving sustainability in any activity

that uses resources and where immediate and intergenerational replication is demanded. As such,
sustainable development is a organizing principle for sustaining finite resources necessary to provide
for the needs of future generations of life on the planet. It is a process that envisions a desirable future
state for human societies in which living condition and resource-use continue to meet human needs
without undermining the “ integrity, Stability and Beauty” of natural biotic systems. The Concept of
sustainable development was popularized in 1987 by the World Commission on Environment and
Development in its report it defined the idea as “Developments that meets the needs of the present,
without compromising the ability of future generations to meet their needs” That is without stripping
the natural world of resources future generation would need. All too often, development is driven by
one particular need without fully considering the wider or future impacts. We are already seen the
damage this kind of approach can cause from large scale financial crisis caused by irresponsible
banking , to changes in global climate resulting from our dependence on fossil fuel-based energy
resources, The longer we pursue unsustainable development, the more frequent and severe its
consequences are likely to become. Climate change is one of the hotly Contested debates of our times.

Climate Change, Isn’t it a result of Human Right Violation ? :

WHAT EXACTLY IS CLIMATE CHANGE? And HOW WILL WE BE AFFECTED?

The climate change is not only an environmental issue. The key points to focus on are that climate

change is already affecting people; that it threatens people’s lives and livelihoods; and that we all

contribute to climate change, we will all be affected by it, and we all need to take action.

Let’s see an Effect of climate change on: Tuvalu Tuvalu consists of nine islands in the South

Pacific, all of which are no more than 4.5 metres above sea level. It has a population of around

12,000. The nation became independent from Britain in 1978 but the Queen is still its head of state.

There are no streams or rivers on any of the islands, so collecting rain is essential. The only real

export commodity is copra (dried coconut kernels). But increased flooding due to climate change is

threatening the abundance of coconut palms as the salty seawater damages the soil. Prime Minister

Apisai lelemia has appealed for help as part of a coalition of island states and other countries already

suffering from the effects of climate change. In February 2008, this group addressed the UN General

Assembly to ask for urgent action and aid to help them avert or adjust to the worst effects of climate
change.

POVERTY IS AHUMAN RIGHTS PROBLEM

The key message is that poverty limits our ability and opportunity to achieve our potential, and

can expose us to violence, abuse and discrimination.

The key messages are that:
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«» the effects of poverty are inter-related.
+» the effects of poverty are closely linked to the denial of human rights.
Advantages of treating poverty as a human rights violation.

human rights are interdependent and reinforce each other.

Conceptual advantages

Practical advantages

We implicitly give recognition to
the injustice of poverty if we treat
it as a denial or abuse of human
rights.

The word ‘injustice’ conveys a
strong imperative. It immediately
lets us know that the present
situation is morally wrong. In
2008, the world had almost 500
billionaires. Their collective wealth
is greater than the combined
income of half the global
population.

When we seek to alleviate poverty,
we are not only acting charitably;
we are seeking to redress human
rights violations.

If our approach to poverty is based
on charity, it implies that we can
choose who, when, how and even
whether we help at all. If we base

our approach on human rights, our
duty to help is not only a moral
duty but a legal duty, as human
rights are protected by numerous
international and national treaties.

The UN Millennium Development Goals (MDGs). These are eight achievable and quantifiable
goals agreed by the international community at the UN Millennium Summit in 2000. The Goals have
been broken down into concrete targets, giving a clearer focus to the international community’s
development work. The MDGs have also helped to improve coordination between national and
international development programmes. The time is to ask ourselves “Are we to leave our successors
a scorched planet of advancing deserts, impoverished landscapes and ailing environment?” If we want
to undo the mess that we have made on this Earth, then we need to follow the ideas of sustainable
development. Sustainable development promotes the thinking that social, environmental and
economic progress, all are attainable within the limits of our Earth’s natural resources. All definitions
of sustainable development require that we see the world as system-a system that connects space;
stand a system that connects time. When you think of the world as a system over space, you grow to
understand that air pollution from North America affects air quality in Asia, and that pesticides
sprayed in Argentina could harm fish stocks of the coast of Australia. Sustainable development
constantly seeks to achieve social and economical progress in ways that will not exhaust the Earth’s
finite natural resources. The needs of the world today are real and immediate, yet it’s necessary to
develop ways to meet these needs that do not disregard the future. The capacity of our ecosystem is
not limitless, meaning that future generations may not be able to meet their needs the way we are able
to now if we continue deplete the resources at an unforgiving pace, for growth that is unmanaged and
not sustained will lead to increased poverty and decline of the environment. If one goes deeper into
the issue then at one point it will surely be realized that the increasing number of humans all Earth is
the main reason behind the destruction of its resources at a rate that cannot be sustained. Therefore
population management has a major role to play before the concepts of sustainable development can
truly realized. And in a country like India, with the second largest population of the world having
millions under the poverty line, sustainable development takes a back seat when the question of
meeting one’s daily needs arises. No doubt, there are many issues that need to be resolved but if we
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want to our progeny of this Earth, we need to take some active and urgent steps and sustainable
development is the first step that needs to be taken. If we want to see our future generations progress
then we must remember the words of Mr. Lester R. Brown, who once said: “We have not inherited
this earth from our forefather; we have borrowed it from our children.”
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37. AfgeTi=aT AT garhie TachTe STTUT fyTaoTT=it JiHent

TT. TShATY ST TSI Sty . <. SgEtee T S
5 Frasa9e1 TeTaard, J=7.(37)
FTeT 319 TETIFEeT, SRUIVaR. (§77)

ST AT FTRl Javd 899 Hgd ALl Jeiageel Hal gaenidl Aol
FIOATA 37Tl 37TS. A6 Tahi=l Hehed T o1 Ja 3T Ud d UHA faamad=AT faammer
9= fa&dl T T 9y S/ IRe faaradr= fa@muidae! Al e
feqd I AHET Fhd=AT [gw™me AMded] TEl "Hard STuaATaiiar avad
YU BFRIST FRIUSAT HeheddT HISHT ATed.T HHAT SFp=rd A1 Ted. HHa!
SFRIHE ST BFeh |, 31, 9, AT THeafauam= sdan, ST B, WAATH]
T, AU gadaer SifusR,  o1fie @ra=Am=n sa, T[AMIROgT Jaddal 5F,
AT GO &k, HUOlaila] AR Bdh, FL, FAMET  d SJYHMEGS
AU AT HXEUTET &9, ATAREAT - Tahi=T AT BIdl.

TFd WG AF6! TFhid] holel] R —ATd! 5 Ul 3T TFh dl o H0E U
Ao Td AT HeaTel UTelsid.s Sa STHNCATITErT HHarel  HIUH U STl
=T Y 91T e

AT gach Hehod-Teil UTYHT (—Te & & Yo T HHGT=T IS, T T
TEUTA] FIAGSNA ARErT 3¢ . sfae™mET Sear =aHT dad ad & Jr=e
IRATERITLT ST SIa¥el HHa] s JeHe Jeaay Heed. I ARardd aa
JYMHSE, e, I 5, Hed R , T8 AHd AT AT d hIer@erdie THHDT
WHeY |, fad@me , T Hedl Ji= faaridia wrel 99  graEr foa) sdr o fogT ad
T FELeAdT, Tl , GHEAT |, Afeqr |, 9erdr, ¥ a1 shiell Hafad arel gHH
3Ted. ARATHE §.9.99 e ITARed TS SRNHTAT HIESTd HIal sFhl=! qrargd
I fegd Fam. ot gmier fgar Ferar ifEqn, IfewEn, e © 9 9Rmd
FAaAqEAT AT 9K SRISH, JaHHET AHFEl aaud IT dodidl ool g &
AHATRRIETS W& 97 81 . qRA deasiH T HedTe 18 & 98, 3qHus amHed
AR heied, T d SETEal=T i Hifed] faotell 3Te.

AT AT HAMEIHATAT SHqd 29¢o HEe SRl IERHfedl 3.4, qd
TETSAT STAanIcIe GIoTe THTSHT A Sahiayde dod qu JRAUS Sayd € U a7 [T
SHOE W3RTYY HIA holol “HEUH dhorsd” AT dT6l YT Her@srdie Hal gaenr=]
e9fd MR, HAH RIAGSHEE! Al TahTd] GahoddT s =0H Bid e g
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I, STASHT TS S A 4 ST ey HE SIeX dhelell “HHT Il & Sahi=l T1a
AT Tahi=AT Teuid HecT=l AHal ST, T SRIeK TSI 5ok Tt TRl ¢ ¢ o
e 3 Tsaq’ <@ Hecd HH ST, STSaieRd SHhael $.9.2 908 HTell
TR TFHTHT HS AT TahTe ST FAOTRT S EH. Q9¢ R AL T THRIe]
ATET SFRT=AT ATaTeid HedT=l HaT IR qIeal 37T,

AT STTTUT HTET Fodh: - TRATHRE fahg-eiiel SIMHET AT gahargT afad TeumRT
, TR YTIHCH =T Fald HHAT TR |, AT HETTd, 37 ATl T@l TXILHT Jeil
USUIRT Hiear=T av g AT, Faid Y= TR =1 aRET reledl IR Sl Se-rqe]
S JE Bl Ietel g JdTd. e argHarET fq=mr far a@ aF Usdy SR
TR0 STeie] T od. faam ST HeTehrell 3191 TuTd gstel ol,al SHihs Faardid
U BIAAT 8 A e &E Sl df S 3¢ W Mufad 3Xgd giitd
AT, FHSITCIA SIARHART & hel TTol. ST © I IIed THdHT SfaeTar shell
TOIelT HTEuf eI |07 TRor T, dfew arsmame) Wl AT 3ET Ayge, favwar,
YT, TTRTEET 3721 USIAT STaT k=T 3cciid 31T 31Te. I AT AT 16l HISc]
TR Fagi T SR JEE B $T 2 G AT 3 AR WO a1 AT, T, A
AT TETE ST ST ST <q- IRA §&hdldia GiewdT s 8id ATel ardfahal
IR Ifck FAGSIEAT Afear=A1 s Tah=r Yo H@AT Y9N BT g
I fUeaMiiea Fdardieal S2H I, FadTdie TATHTHTI STHUTR S7hEd, feraomare=
Sfeaar, oTfYfd I Hednll SUa dhelell Gl EmISIR 707 gifid  wRImATT
FEHTEY heldl Heold, dTafaare  FdiqeT JTEREAT fahd o] qaeiye fad Amdl ad e §
I SleTct edT g A,

LT S@ s IR fer= gRftrdme) § &= sahi= Icasqae a1e eid el
T FICRESIITE STTCIed] THATERIT Hodl JATHE a1 Bid el Hel=AT =TT aam=
7o &1 U= W~ ThT=AT TIHRI SIEdl ALy a3 a9y ¢ T o e oo [9aTe
&I ATl agueIcard] JeIT JeNcaT=T T el Seal el fasai= yeTde! Higam THIuTd
ag i Tl . SAaarerd ddagarEr deE ST 3O el fagar faareer
ST afes T SEauuii=aT RedTaHT aed Tedl. Saardl 8 <fad T
HITESI e 3M@Rd AR S FHET S.Sard] a1 HUATEE! S <aTaaral
SETCT holcd] SaaTHT SR SN0 HISAT YHTOTT BId Tot. Gedl AT ST a7 <aTal
T heled Fai= ATl HTel a0 B, | BId STHAMT AT Fai=T Fag W g¥
TrATSN ST e a7 9He feawifeay ared e
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=T Sraeai=l &1 Ryl I, AR HIaESYH MYfe qrRddel oy
I FIBHER Sl G WY S/ dead el 376e] ail Jb AT FUeiel! ATel. 9ard
fafoer Fro@ed o= =R TURMS TN U6 T ARLEUSHT IR
T fITE0T ] TSacll. AT oAl HIard IR JoIl Wuliged Hfeati=]
ToTequTIeT HISAT THIUTT 3TSees FHfuT B Tol.ceT T Wud fodrer =T S
TRTe0T Ul TEgA HaAggH I=F il fEdET &= STiauHerard Jedhadid foreT
SO GROT Fafaet. . ¢¥ A fadrer A=l geffardl dfect! oTesl TImu- &ed
HfeeATT RT&UT=T Sahe ThyRR AT Hell. AT HIeRasTd st RTaTeeaRqT 3= foreu
HAcTedT WA AT S faued FERuT=r TSl aeel. ARard afdad g2d WUl
fecied] Sl |, SrAfadre  Yurecd], qamdT, fquarfaareedic 9d , GaSTHE 524
WH, T fafqy SROTETE! B STl S UTed IR JHTS T2, TR, ST
e faaht fodeT sfiar=ihg T faemadias &id Tell. AT & AT T&hal
3TIOT qesTeIfaRieT Boatl WHSH RA Y faarad ST Tareiehs S URuTayde: e
AT 1. ge TRATH FHTSTGETR T FHSTYEROT AT Hfea=AT T 3aal. AT
HfecTr=aT feTeuT favae: Sahrare! HelcT SElfadl §ol , Hifa=iams Gol , 7edl 9isl 97d &a
et 9. .1 I STHe ®f Fol T 2R WY Afe ddie agdfaws sIer §6d
waT . g fqge=ar fSfad=a1 sFa T@OT ol ]3] AT R qRATd QTSI
GURUT=T RITETE Goald Ael. 2 3\ qeY g faai=ar Arev=n 896 wIaal §Ad Sraran
IS TS fagal Hiem Ja qar=AT Suder aial Haenare gau= fagedr
HIIETSR ToFh THTAT.
Tfge gy WET -3 ARATS THAQAT Idhlws ddad Hd Al
FET=AT ANTE faRTar 0T ATeT. SIvIdTe! THTST 81 &1 <eTdedl ea= fasmmaerar
qe 9 ITRUTR ATEl. AR 8 fadd-eiadasd faafdd sfawede S AT FHTSIT]
ATHECITHT STHEU T 255 AT AfGAT= WIciiehs e & AAnTel. TS Yol
ST JHIUTT Hieali= G&HIST & &I o SIe] ATel 2164l  UTHIOT 9 STSel Hieai]
Rl FHEIET FTHRSTS AN A6, ISl 9 Sadmed STel Ea™ HgATT 3T,
FAAFTATE Fd AU TAThR, SIS HISah Dk, TSAMIGT BT el e,
TR AT AT Hige =1 TR Reydi= Arfed! Sard. Afed Jafdsoa SHT 0N
. Il YUT TT -1l U e STUAET 59 SR, I HISTHEY T o7
s e &1 =k fea SaaT S 3fTe. TRt MYfe wer@srd fafor smetem &t
=T Yo TS, I faar qifest w0 HalT=T SUa T aXiaY Jelfll & Gal =]
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AT AT TAART A= STHEEd FHSHATT & R AEAT YA Saiadr g
T HAST M IRT Rerd (92 a1 g IRATd <Xadi S[aeeurd I arg Sl gor=!
fATTHEATHR BT Shell ST 319 A Aiafac] 316, S~ T s TR el oy
ol fogT Al R0 T 022 AT HAEHES FAGTPIR (FF a8 od
SIS )R 23 T&T R % I WAl 37T 32, HeRISMe Haid &l &S 971 {3l
AT TOTR JHI0T 3118, QUaTHed oo =T goid 028 HE Qo3 %d ¢ 3Tad M
31Te. % S YuT T T TROTH fagT 2,

. ST - WIS AR T faae Teeel dafyd & 9 ofsTel ’isan
JHTOTT feqg A gerear Ifufare ¢ & ¢ JaR g1 %eulsl Tarerdicr Tt Tai ga=T qarrq
fohalT faaTeTdTeT hIVTCHTE! T&IT=AT 3MTE TSIcTi-1 TaT 37 HIVIATe] i faamerdie 3=
U 37fe] Ha g fqarer=ar debl fohar dcqai fohal HTHAT RIVICATE! dedl Ycdel 37eraT
SYTENqU] feeiedl Tl A= el dhefell HUTT A2aT Jodd AWl e, G & o
et STScll Tetell 31 |IHTRSTE JoIT 3776, €333 =T ARd SR Uh! EaTdTId
e goR A Wa gSATEEHl BT BId Bidl. 0¥ AT WISl =T AealIar
R0 ¥ HEY HERTEIT Geldd 0 1= SRad 9l 3fed. 023 Hel TR G 330
SAH! BIALHT ¢R&2 HEH TSI oal HIIl HHA ATl ALl TBATH JHIUT § 3N rHelal
e . I JeoaTal FHSSIAET A9, ST fdHes q8= yfasq arer
qred A1 fdmes S5l T= S Bid ATeld.

3. I UEY SAHEAT (- UNDP a7 A Go21=41 44 2023 =T A faary
3EATA (HDR)JHR fAmHa SAMdaEd AMURAAAIY. ARAHT AR 3awel 31Ts.
ToTequT SR ST =T AT=AT SMMUNTAT AT SIUTRT WA g FeeTamer (HDI)
Q¢ & <UL YRATAT 23§ a1 FHHIE AR, AT SMHSaRIaed  IRATd S T8 FHHIH
Qe Rl TTHX 3¢ AT HeqT . 302 AT SHUHT AEAlAIHR ARATHE
HATHE AT ATHEEIT QoS JAUT 433 Idh ¥ fadi JomT 4.4 39 31Te.
I HF AT B 9 RUEEd 91 GRLAT SHAMAT FiidedT . JHe T
EAMAT [ STHIEES: AT, Jad faumemed S9aEdr, faee Sl s/eamHd,
SATGET I A, 30T F3dTd e STTHFCT AT =T FHTELT BT,

IRAWe fafag SFaAme ST ST STHIAETS! TSTRR0T |, TG ASTHROT heeelHl .
A FReS A feqdey SXfael SId STEaMT Afeci=n fedgeeds Sae sid. IRArdd
STTCEIT O] ATHE! T JENHTE Seiel o T 2T, AR FEacqawaidel 3= a1y
, 3R Glaem g foreumadia @9, A JaTqel e HadTE el Sial. Jaiial a1 il
qAT=T a1 QEST=AT qel-He] Jeeh i JaT, feTeqor, Gu=it 9uT =1 Sucrsd =i ATel.
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¥. ehiEfae EOTER - $fas RUmR won sEder il | qafhs akis
foar ifiter 3 wIvTETer YR facten orcifas I8 S Sifadr dieT geee STl
3T THIA e TeUTan!, YrehTau], 4 <07 FieRe feqr Wiy fayd Jama. e sfaq
T ST AFGT TF IR, WU widfad MR Ffvads G aedr edmen
SCHEATETE 91 3%, Fadrd EFia U AR 7 fd=1 FaifinT fGwmer redes
fafor FooTT favg o, Fdammer BRI fedr € e S @ IRl RIS
SEIDIUT |, G HiaT S e HRUTETE! BIURT fUeaus |, el Adgagme =
fecTea Tafel, TeNgeTT hdidic JesT STETd, 91 J 37T 3Td HRUTHes BIdd.

R023 HY TN Tx AfYeig HSaM TRAT Afeciaild TR Ahear] TS
hell SRATAET 023 T Tdl 9 ATAT AARHIHST TRATT L CCRE T aEd o
3R, W13 S AT STEATAIER HERTEId 202 T didfadh =R vajs T=
TSI TCT 3. QUATHE R0 2% W ATqaTshihgd sV Sooid & T X 024
AT & & T Gt el 37Ted.

Y. ATATGETg - JTAFaTE & TRATH T M@ AT IS 3fTe. faamer=r 9e)
g™ 9 oo 99 $EEH F=Fd &l 3R AT 3IS[el &6l JoeNHed qu= Fel
ST Geii=r ®H qamqe fqa1e el STTATd. Gollal TaTSHe Hadmay &l 91
WHE o, a7 g ulfecd Teae STafaarer=l g1 ifyd €@ erell. Susir
2RI FATATSIHSET HIFET AT el ATTAR Joild a7 23 ay af o ey a9
s et el WIAAFHT L]\9¢ HE AT HIISATT YR HEd 30T el TTHR
AT T 2 T G 2¢ TN Y16 G0ATd 37l

& SR - AfAET ST NS GHISTHEY FeaT HigdT JH0T STE0TRT
3T TRUTST SAThY 8. ST =T FMEdid &l 61 Il f=! AT WHIsd e 8id

Y. AT FAHMTR Tl faa T gmiiees e 391« el 3ffe. IS =red=n
STCTEHTRM 16T Hafd Tarea §aTs §=1 Raswra &1 A%l a7 fdHes S=T=al ThE]

AT ST AT IHR SRad 7 F0ATAT RS U S Fs qrevar=T GHTST=T ST
, AdATSRALTT Yfasd SHT Tre=var o, sifaamerd fUSid g o 7 SHuar=r 49,
AT SfeqadiFed § Hes fSfaar=l reiell f9di, =1 aomy gRfad i =R
FFAT U], I TRl 45 S0 e YA AR SAaTau e
FIRER fgaRel SR Yo, 37 HROTET SHERT Bidl . S@d F B0l 39T =il

AT ATE AT TRATAT oA Thdladl AE . Hl. 7. Sl =T ABATAHR R0 ¢ ¥
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T2 WERTETT 33 (TAhRI=AT [=a=l A6 @el. gur fSeead joey W& Q&Y
SATRIT=T TR Ala Sell . LR e T¥H fqINT=AT 023 =1 HSaRIaR
TATHRTAT ¢ Iad YHOMA Uieldh, STa< Jadssd |, ISRy gRkfad 3™ mrfedrdie
T B,

9. BTBTS - VIVTS & HieaAr= Gauidler <Ak AR T AT 3ATE. el
IR O AW W13 Jamd gSeed YaR 984 a1 faqdrd. s
S BT hehlcs TRUTT T[T HHSAT Sl M Tl feaqr=ar srEmmEas &8 o
STl M HEET AT A 378! HTAvaTd el 3Td 31, JeIald W1 ST Jefr=AT aT
AfEeT=AT STedld SPTHRR [ BIdTd Hey faal fhdiai] AHfas SSuuTer IR S
AT, SSBTEIA ATHEAT hed[™ 3 ThT FHR I 6. HSBIS ol IRINE d HHGH
ety AISAT GHTUTT GRUMH FOTET H24T 318, 0¥ A& WeRIEId 240Y4 Sddh
DTS = @ el 3Ted.

¢. WHANUR ; AVATAGUNT - A AAfqe AR giqes Haar A
YR AVATHAEAHE HISAT YA d¢ ded™ fogd Id . avarsqadd &
IR AT Sd STl -7 3MTe. UIHUT ARl Siied, ssmRy |, fafay
YR STTHY A7 i AT JHUIT SEATIRIY =Te-T Hesd 31e. ITqd Afecti=, deH
AT STIE0T AT UG T2 FSaHT fog Adrd. 19T TeA=T 6 A Tay 3% .
HISAT JHTOTTA SeCAT SR T a6 i ZaeRr i fogd ddrd . 023 Ied
BTN R 498 T Afdel et 3118

. AT VNI ATIUT YIGBT WIT - g SATf0T Sarerd 7= Yol FL0ATq Grevare]
T URYTRE THSAT ATed @MUehT Sl S AT JTe! 2. a9, SRuvETEr ge
fohar FRTER 31|l 7 9ET Afedq T IS SUA™ 9ET 9TEdrd. eI FeRIeme)
fequmt & fo el wea guiel & giffes wowiell fEa simed. <ar=ar Sa=1 Jarard! &l
IR fUezau]s eid.

Q0. Wiaewrer féar - waET 35 aviwe) S=rEaeT 91 YERE TR Gy Jan
SRIUATT FosT=AT YATSHIST BT BIVATAT THIUTHE JENUET Aieci JHTT 74 3fTe.
TG dAT AT faare fhar fiaraft faare e ufasd g qieq 2 JTEre!
37T YT BT BT, SUT AT ad 3T ARATT IS HIST S0 e JHIT
314 e,

9. IRl HIUTTT FEr=rear QU - anyfe sregse S & o= st
At AT TEAT Bl 3772, FT0T= aec 9N W= TETa 39 Jevar
= JATUTET aTgcier 3iTe. HXRITAT GRS fafqe &= Td TRevTes faa sanr=AT S
AT 3fed . AT AFOIaT Hel Y9! J6 39 {ele] 3fed. feaqy¥ TeuT=AT aXiaiH
FH F& AT @IS, FEHRTS TS AT HaT SR 27 6 el Tere
AT, = a7 ge41 idges faar iR, AHfas 8™ FHR ST AN, JTakiaTd
HTHTY Hecd S i gal T eliehs a& <18 A1 & YHRmee! 9y g ar. =
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SAfaiad H1T= fedmll Sl A Sl v Heerar= ST 3rad. aRksisgd

RIS g A Yesau[eh =0T YHIUTE! 3cliehs HISAT JHTUIT aTecial fagd 2.

HgelT gk MMUT Wiae™ - Raren @rd= fHereaHar 36 M. 2_uo IS 9Rd

AREAIR <9 WUE AN $al Al qRAE TRl A fquued e

ST ST eaTd AT FATA el AT dfeerd arad ‘3l @ad qRdr

AR’ © 3MT.AT I W S, g, g9 fEdT 9 qEy = GH7eeT sidlgayd

THh ©T ARA™ TSTEAAT S SR AN Sa Had, f&@, eaaei® ai)

STITEERT STTEATET ITRUATT 3T 3R, IR TeT=-He] THUT Fel Y a1y 3fHsr

SOAT 3MTel 3fTed. e AT STYSR, WG TFh, INUNaeEdT Tk, dlfH®

AT &5 [ JIeT(0Teh o Hikepicd s 30T S2TcHe SUTHTET 8aeh JAT=T TATILT Sidl.

AT WqemATdTer HigetTiauen a¥qar :-

Q. HAH ¥ THR TTEAT Toeh ARG HIFET= FHHAT 9 HIFE G ST <.
AT ATSHUT FHAEAT 0TSl IREUU 6. 3TGHM AR §HE JN0[EH <07 F80Tel
FHA 7.

R.FAT Y (R) TR gH , 99T, Sq , foli T Aeed WSt WE g S A 9w
FOAT F3cdTel ARAT ARG S AT ARSI HEHTS BT AR AL,

3. FAT LY (3) THR TH Afeel 9 ITAHIHIST [I9 TLIaT Fe ITehl.

¥, HAT ¢&(R) THR RIVTCHTET ANTREIAT fATET=AT SR Ta8ddiel Taldildr HaqTa
AT STIUTI ATELAT 37UT 3Lfael ST ATeT.

Y. FAT 2 TIX FHEAH TR horedl Thid fam e fSda g @

SR HehI ™ HLAT VT ATET.

. FAT 33 IR HEATET AU AT ISR Gidae HATT ST 376

. FHAH 3% TR E 9 oY AT RMFTE] G HHEMET FHF dd <UITd Jsd.

. FeTT 3% 37 TR gey 107 Fa=i Sufsrfadh= eft |rer fHesfauamn 99 sa@ ofe.

e 3% ¥ JHR ©l 9 YOy RMERT 3R d Tqhe 0T dieddhi™ g3 AT e

FHEUT HUATT g . AT AR AT TSMHIET & g7 a7 AThe A8 7 Iui=A]

ZESIRICAMIURIN R CE DS

Ro.  HeH ¥R TR USHE HIHEE =TT 0T AHaI=d TR 3Ty Huarard]

F TYATBTITHIE TG Hid .

29, HAW 42 3 ¥ JER FERi=AT ufdsr S STV YL I 0 © G
LA AT A el TE.
2. HAH %3 (3) 3 JHR UIS THEAHS YA fAaSuEid AT SuT= ST

ST T JaireT 0% Afediars! e s
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03, FHAH %3 (I) ¥ TR T TERIS TAEAELT  ThUT GETHRRT Yad O
AT e AieATdTal TEE 3
R¥. HAM ¥3 T 3 TUR YIS TRUERdS 97 Maguamean qadr= Sl
Q4. AT ¥3 T ¥ TR T qefiHee FFaBsR gHad i SIHT R h e
THETE Hieaiehidl T@rd 34 .
e AleaT=AT SFhidIS] 3Td YT AlSTelel ATed.S TFh Saae] Iead 2]
SATHE YT SATHSHRET TR FE ITehd]. TRAT ToqoA footed Tad sFani
TEIUT =TT L.
HIGETTAT R THTST T helel Tafael I - TiEcl = Tk LT FXUFTHIST AT
AfGeTTaiel ST STUT AT ATeR =0T Yefie Fvaare fafay sre #3vard ol
3fTe.
> e foame wrrar (2344)
> faRiy fqare HEar (234%)
> IS FETAT FIIT (2R %)
> Fidfas RHERR Y& H1aT (R0 0y)
> geTeal AffTIH (2262 ) GURUT ¢R¢H
> feg 3Tufger atfaf=y (2qus)
> FmrAT fawml wfecr= A Seavw (Gfqey 7 7 foeonsifufmg (3023)
> oI arveliel gaele Ufdeg e (23¢R)
> g 19 P (22&2)
» U 97 I (2R 98)

> T THA FIFET (23192)

HfgeTT ATAT FaehTelor [YTeTuTTaT S[fHenT :-

AT TSHEISATER HigeAT™ TR ST ATTAR TR dhelel fafag e | S

AiedT FerHwoTHe=T fafas JeEr a1 FHeda I gehmd Sl e 3776 .

Hfecti=aT Tahifave] HSTHEY Sufid ST 07 TR 3ATe. Afecti=T <& g6 ST

YR FHSIUATETS! ferammaey faRivar 3= forarvmme Afear AHdl sanr  feraroy <oy

3T 31Te. Hfecl HaT Sahldel FTeuT= YfHeT JEIAUHToT FTaT Jsd.

¢, TSy UeaMiuesT Fard SH IF Q9T Sofl (Gl $damde] 3[d Gl
IS AR fIa FERY S AN 378, Fgdrd sum=y AT ATIRIATEA
qaIcraTe! FEaT =T Sahiell Aifed! BIogT=T S foreqT Aewaml gifer o
qrEd.

2. FHHE SR |, AT Tz I 7 AHfGs SR GeT fefguamardy
7 fawd=T FEeeiR ARl Hifed! ShiUd Bl REdi=al Hacieony Had
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38. FUNDAMENTAL HUMAN RIGHTS IN THE INDIAN CONSTITUTE

Prof. Narayan H. Mengal
Librarian, S.S.B.College of Education, Shrirampur, mengalnh@gmail.com

Abstract

The concept of equal rights has been a changing one. We have seen elsewhere that not everyone was treated
equally all the time. Black people were traded as slaves, women were not given the right to property and so on.
But today we would consider these as unjust and a violation of that person’s rights. Rights also become
significant in the context of democratic systems. Democratic systems strive to persevere equal ground for all.
They allow people to express their opinion and make choices, including the choice of being represented by
people they believe in. This choice is called a Vote. Democracy safeguards not just the majority but also the
minorities. Democracies place all people whether majority or the minority on the same plane. The Indian
Constitution ensures that each person’s rights irrespective of caste, race, gender, religion, and creed is
protected.

Keywords: Human Right , Fundamental Right, Constitute

Introduction: Rights that inhere in a human being by virtue of his birth as a human being are human
rights. Human rights do not depend for their existence on the legal and moral practices of different
communities. Human Rights are based on mankind's increasing demand for a civilized life in which
the inherent dignity of each human being is well respected and protected. These rights are essential for
the spiritual, physical and moral development of the individual. They are associated with the dignity
of the individual and it is the enjoyment of these rights that makes a human being worthy of human
dignity. In India ,We have come across various struggles of people to achieve equality with others.
Yet even after independence, forms of discrimination have not completely vanished. The makers of
the Indian Constitution were ware that it is not easy to wipe out all forms of discrimination and so
developed a Constitution which would allow laws to emerge to meet the varying needs and goals of
the society. The Constitution envisaged a society that is based on the certain principles listed in the
Preamble. Any law which violates the Preamble will be struck down.

What are the Rights?

Rights are reasonable claims of persons. These claims are protected by law. All of us would like to
live happily, without being made to feel inferior. Similarly we have the responsibility to allow others
to enjoy their rights as well. Your rights come with the responsibility to protect and respect the rights
of other persons as well. However there are some rights which are so fundamental to personhood that
they have been given a sacred place in the Constitution. They are known as Fundamental Rights.
These rights are so important that they are also expressed by many of the democratic nations.

Scope of Fundamental Human Rights: The Fundamental Rights provided in Constitution have been
amended from time to time. Moreover, there has been new rights that have been included into, like
Right to Education. Rights may be modified through the parliament. Or supreme Court could make
judgments that would expand the meaning of a particular right. For instance, right to food has thus
been expanded into the context of Right to Life.

Fundamental Human Rights in Indian Constitution: Fundamental Rights find a place in Part 3 of
the Constitution of India. These rights give people a protection from oppressive governments and
place a duty on the government to uphold them. They are so important that if they are violated
by the government, any person has a right to approach the High Court or the Supreme Court
directly without going to the lower courts for relief. Writ is an authority given to the court to issue
directions to the government to protect and enforce any constitutional right. It is an inherent power
given to the court. The court can take cognizance of a violation of a fundamental right.

A) Human Right to Equality: The Indian Constitution guarantees the Right to Equality. It includes
most notably the following rights:
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1.

Social Equality: Another feature of this right is Social Equality. The State shall not discriminate
against any citizen on grounds only of religion, race, caste, sex, and place of birth or any of them.
Further, on the basis of any of these grounds a citizen cannot be denied access to shops, public
restaurants or the use of wells, tanks, roads and places of public resort maintained wholly or partly
out of State funds or those which are dedicated to the use of the general public.

Equal Protection of Law: The Constitution says that the government “shall not deny to any
person equality before the law or equal protection of the laws.” This means that the laws apply in
the same manner to all, regardless of a person’s income, status, background etc. This is called the
rule of law. The Right to equality, guarantees that all citizens shall be equally protected by the
laws of the country, whether she be an ordinary citizen, a minister, government official or a small
farmer. Everyone is under the same law.

Equality of Opportunity: The Constitution guarantees equality of opportunity for all citizens in
matters relating to employment or appointment to any office under the state. No citizen shall on
grounds only of religion, race, caste, sex, descent, place of birth, resident nor will any of them be
ineligible for or discriminated against in any respect of any employment or office under the State.
Abolition of Untouchability: The Constitution in no uncertain terms abolishes Untouchability -
its practice in any form. Further the practice of untouchability is an offence and anyone doing so
is punishable by law even attracting a jail term. The Protection of Civil Rights Act provides
penalties for preventing a person from entering a place of worship or from taking water from a
tank or well.

B) Right to Freedom: The Constitution of India also guarantees certain individual rights that were
considered vital by the framers of the constitution. The Right to Freedom guarantees the following six
freedoms:

1.

Freedom of speech and expression: This enables an individual to participate in public activities.
Citizens are free to express their views in many ways such as through meetings, publications,
plays, paintings etc.

Freedom to assemble peacefully without arms: On which the State can impose reasonable
restrictions in the interest of public order and the sovereignty and integrity of India. People have
the right to come together or assemble for many reasons such as to hold meetings about their
rights, to discuss their problems or business, to exchange ideas and share views etc. Everyone
also has the right to carry out peaceful demonstrations, public meetings and rallies.

Freedom to form associations or unions: The State can impose reasonable restrictions on this
freedom in the interest of public order, morality and the sovereignty and integrity of India.
People are free to form many kinds of associations - cultural groups, business associations, trade
unions.

Freedom to move freely: Throughout the territory of India though reasonable restrictions can
be imposed on this right in the interest of the general public. For example, restrictions may be
imposed on movement and traveling, so as to control epidemics.

Freedom to reside and settle in any part of the territory of India: Which is also subject to
reasonable restrictions by the State in the interest of the general public or for the protection of
the Scheduled Tribes. Certain safeguards as are envisaged here to protect indigenous and tribal
people from exploitation and coercion.

Freedom to practice any profession , occupation, trade or business: On which the State
may impose reasonable restrictions in the interest of the general public. Thus, there is no right to
carry on a business which is dangerous or immoral. Also, professional or technical qualifications
may be prescribed for practicing any profession or carrying on any trade.
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C) Right to Life: The Indian Constitution also guarantees the Right to Life and Personal Liberty.
This includes: Protection with respect to conviction for offenses is guaranteed in the right to life and
personal liberty. No one can be awarded punishment which is more than what the law of the land
prescribes at that time. No citizen can be denied his life and liberty except by law. D) Right to
Education: In 2002, the right to primary education became a part of the right to life. Here the
governments are responsible for providing free and compulsory education to all children up to the
age of 6 to 14 years. This makes it necessary for the government to arrange for schools and for parents
to see to it that their children attend schools regularly. This right has been added because people feel
that all children should have the opportunity to study, learn about the world around them, acquire
skills to express themselves and make creative contributions to society, and have more
opportunities for their future.

E) Right against Exploitation: Under this Right all forms of “forced labour are prohibited”. You
read in some of the history chapters that some people were forced to do beggar i.e. to work without
any wages. If any landlord or contractor today forces a person to work without any wages or at very
low wages, it would be a violation of the fundamental right against exploitation.

F)Right to Constitutional Remedies: As mentioned earlier these rights are so important that a
violation of these rights by the State gives the people the Fundamental Right to approach the High
Courts and Supreme Court. When such rights are violated, they can be restored by the courts by
giving specific directions or orders. It is the responsibility of the government to protect the people
against any violation of their Fundamental Rights.

Human Rights Commission: The United Nations has been working to protect the basic human rights
of people and in this effort they have encouraged their member nations to do the same. In 1993, the
Government of India passed an act of legislature to protect human rights. A commission for human
rights was set up under this law called the National Human Rights Commission (NHRC). The
commission has been given powers of a civil court extendable to the entire country. The Government
has also established other institutions to monitor and inquire into situations in which rights are
violated. Thus we have different institutions such as the National Commission for Women, National
Commission for Protection of Child Rights, National Minority Commission and State Human
Rights Commissions.

Conclusion: Human rights are those rights, which have inherent in a human person by virtue of his
birth as a human being. These rights are highly essential to protect the dignity and worth of the human
person and hence to be ensured by the State authorities. They are universal and therefore called
Universal Human Rights. Human rights of women constitute the integral and indivisible part of
Universal Human Rights. The principle of equality before law and prohibition of discrimination
constitutes the essence of rule of law and fundamental freedoms.
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Introduction: Human Right is a universal concern today. The issue, themes, perspective and
points of views have always been talked, discussed, deliberated and planned. Human rights are
rights inherent to all human beings, whatever our nationality, place of residence, sex, national or
ethnic origin, colour, religion, language, or any other status. We are all equally entitled to our human
rights without discrimination. These rights are all interrelated, guaranteed by law, in the forms of
international law, general principles and other sources of Role of Education in Promotion and
Protection of Human Rights NibeditaMahapatra international law. International human rights law lays
down obligations of Governments to act in certain ways or to refrain from certain acts, in order to
promote and protect human rights and fundamental freedoms of individuals of groups.Most ancient
cultures, like the Indian, have been founded on the concept of fusion of rights and duties, maintaining
a priority of duty over right. The transformation of the ancient Indian culture into a composite culture
over the millennia, assimilating into itself the best of the various religions, has only strengthened the
perception of the interrelationship of rights and duties. After the Second World War international
community began with recognition of primacy of rights. It is now increasingly drifting towards the
Indian ethos of giving equal emphasis to both rights and duties and their inter-relationships.
Therefore, education must pay due attention to teaching human rights and duties and not merely
human rights. Educational Policies in India and UGC stated the importance of Human Right
Education (HRE) in Indian Universities. Theses constituted bodies imparted and involved all
universities for awareness of HRE among students and faculty members. University of Pune actively
participated in HRE and the paper included in Credit System Pattern compulsory for all PG level
students after 2013.
<> Objective of Human Right Education: Education has always been and continues to be one
of the most important needs of mankind. It helps man indoctrinate values and apply the technical
know-how in real life situations. Of late, there has been an increasing trend towards awareness of
Human Right. Human rights are highly inspirational and also highly practical, embodying the hopes
and ideals of most human beings and also empowering people to achieve them. Human rights
education shares those inspirational and practical aspects. It sets standards but also produces change.
Effective human rights education can
e To promote human rights, particularly nonviolent resolution of conflict, and equality and
justice.
e To impart in HRE's mission is to encourage personal growth and acceptance of others,
and to foster cooperation and peace among individuals and countries.
e To achieve this, a wide variety of activities in schools and collaboration with teachers
and students are essential.
e Produce changes in values and attitude
e Produce changes in behaviour.
e Produce empowerment for social justice.
o Develop attitudes of solidarity across issues, communities, and nations
o Develop knowledge and analytical skills
e Encourage participatory education.
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Active Citizenship: Human rights education is essential to active citizenship in a democratic and
pluralistic civil society. Citizens need to be able to think critically, make moral choices, take
principled positions on issues, and devise democratic courses of action. Participation in the
democratic process means, among other things, an understanding and conscious commitment to
the fundamental values of human rights and democracy, such as equality and fairness, and being
able to recognize problems such as racism, sexism, and other injustices as violations of those
values.

Informed Activism : Learning is also essential to human rights activism. Only people who
understand human rights will work to secure and defend them for themselves and others. Peter
Benenson, who first envisioned Amnesty International, believed that if people knew about "the
forgotten prisoners,” they would be moved to action and that publicity campaigns based on
accurate evidence would serve as the most effective means of embarrassing repressive
governments and thus protecting their citizens. This idea has proved one of the great mobilizing
forces of the late twentieth century. Educating the public through reliable, objective, and timely
information is a principal strategy of organizations like Amnesty International and Human Rights
Watch.

Human Rights Education in Local Communities: Once people grasp human rights concepts,
they begin to look for their realization in their own lives, examining their communities, families,
and personal experience through a human rights lens. In many cases people find these values
affirmed, but human rights education can also lead to recognition of unrealized injustices and
discriminations. This sensitization to human rights in everyday life underscores the importance of
not only learning about human rights but also learning for human rights: people need to know
how to bring human rights home, responding appropriately and effectively to violations in their
own communities.

THE AUDIENCE FOR HUMAN RIGHTS EDUCATION : The HRE is plays vital role to
cultivate human values and principles among the society. The following are the audience for the
HRE.

Young children and their parents : Educational research shows conclusively that attitudes
about equality and human dignity are largely set before the age of ten. Human rights education
cannot start too young. Indeed, some of the most creative and effective human rights educators
are found in pre-school and primary classes.

Teachers, principals, and educators : No one should be licensed to enter the teaching
profession without a fundamental grounding in human rights, especially the Convention on the
Rights.Teachers do not work in isolation, however. To succeed, human rights education requires
the endorsement and support of the whole educational system, including those who oversee
continuing education, who license or certify teachers, who set curriculum standards and content,
and who evaluate students, teachers, and schools. These officials are as unlikely as anyone else to
have knowledge of human rights, and they too need to achieve "human rights literacy."
Especially vulnerable populations : Human rights education must not be limited to formal
schooling. Many people never attend school. Many live far from administrative centres. Yet they,
as well as refugees, minorities, migrant workers, indigenous peoples, the disabled, and the poor,
are often among the most powerless and vulnerable to abuse. Such people have no less right to
know their rights and far greater need.

Activists and non-profit organizations : Many human rights activists are not solidly grounded
in the human rights framework and many human rights scholars know next to nothing about the
strategies of advocacy. Few people working in nongovernmental organizations (NGOs) recognize
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that they may be engaged in human rights work, and even human rights advocates usually acquire
their knowledge and skills by self-teaching and direct experience.

e Public office holders, whether elected or appointed : In a democracy no one can serve the
interests of the people who does not understand and support human rights. People should require
all candidates for election, from the head of state to the local council member, to make a public
commitment to human rights. And human rights should be included in the orientation of all new
office holders.

o Power holders: This group includes members of the business and banking community,

landowners, traditional and religious leaders, and anyone whose decisions and policies affect many

peoples' lives. As possessors of power, they are often highly resistant, regarding human rights as a

threat to their position and often working directly or indirectly to impede human rights education. To

reach those in power, human rights need to be presented as benefiting the community and themselves,
offering long-term stability and furthering development.

Conclusion: Human Right Education is vital for overall development of mankind. The promotion of

human right among all human being without any binderies cast, creed, colour, religion and gender are

able through the educational policy. Human Right Education helps to build the new generation with
an appropriate way to succeed in life without any obstacle or hindrance about their right and duties..
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41. GOVERNMENT’S LEGISLATION TO CONTEXT HUMAN RIGHT
EDUCATION

Asst.Prof.Dr. S. G. Vaidya
R. B. Narayanrao Borawake College, Shrirampur, Dist. Ahmednagar, (sanjay.vaidya7@ gmail.com)

Introduction: Human Rights have become an established reality since the establishment of the
United Nations in 1945, which has as its central concern reaffirmed its faith in fundamental human
rights, in the dignity and worth the human person, in the equal rights of men and women and of
nations large and small. In other words, human rights being eternal part of the nature of human beings
are essential for individuals to develop their personality, their human qualities. Their intelligence,
talent and conscience and to enable them to satisfy spiritual and other higher order needs. The
purposes of securing human rights as such are to provide protection to these rights against the abuse
of power committed by organs of state such; to promote institutions that promote the living conditions
of human beings for the development of their personality and to provide effective remedial measures
for obtaining redress in the event of these rights being violated. The history and development of
human rights is very fascinating. The origin is traced, by some scholars, back to the times of ancient
Greeks. The fact that human rights were recognized as natural rights of man is illustrated in a Greek
play Antigone. In philosophy the development of the notion of natural rights of man was contributed
by the stoic philosophers. They first developed natural law theory which states that every human
being possessed rights by virtue of being human beings. However this concept of natural rights and
natural law went progressively through various changes before the concept of Human Rights finds its
mentionin the Universal Declaration of Human Rights of 1948, is of course the revival of the
eighteenth century concept of ‘Rights of Man’.
OBJECTIVES OF STUDY:
Main Obijective study is following

1. To study Why is it necessary for an individual to know the different human rights that are

there.
2. Why is Education considered as an important tool for ensuring that human rights are
safeguarded?

3. Discuss the various characteristics of human rights.
NATURE, MEANING AND CENCEPT OF HUMAN RIGHT AND HUMAN RIGHT
EDUCATION: Human rights are commonly understood as being those rights which are inherent to
the human being. The concept of human rights acknowledges that every single human being is
entitled to enjoy his or her human rights without distinction as to race, colour, sex, language, religion,
political or other opinion, national or social origin, property, birth or other status. Human rights are
legally guaranteed by human rights law, protecting individuals and groups against actions that
interfere with fundamental freedoms and human dignity. They are expressed in treaties, customary
international law, bodies of principles and other sources of law. Human rights law places an
obligation on States to act in a particular way and prohibits States from engaging in specified
activities. However, the law does not establish human rights. Human rights are inherent entitlements
which come to every person as a consequence of being human. Treaties and other sources of law
generally serve to protect formally the rights of individuals and groups against actions or
abandonment of actions by Governments which interfere with the enjoyment of their human rights.
The following are some of the most important characteristics of human rights:

e Human rights are founded on respect for the dignity and worth of each person;
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e Human rights are universal, meaning that they are applied equally and without discrimination
to all people;

e Human rights are inalienable, in that no one can have his or her human rights taken away;
they can be limited in specific situations (for example, the right to liberty can be restricted if a
person is found guilty of a crime by a court of law);

e Human rights are indivisible, interrelated and interdependent, for the reason that it is
insufficient to respect some human rights and not others. In practice, the violation of one right
will often affect respect for several other rights. All human rights should therefore be seen as
having equal importance and of being equally essential to respect for the dignity and worth of
every person.

HUMAN RIGHTS EDUCATION: Human rights education is an integral part of the right to
education and is increasingly gaining recognition as a human right in itself. Knowledge of rights and
freedoms is considered a fundamental tool to guarantee respect for the rights of all. UNESCO’s work
in human rights education is guided by the World Programme for Human Rights Education.
Education should encompass values such as peace, nondiscrimination, equality, justice, non-violence,
tolerance and respect for human dignity. Quality education based on a human rights approach means
that rights are implemented throughout the whole education system and in all learning environments.
TYPES OF HUMAN RIGHTS

Article 1: All human beings are born free and equal in dignity and rights. They are endowed with
reason and conscience and should act towards one another in a spirit of brotherhood.

Article 2: Everyone is entitled to all the rights and freedoms set forth in this Declaration, without
distinction of any kind, such as race, colour, sex, language, religion, political or other opinion,
national or social origin, property, birth or other status. Furthermore, no distinction shall be made on
the basis of the political, jurisdictional or international status of the country or territory to which a
person belongs, whether it is independent, trust, non-self-governing or under any other limitation of
sovereignty.

Article 3: Everyone has the right to life, liberty and security of person.

Article 4: No one shall be held in slavery or servitude; slavery and the slave trade shall be prohibited
in all their forms.

Article 5: No one shall be subjected to torture or to cruel, inhuman or degrading treatment or
punishment.

Avrticle 6: Everyone has the right to recognition everywhere as a person before the law.

Article 7: All are equal before the law and are entitled without any discrimination to equal protection
of the law. All are entitled to equal protection against any discrimination in violation of this
Declaration and against any incitement to such discrimination.

Avrticle 8: Everyone has the right to an effective remedy by the competent national tribunals for acts
violating the fundamental rights granted him by the constitution or by law.

Article 9: No one shall be subjected to arbitrary arrest, detention or exile.

Article 10: Everyone is entitled in full equality to a fair and public hearing by an independent and
impartial tribunal, in the determination of his rights and obligations and of any criminal charge against
him.

Article 11: 1. Everyone charged with a penal offence has the right to be presumed innocent until
proved guilty according to law in a public trial at which he has had all the guarantees necessary for his
defiance. 2. No one shall be held guilty of any penal offence on account of any act or omission which
did not constitute a penal offence, under national or international law, at the time when it was
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committed. Nor shall a heavier penalty be imposed than the one that was applicable at the time the
penal offence was committed.
Article 12: no one shall be subjected to arbitrary interference with his privacy, family, home or
correspondence, or to attacks upon his honour and reputation. Everyone has the right to the protection
of the law against such interference or attacks.
Article 13: 1. Everyone has the right to freedom of movement and residence within the borders of
each State including his own, and to return to his country.
Article 14: 1. Everyone has the right to seek and to enjoy in other countries asylum from persecution.
2. This right may not be invoked in the case of prosecutions genuinely arising from non-political
crimes or from acts contrary to the purposes and principles of the United Nations.
Article 15: 1. Everyone has the right to a nationality. 2. No one shall be arbitrarily deprived of his
nationality nor denied the right to change his nationality.
Article 16: 1. Men and women of full age, without any limitation due to race, nationality or religion,
have the right to marry and to found a family. They are entitled to equal rights as to marriage, during
marriage and at its dissolution. 2. Marriage shall be entered into only with the free and full consent of
the intending spouses. 3. The family is the natural and fundamental group unit of society and is
entitled to protection by society and the State.
Article 17: 1. Everyone has the right to own property alone as well as in association with others.
2. No one shall be arbitrarily deprived of his property.
Article 18: Everyone has the right to freedom of thought, conscience and religion; this right includes
freedom to change his religion or belief, and freedom, either alone or in community with others and in
public or private, to manifest his religion or belief in teaching, practice, worship and observance.
Article 19: Everyone has the right to freedom of opinion and expression; this right includes freedom
to hold opinions without interference and to seek receive and impart information and ideas though any
media and regardless of frontiers.
Acrticle 20: 1. Everyone has the right to freedom of peaceful assembly and association.
2. No one may be compelled to belong to an association.
Article 21: 1. Everyone has the right to take part in the government of his country, directly or through
freely chosen representatives. 2. Everyone has the right of equal access to public service in his
country. 3. The will of the people shall be the basis of the authority of government; this will shall be
expressed in periodic and genuine elections which shall be by universal and equal suffrage and shall
be held by secrete vote or by equivalent free voting procedures.
Article 22: Everyone, as a member of society, has the right to social security and is entitled to
realization, through national effort and international cooperation and in accordance with the
organization and resources of each State, of the economic, social and cultural rights indispensable for
his dignity and the free development of his personality.
Article 23: 1. Everyone has the right to work, to free choice of employment, to just and favorable
condition.
Human rights in India: It is the duty of every nation to create such laws and conditions that protect
the basic Human rights of its citizens. India being a democratic country provides such rights to its
citizens and allows them certain rights including the freedom of expression. These rights, which are
called ‘Fundamental Rights’ form an important part of the Constitution of India.
These rights are fundamental in three different ways.

o First, these are basic human rights. As human beings we have the right to enjoy these rights.

e Secondly, our Constitution gives us these fundamental rights and guarantees. These rights are

necessary for the citizens of our country to act properly and live in a democratic manner.
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e Thirdly, the procedure for the effective enforcement of these guaranteed Fundamental
Rights has been mentioned in the constitution itself. Every citizen of India has the right to move
to a court of law if he/she is denied these rights. The Constitution is there to safeguard her/his
rights.

Fundamental rights in India: The Constitution guarantees to us six Fundamental Rights. The six
Fundamental Rights as mentioned in our Constitution are:

1. Right to Equality
Right to freedom
Right against Exploitation
Right to Freedom of Religion
Cultural and Educational Rights

6. Right to Constitutional Remedies.
NEED TO ENSURE HUMAN RIGHTS EDUCATION: Needs-based development approaches to
education have, to date, failed to achieve the Education for All goals. Because it is inclusive and
provides a common language for partnership, a rights-based approach — although certainly not without
tensions and challenges — has the potential to contribute to the attainment of the goals of governments,
parents and children. Girls’ right to education, for example, can be achieved more effectively if
measures are also implemented to address their rights to freedom from discrimination, protection from
exploitative labour, physical violence and sexual abuse, and access to an adequate standard of living.
Equally, the right to education is instrumental in the realization of other rights. Research indicates, for
example, that one additional year of schooling for 1,000 women help prevent two maternal deaths.

e It promotes social cohesion, integration and stability: Human rights promote democracy
and social progress. Even where children have access to school, a poor quality of education can
contribute to disaffection. Basing education on human rights education, which emphasizes
guality, can encourage the development of school environments in which children know their
views are valued. It includes a focus on respect for families and the values of the society in
which they are living. It can also promote understanding of other cultures and peoples,
contributing to intercultural dialogue and respect for the richness of cultural and linguistic
diversity, and the right to participate in cultural life. In this way, it can serve to strengthen social
cohesion.

e It builds respect for peace and non-violent conflict resolution: Human Rights Education is
founded on principles of peace and non-violent conflict resolution. In achieving this goal,
schools and communities must create learning environments that eliminate all forms of
physical, sexual or humiliating punishment by teachers and challenge all forms of bullying and
aggression among students. In other words, they must promote and build a culture of non-
violent conflict resolution. The lessons children learn from school-based experiences in this
regard can have far reaching consequences for the wider society.

e It contributes to positive social transformation: Human rights education empowers children
and other stakeholders and represents a major building block in efforts to achieve social
transformation towards rights-respecting societies and social justice.

e It is more cost-effective and sustainable: Treating children with dignity and respect — and
building inclusive, participatory and accountable education systems that respond directly to the
expressed concerns of all stakeholders — will serve to improve educational outcomes. In too
many schools, the failure to adapt to the needs of children, particularly working children, results
in high levels of dropout and repeated grades. Children themselves cite violence and abuse,
discriminatory attitudes, an irrelevant curriculum and poor teaching quality as major

akrwd
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contributory factors in the inability to learn effectively and in subsequent dropout. In addition,
health issues can diminish the ability of a child to commence and continue schooling, and for all
children, especially girls, an inclusive education can reduce the risk of HIV infection. A rights-
based approach is therefore not only cost-effective and economically beneficial but also more
sustainable.

e It produces better outcomes for economic development: Human rights education can be
entirely consistent with the broader agenda of governments to produce an economically viable
workforce. Measures to promote universal access to education and overcome discrimination
against girls, children with disabilities, working children, children in rural communities, and
minority and indigenous children will serve to widen the economic base of society, thus
strengthening a country’s economic capability.

e It builds capacity: By focusing on capacity-building and empowerment, rights- based
approach to education harnesses and develop the capacities of governments to fulfill their
obligations and of individuals to claim their rights and entitlements.

Importance of human rights: The importance of the human rights movement is that it tells people
that one cannot call a society a good and a just society until all its citizens enjoy these human rights.
The human rights laws aim at eliminating unjust discrimination against any human being. The
concept of Human rights is based on the principle of human solidarity, cooperation, and development
and access of all to the common heritage of humankind. The impact and importance of human rights
are so deep and strong that the constitutions of India, Indonesia, Costa Rica and other
countries incorporated many of the provisions of rights codified in the said Declaration in their
respective constitutions. This may be treated as landmark the history of progress of civilization. The
Charter of human rights exerts tremendous pressure on all political authorities. Strong vigilance is
noticed throughout world against the violation of human rights.
Women empowerment: The issue of Women empowerment and inequality have been taken up as a
Human rights issue. Several institutions, organizations are working hard to create awareness among
the masses. It is high time that every person within the society come forward in support women in her
fight for justice. She should be treated at par with men all venues of social framework. Her position
need to be elevated.
Limitations: However, the Declaration of Human Rights is not above limitations.

1. These rights do not enjoy legal sanction.

2. These are somewhat but extra-legal and non-justifiable rights.
However, it remains to be said that the human rights enlisted in the international for are a firm
resolve. Hence, the moral principles expressed through these rights, have deeper, and more profound
and more lasting influence than any legal instrument.
Conclusion: Even today, there are several instances of human rights violation at various places of the
world. There can be no permanent and regular prosperity of human beings unless every colony
education to be effective needs to be contextualized too. Thus it is not enough to teach abstract
principles of human rights taken from United Nations’ documents or our Constitutions. Our historical
context as nation as well as local contexts needs to be reflected in human rights education. The
contextualizing of human rights is essential for nurturing of peace. Creative reflections on local
situations from a human rights perspective would help the schools greatly, to become the societies’
most important peace makers. Some say that we Indians should have fewer rights than people living
in Western countries. They say, the human rights concepts are Western. Only people who have all the
rights could say this to people who have much less rights. We keep masses of humanity without rights
and condemn the growing consciousness of rights as a Western one. This would mean that to be
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Indian one has to put up with one’s bondage, one must remain submissive, one must eat less and work
more. Is that what our women and our children need to believe? Is that what our workers and peasants
need to believe while multinational companies with the help of our elite take away the fruit of their
labours, and the fruit of our lands? The relativist theory, though couched in nationalist terms is not
nationalist at all. 1t work for the benefit of big companies Western or otherwise. Try or nation creates
such conditions in which human rights are enjoyed by its natives.
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43. OVERVIEW OF RIGHT TO EDUCATION IN INDIA

Dr. Chandrabhan Bhanudas Chaudhari
Asso. Prof. R.B. N. B. College, Shrirampur

INTRODUCTION: Education is a fundamental human right, essential for the empowerment and
development of an individual and the society as a whole. The importance of learning in enabling the
individual to put his potential to optimal use is self-evident. Without education, the training of the
human minds is incomplete. UNESCO believes that education is an essential human right and
achieving this for all children is one of the biggest moral challenges of our times. In addition, the right
to education is enshrined in the Universal Declaration of Human Rights, the International Covenant
on Economic, Social and Cultural Rights and the Convention on the Rights of the Child.
OBJECTIVE: The main aim of this article is to introduce the concepts, history, provisions and
advantages of Right to Education in India.
CONCEPTS OF RIGHT TO EDUCATION:
1. Right-Rights are the fundamental normative rules about what is allowed of people or owed to
people, according to some legal system, social convention, or ethical theory.Rights are legal, social, or
ethical principles of freedom or entitlement. They are often considered fundamental to civilization,
being regarded as established pillars of society and culture.
2. Education- Education narrowly refers to formal institutional instructions. Generally, international
instruments use the term in this sense and the right to education, as protected by international human
rights instruments, refers primarily to education in a narrow sense. The 1960 UNESCO Convention
against Discrimination in Education defines education in Article 1(2) as: "all types and levels of
education, (including) access to education, the standard and quality of education, and the conditions
under which it is given." In a wider sense education may describe "all activities by which a human
group transmits to its descendants a body of knowledge and skills and a moral code which enable the
group to subsist”. In this sense education refers to the transmission to a subsequent generation of
those skills needed to perform tasks of daily living, and further passing on the social, cultural,
spiritual and philosophical values of the particular community.
3. Right to Education (RTE)-The right to education is a universal entitlement to education. This is
recognized in the International Covenant on Economic, Social and Cultural Rights as a human right
that includes the right to free, compulsory primary education for all, an obligation to develop
secondary education accessible to all, in particular by the progressive introduction of free secondary
education, as well as an obligation to develop equitable access to higher education, ideally by the
progressive introduction of free higher education.The right to education also includes a responsibility
to provide basic education for individuals who have not completed primary education. In addition to
these access to education provisions, the right to education encompasses the obligation to rule out
discrimination at all levels of the educational system, to set minimum standards and to improve the
quality of education.
INTERNATIONAL LEGAL BASIS FOR RTE: There are a large number of human rights
problems, which cannot be solved unless the right to education is addressed as the key to unlock other
human rights. The right to education is clearly acknowledged in the United Nations Universal
Declaration of Human Rights (UDHR), adopted in 1948, which states: “Everyone has the right to
education. Education shall be free, at least in the elementary and fundamental stages. Elementary
education shall be compulsory. Technical and professional education shall be made generally
available and higher education shall be equally accessible to all on the basis of merit. Education shall
be directed to the full development of the human personality and to the strengthening of respect for
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human rights and fundamental freedoms. It shall promote understanding, tolerance and friendship
among all nations, racial or religious groups, and shall further the activities of the United Nations for
the maintenance of peace. Parents have a prior right to choose the kind of education that shall be
given to their children." (Article 26)Apart from UDHR, right to education is affirmed, protected and
promoted in numerous international human rights treaties, such as the following:
= Convention concerning Discrimination in Respect of Employment and Occupation (1958) -
Article 3
= Convention against Discrimination in Education (1960)
= International Covenant on Economic, Social and Cultural Rights (1966) - Article 13
= Convention on the Elimination of All Forms of Discrimination against Women (CEDAW)
(1981) —Atrticle 10
= The United Nations Convention on the Rights of the Child (1989) — Article 28 & 29
The right to education has therefore long been recognized by these international treaties as
encompassing not only access to educational provision, but also the obligation to eliminate
discrimination at all levels of the educational system, to set minimum standards and to improve
quality. With respect to applicability of these treaties in India, it is worthwhile to mention that India is
a State party to the ICESCR, the CERD Convention, the CEDAW Convention and the Convention on
the Rights of the Child.
The prominent organizations around the world striving for promotion of Right to
Education are:
1. United Nations Educational, Scientific and Cultural Organization (UNESCO)
2. United Nation Children’s Fund (UNICEF)
3. World Bank
4. International Labour Organization (ILO)
RIGHT TO EDUCATION IN INDIA: 'The Right of Children to Free and Compulsory Education
Act' or 'Right to Education Act also known as RTE', is an Act of the Parliament of India enacted on 4
August 2009, which describes the modalities of the importance of free and compulsory education for
children between 6 and 14 in India under Article 21A of the Indian Constitution. India became one of
135 countries to make education a fundamental right of every child when the act came into force on 1
April 2010. The title of the RTE Act incorporates the words ‘free and compulsory’. ‘Free education’
means that no child, other than a child who has been admitted by his or her parents to a school which
is not supported by the appropriate Government, shall be liable to pay any kind of fee or charges or
expenses which may prevent him or her from pursuing and completing elementary education.
‘Compulsory education’ casts an obligation on the appropriate Government and local authorities to
provide and ensure admission, attendance and completion of elementary education by all children in
the 6-14 age group. With this, India has moved forward to a rights based framework that casts a legal
obligation on the Central and State Governments to implement this fundamental child right as
enshrined in the Article 21A of the Constitution, in accordance with the provisions of the RTE Act.
HISTORY OF INDIAN RTE: Present Act has its history in the drafting of the Indian constitution at
the time of Independence but is more specifically to the Constitutional Amendment of 2002 that
included the Article 21A in the Indian constitution making Education a fundamental Right. This
amendment, however, specified the need for a legislation to describe the mode of implementation of
the same which necessitated the drafting of a separate Education Bill. It is the 86th amendment in the
Indian Constitution. A rough draft of the bill was prepared in year 2005. It caused considerable
controversy due to its mandatory provision to provide 25% reservation for disadvantaged children in
private schools. The sub-committee of the Central Advisory Board of Education which prepared the
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draft Bill held this provision as a significant prerequisite for creating a democratic and egalitarian

society. Indian Law commission had initially proposed 50% reservation for disadvantaged students in

private schools. On 7 May 2014, The Supreme Court of India ruled that Right to Education Act is not
applicable to Minority institutions.

PASSAGE OF INDIAN RTE: The bill was approved by the cabinet on 2 July 2009. Rajya Sabha

passed the bill on 20 July 2009 and the Lok Sabha on 4 August 2009. It received Presidential assent

and was notified as law on 26 August 2009 as The Children's Right to Free and Compulsory

Education Act. The law came into effect in the whole of India except the state of Jammu and Kashmir

from 1 April 2010, the first time in the history of India a law was brought into force by a speech by

the Prime Minister (Manmohan Singh).

MAJOR PROVISIONS IN RTE OF INDIA:

1. Free and Compulsory Elementary Education: The Act provides that children between the ages
of 6 and 14 years have the right to free and compulsory education in a neighbourhood school. The
government shall ensure that all children have this right. Children with disabilities including
mental illness, mental retardation, blindness, and hearing loss, shall also have this right.

2. Age Appropriate Class and Special Training: A child above six years of age who is not
enrolled in school or was unable to complete his education shall be enrolled in an age appropriate
class. Furthermore, these children have a right to receive special training in order to reach their
peer group level. Elementary education shall be free until completion, even if the child is older
than 14 years.

3. Control on Dropouts: No child shall be held back, expelled, or required to pass a board
examination until the completion of elementary education. A child who completes elementary
education shall be awarded a certificate as prescribed.

4. Disciplinary Actions: No child shall be subject to physical punishment or mental harassment.
Those officials that contravene this provision shall be liable for disciplinary action under the
applicable service rules.

5. Prohibitions: The act provides for prohibition of (a) screening procedures for admission of
children; (b) capitation fee; (c) private tuition by teachers and (d) running of schools without
recognition,

6. Curriculum and Recognition: The appropriate government (central or state government) shall
specify an academic authority to develop the curriculum and evaluation procedure for elementary
education. The academic authority shall consider Constitutional values, child-centred and trauma-
free learning, and instruction in the mother tongue when developing the curriculum.

7. Pupil-Teacher Ratio: The Act requires all schools to comply with pupil-teacher ratio norms. All
private schools must also comply with infrastructure and teacher norms, failing which, they shall
lose their recognition (and need to shut down).

8. Establishment of school: No school shall be established or recognised unless they satisfy these
norms. Schools already established shall have three years to comply. Recognition shall be
withdrawn only after schools have had the opportunity to represent their case. The penalty
includes fines of up to Rs 1,00,000 or Rs 10,000 per day for continuous infractions.

9. Responsibilities of Schools and Teachers: The Act states that government schools shall provide
free and compulsory education to all admitted children. Similarly, aided schools shall provide free
and compulsory education proportionate to the funding received, subject to a minimum of 25%.

10. Reservation: Kendriya Vidyalayas, Navodaya Vidyalayas, Sainik Schools, and unaided schools
shall admit at least 25% of the students from SCs, STs, low-income and other disadvantaged or
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weaker groups. Unaided schools shall be reimbursed for either their tuition charge or the per-
student expenditure in government schools, whichever is lower.

11. Teacher Duties: The act requires teachers to attend regularly and punctually, complete
curriculum instruction, assess learning abilities, hold regular parent-teacher meetings, and any
other duties as prescribed. Teachers are prohibited from giving private tuitions and undertaking
non-teaching duties except for census, disaster relief, and election work.

12. School Management Committees: Schools shall constitute School Management Committees
(SMC) comprising local authority officials, parents and guardians, and teachers. The SMC shall
monitor the school and utilization of government grants, prepare a school development plan, and
perform any other functions as prescribed.

13. Government Authorities and Committees: The act demarcates functions of the central and
appropriate governments and the local authority. The central government shall constitute a
National Advisory Council of 15 members from the field of elementary education and child
development. The Council shall advise the government on the implementation of the act.

ADVANTAGES OF RTE IN INDIA: Right to education is one of the best acts in India, our

government has ever introduced. It provided an opportunity for the children who can't afford to study.

Elementary education became necessary under this act. It's major advantages are-

1. To make every child literate.

2. It gave them elementary education, so that no one can make fool of them.

3. Provides us power on international level. As literacy rate is measure of country's manpower.
4. Itis possible, but very hard to survive in this mean world but being literate.

5. It brought smile on the innocent face of the child, who was earlier unknown about this

fascinating world of knowledge.
DISADVANTAGES OF RTE IN INDIA: | don't think that, there is any disadvantage of right to
education except that after elementary school, students are forced to work at low wages. This is
something which is bad about this act. So, act doesn't have disadvantage but it needs to be modified.
CONSLUSION: Education is a powerful tool by which economically and socially marginalized
adults and children can lift themselves out of poverty and participate fully as citizens. Therefore, RTE
in India is an essential step towards improving each child's accessibility to secondary and higher
education. It is the first legislation in the world that puts the responsibility of ensuring enrolment,
attendance and completion on the Government. Indian RTE Act contains specific provisions for
disadvantaged groups, such as child labourers, migrant children, children with special needs, or those
who have a disadvantage owing to social, cultural, economical, geographical, linguistic, gender or any
such factor. With the implementation of this Act, it is also expected that issues of school dropout, out-
of-school children, quality of education and availability of trained teachers would be addressed in the
short to medium term plans.
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45. HUMAN RIGHTS FOR SUSTAINABLE DEVELOPMENT

Assi. Prof. Nangare Nutan Krishnarao
Azad College of Education, Satara

Introduction: Human beings are at the centre of concerns for sustainable development. They
are entitled to a healthy and productive life in harmony with nature. In order to achieve
sustainable development, environmental protection shall constitute an integral part of the
development process and cannot be considered in isolation from it. The right to sustainable
development is a Human Right What is sustainable development — Integrating the socio
cultural, economic and environmental components that are integral to a concept as
ecompassing as ‘Sustainable development’ is detinitely not easy.

Sustainability —

1) Sustainable development is development that meets the needs of the present
generation without compromising the ability of future generations to meet their own
needs.

2) Action taken in the present to improve the human condition and the Earth system in
which we live need to be lasting and benefit future generations.

Actually at the historic UN Stockholm conference on Environment and development
in 1972 that the notion of sustainable development was born and the interconnections
between environment and development were brought together under one concept. Again in
1992, the Rio Earth Summit brought the international community together to address global
sustainable development challenges including issues such as climate change, health and the
environment, biodiversity protection and poverty alleviation. What are human rights- Human
rights are the basic rights and freedoms that belong to every person in the world, from birth
until death.They apply regardless of where you are from,what you belive or hou you choose
to live your life.They can never be taken away, although they can sometimes be restricted.
This basic rights are based on values like dignity, fairness,equality, respect and independence.
But human rights are not just abstract concept. They are defined and protected by law.

Rights based approach — In light of progress a new right based approach has been proposed.
Rights are central to every aspect of development and a people centered approach may be
more successful at addressing the vicious cycle of poverty, environmental degradation and
conflict. Proponents of the rights based approach are supporting three main areas of focus
upon which to base the movement towards increased sustainability :-
1) The right to clean and safe environment.
2) Access to information and public participation in decision making.
3) The right to promote and defend the protection of the environment and human rights.
Sustainable development goals related human rights-
1. No poverty- Right to an adequate standard of living. Right to a social security. Equal
rights of women in economic life.
2. Zero hunger- Right to adequate food. International cooperation including ensuring
equitable distribution of world food supplies.
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3.

10.

11.

12.

13.

14.

Good health and well being- Right to enjoy the benefits of scientific progress and its
application

Quality education- Right to education. Equal rights of women and girls in the field of
education. Right to work, including technical and vocational training.

Gender equality- Elimination of all forms of discrimination against women. Right to
decide the number and spacing of child. Special protection for mothers and children.
Elimination of violence against women and girls. Right to just and favourable
conditions of work.

Clean water and sanitation- Right to safe drinking water and sanitation. Right to health.
Equal access to water and sanitation for rural women.

Affordable and clean energy- Right to an adequate standard of living. Right to enjoy the
benefits of scientific progress and its application.

Decent work and economic growth- Right to work and to just and favourable conditions
of work.Prohibition of slavery, forced labour and trafficking of person. Equal rights of
women in relation to employment.Prohibition of child labour. Equal labour rights of
migrant workers.

Industry ,innovation and infrastructure- Right to enjoy the benefits of scientific progress
and its application. Right to access to information. Right to adequate housing. Equal
rights of women to financial credit and rural infrastructure.

Reduced inequalities- Right to participate in public affairs. Right to social security.
Promotion of conditions for international migration. Right of migrants to transfer their
earnings and savings.

Sustainable cities and communities- Right to adequate housing. Right to participate in
cultural life. Accessibility of transportation, facilities and services.Protection from
natural disasters.

Responsible consumption and production- Right to health.Right to adequate food and
the safe drinking water. Right of all peoples to freely dispose of their natural resources.
Peace, justice and strong institutions- Right to life, liberty and security of the person.
Protection of children from all forms of violence, abuse or exploitation.Right to access
to justice and due process. Right to legal personality. Right to participate in public
affairs.

Partnerships for the goals- Right of all peoples to self determination. Right of all
peoples to development and international cooperation. Right to privacy.

1) The right to clean and safe environment- An Example of this case is the walkerton
water crisis. When 7 people died and 2300 people fell ill form a bacteria called E coli
poisoning a town in Ontario. The event resulted from bacteria found in cow manure which
washed into the towns main source of water a poorly maintained well. While this case
intuitively seems to be a violation of rights to a safe and clean environment the continuing
battle of blame. Which occurred between local & provincial officials, demonstrates the need
for legislations and institutional changes that legitimates such rights and the ability to claim
compensation.
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2) The right to access information and participate in decision making — Media become
essential to citizens of all countries and particularly those that are being run by corrupt
governments that do not always deliver basic needs and services to their people
sustainability is challenged when corruption halts the ability of citizens to be informed of
their rights, and to take actions to defend them.

3) The right to promote and defend human rights and the environment- In order for
positive change and development to be sustainable, the public needs to be empowered
with the ability to challenge decision makers if it is necessary and promote their
alternative visions for society, However this right to promote and defend human rights
and the environment is not always possible especially when the state has vested interest in
maintaining the status quo.

The right based approach to sustainable development includes the following elements —

- Linkage to rights in all systems.

- Accountability of decision making bodies to those entitled to rights.
- Empowerment of the recipients of development programmes.

- Participation from all sectors of the public.

- Participation from all sectors of the public.

- Non discrimination and attention to vulnerable groups.

Sustainable development- creating opportunity and dignity, particularly for youth-is part of

countering violent extremism. When human rights are denied and citizens have no

opportunity to redress their grievances peacefully, it feeds terrorist propaganda that justifies
violence. Sustainable development is an important tool in combating terrorism,yet it must be
achieved while respecting human rights.

Summary- Sustainable development requires new approaches at every level.environmental

human rights can provide the basic for such approaches. Such rights would provide a

common base under international law for all future action on sustainable development.

Reference

http://www.youthforhumanrights.org/what-are-human-rights.html
http://www.ohchr.org/EN/Issues/Pages/WhatareHumanRights.aspx

Kothari,C. R. (2004). Research Methodology. (2"Ed), New Delhi, New Age International (p) Limited,
Publishers.

Mangal, S.K.(2012). Statistics in Psychology and Education. New Delhi, PHI Learning Private
Limited.

Swami Sahajanand Bharati College of Education, Shrirampur, Dist. Ahmednagar Page 176


http://www.ohchr.org/EN/Issues/Pages/WhatareHumanRights.aspx

NATIONAL SEMINAR ON HUMAN RIGHTS EDUCATION
46. MRG Gfdem= 3nfor a9 ifder

1. YR TA. TH.
cIeHIqIg “IINTe GICier Hlget, HETIAelerd, Iy

YR :-
fTe SR A AIFHR (Human Right) B Hheds ST |45 @l fawg a9er.
PBRUT ST HETYERTIs ST STl TARCSl Bl ST 2ice iy $rogren & e F4R
SO 24 Sfigciay 1945 RIS HYad TSl WATIHT HRUATT 3MTell. AT FHe- G jadr 3o
IRl U HRoAT RIERF AN OGRS WA AT ddldy REBR - bal. Al
PRI 1945 SX¥M FHRBe "AABIITS T I Tl URYS IS o Gl 11
aRgal hedl. Iral URUMH YR oY Hedd 8 Usdl. olyd 8dbredl ®uM Jd bRl
ey Hewg faol. Jayd sderedl e JUR AT8! ATl WaRaR] Hdell aAYd gdbredl Revirs!
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"AfgETde oTee 19 O 22 widw demMel MR W@l RER
QU ATAT TS, bl =Y BT DS AT WRT AT FHOTA STl T AR 1Y
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2)

3)

4)

5)
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5. SIUAE! I, SR AT TR g [N HROATT [T,
T AfABR -
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2T G TRIET0T HRAT WITUS HRUATET I T ATA ATl §ah I e [aell 3fTe.
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#17d) EFP g1. & §1. reie, & 9FR Gleerdeer, gol.
IS BT ST ST P S [HYTIE UlecidheT~, &S
AT SHfEfTTH
#7Tdl §B ST a1, f.%. AP, SIIHS Ulecraer, Yo
ATHIST T
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IREAT AUF FRGRMERT ATd FAAA 3R, UAd Tl T A gfassr g
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AT ASIAT SUI, & SONdiel EOIdsg , =19, d AddT Il YEATUaaT grar @i, sar
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Swami Sahajanand Bharati College of Education, Shrirampur, Dist. Ahmednagar Page 180



NATIONAL SEMINAR ON HUMAN RIGHTS EDUCATION

AT & AG! ARGRMEAT dRae JRERATHT Td dldpiedl IRl Th A 6
FEUL SeHlld Aid.
YUY ATHAANRGR (&b ):-
[FIRICC HATAANRIBR FEU[A AT STl BNV hold -
1.9d AN o) SeAd:-TIdT 3ed I AT FATT UTASsT g@AT RPR 37T
AT FARLAFN I HCHGHADIE! AN e Tlell ThABRN dYcarear Haa
HTROT &,

2.1 SERATFIT G Sholel I HMBN T Fd YR F>AUABE 3¢ T AT Tl
der, gof, TN-geuNE, ST, ¥, JSTHT FHaT SR ATYONSN, ICET Fhal HHISH
HIEATH, HUH, STedl Fhal S Goll ITARWT IO HGHTT Pell SITAT HIAT .
JMOTET  3EHI, TEEGT ST AT SR FhdT UoRmdT IRaredl 310 Areermear Ehar
USQATTAT, HIT a QT FhdT U TIdT 3T, Ta-ced AT ATl 37AT FhdT PIUTATEN
UPRTAT  FOHATEONE, TolhT, &FAMMPRICHD Ohal WS garedr
PRUTETIRIUTATE! FEHTT HIAT HIAT .

39PN SIUGTH, TG SUHIITOATT, TIETT IHTATIT JRIBR 3Te.

¥.SPIOTTCITEN ITATAPRIC EhaT STEATd Sddl AT A Fd UhR=AT TETAPRIE @ el
SAURTY FATS HIOATT 3ol Uifest

SV D5 BT HIHAT A, Fhal I P, FATY Fhdl HEYUN JHTOTOTRY G0k Sl
HIAT .

&.UAPTNT HAF BRACATAT TSI HAVH FEU AT HSUAT HRBN 3.
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48. RS AeifaaTad, STEAGTIR HFAT g 3TfoT feror
7. SHg WHia ged

YrEfeaeh -

AT GEHA=AT ATl IEY JHAE SHoATRAdr  avdes  THuT—3am
TFHTST  RIRTesar T arear oTRd. 341, 49, Wi g9, JoUd &9,
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qarades HHAT—AAT gt TRHT—JT=T ST UTedul, . FHasdrd 3TH Td  Hrat=r
THEYT BIAI, ST UEEE ST Uifes], 3= 3130 & ST e OISl T,
SATYUT AT HhIcHE fhal ThRIcHe U] Ihdl. died =foadHr areda= a9
qTegsT UTfesid. § THRIcHF Faed 378, ¥ UEET ATSH=AT ST S ST ST
T 3TH FH IME. I FHUTST THhl, WU d TFRIAS Hdsd 8. Hded o ThH
3THard. ufes Afde T TR FOEM. FEOAH  FYTeRe AU Fded  Teuls
FTISIMR Fded WU, R Afas Fded WO T FHded S 3Tl [EFaHAR,
Toucfaasds T JAR AT fRar o1arg 3gd ATI0T HIAT o 34T, Y akdT T
NSSTAT Hed 07 T Afdes Fdeg L. FOUM Siegl UEEl Hdl ded A
STTd, el fa=ar A@asaufiar ¥ Sar 9 Ths ool shedld foTaT &ar.

TFh:

reHs Ii=ar Hd STegl MUuT 37 g7 &=l ‘@ a7 Aadivfa fafyme sdsa
3T Y TEUMAI, deal A9 & a7 AFdiergesT 87’ =T Ufd Fel gFh e
SIATd. ATSHIST gr=AT AhAgfd, afisg fHR—araT wiass If¥er—ammfa e
STTATT. 9 Y& 3TH TRUTArd, I UEET AFdIST eFF 3Ted Y TgUlul =orsid o
fresfaramnr <areT AR R 3TH WUIdT I, A f[avSuur FHamT 3THEl Furdr

Jsb, a9 [OvavT amMT 198l WUl I, i SAUAT AT SaadlaT <A g9

wae Uifesta 3Tgar O Hofavamygs rer @l ST 99, g9k © Afde ar
FTACTIL ST .

EFF T IMeg 3P A aRST SIdl. SieeT uErer ey faareafy fossot
AT TIGA AT S alal TS ST FUT FLAl, deerd fFemeaisr e 3cal
T AT THASTA. STeel 30T TUdTS TeiGddl Saadl SATITATST hid =S
STfOT aEe e T TG 3THd, deel 3TUUl A=AT ool Ag AMA dd  anfodr=
g AT, SFPHE I UTH Saehi=l THIEYT Bidl.
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Tk gUT hOM (TFhYLh) SATST BFh 3HATed 3THT

o F[UTA BFh (BFHidl %W/%@)

o 3TH TIF S UHEEI [l AN Iehd, IS T[@T % Ihd, =T
ST 9 IThd fhar 3THSTT 0T (BFhi= aTaY)

o TTENT Il AT THEAT fa¥eg Tah Ul / ATWOl (FFd AT
3Th ol SO <AUTd TTUe] Shded 3THd)

o 3TIT TFHIAT T[S 3TTHR (FFhi= THL)
7 fawoft omauT St afecar SAE AT = HIOT STRId.

TFH HIVEIST AEATT T HIVNETER STHATT 2

FAl o WHE T BFh THATT. AdlT [PTIUM=T gk 3THAl, THTH e
FFN =T THEIORE®  IHdl. AeFRUSHaT g HRUNES!  ANRGET &
FETATET TFR A9dr, fafvre aufsr wrod Foam=n gah Uods HIdarel 379dl,
TEET TSAET a7 U= oar=r fAfme qunmer. g o19dr. gIarad=ar  sromaa
TIMST AT IS T HIF FSd 378 © SMUA Hudgr=T g9 AT Fded
AT S TEREY Salld =dl Fwrael 37H FeoTdl, &l A4E g 9 @[reff &g 9
FLOAMETST T, U0T, Tcdl a7 37T HIUTATel GoAi=l §cal &% 9, HIoT a7 T
YOG ARG 7 S0l 89 3ATe. 7eUlsid &ddh © Fad af el Agaq= o
AL Il o1 HHE=AT SFhi 9l I Hafad STHd .
TFHIT ST

T 2T QrIfStas YToft 37, O 3707 THTST Ui =aT TS Jrifadrd. 37,
ae, famr a1 Ao wgfHe WS STR, § SATIUNE ’ifedd ofe. W AFe ad
T YA TRSIAT 379 Yed 3Ted. HEAT=AT gaioT faeramErdt ar i urafhes
TSI gaX 3T TSl gadl TATSThgd 8Iul ATava® Bl

T e GEre Jr fFanT #ar Idies.

e 3ITRE =T
o HMHMEFH ST

e TTHISTHR LS

o T ST

g ST AT TRSMa SR THSTa Teal AT A7 TRSTqaa gFehi=]
fAffdt 2. o Aet g AT "Et RS Ao Haw SATIuT e 99y AT
IMARE RS :

STUATETST  HIUTET=AT PR ST gUT BI07 Hecdrd  THAl. A7 ST
T 7=, a5, faw, uwfl, onfir Sufea gfawr ar=m guesr gEr. A
STTOGTET gk GAATd TEUArdTet AT Hodd TR gXfaedr Tear ifesta. anfvrEra
I YA & qoIacdTquiel AGTIST gaTd. Td AOTHAET GHdie AR, oA e
37T yguuifeRfed aTareRoT AT THEMSRSG  =4dt Irigfasr ar et fHesrear

qifesid. SAHed TI-T Ao Siia- STTal I8
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MRS /ST :

Fra fHesfas e, <= "Afas TamEE F At ol uf =t e argE aEtaes
e URafda gdara. A 59 99, Har 999 e qoraona adga ged
IEOST BF. SAHS o A AfIER  WWEUUT HIH FE VS, 34T, UG
TaereT e Iifa fFHfor wearea 3THe fHedr oftr d= e 3efate™
T 9. T IS ATST FAie Tiid AT Searea= 37Fe ffresdr o1foT a= <=
Scfaters WE d9d. AT dd TSl Ae i fHA|T oS araEer T
e 9 dr %% IEUR ARl SR gEl guet = Ead o989e @ HEen B
FES TIfes], HA FHAAT Hedl Tifesid. ATYHOT JToma 0T Yk Jafaoararst
g Ican SIYRTEAT eHl 0AMTS TR ART—AER T Fded I qrsdr-r
HIUTATET JhAT TSThid a7 3A¥ edd A9oT Uifes]. AT gfassds A el gah
YT e ifestd, SIUMR&sT df &d= &g qruarEl omdr fawfad &% e . w=uE
FHIATd SleaT TEE STl gH—AT Fadiar T A0 3THS, [Ed 374G, deal o
FFA AT FFA=AT AEST F FASHT gFhT dreaaid 3THd. 3790 Yhd of
TFST AT FFAT AFHS TSl Ao od Aqed =1 T=e SHvar=
HTel BaFehl=l IcHHT hid.

AT TRST -

TSR TS AT 9oy, fEar o1for gof ar=ar aMfes aRfyrda weqy Samerst
fafea 2 1gard. STYHTYT e o ATaaTIgd SRSl STIedT STET H{Iid Sud,
TIFUI= ST 379

OIS 379 3TURT 379d, &l TR Tad TR Tedhld qra-a- &M &dd,
STOfehe AU HHSTO  Uhed Bl Thdles I A A=Ad HATSTEOCES
STMISTOUM AT AT SEe. =oET s el fa=ar 9= I STquar=
TFF ITHAl. B AWl g AT oY sFhIdah! 3T ST Ao I9M=AT fH3carel Jrmd
TEUATET, d99  S9dfddes, HEMS, TSierg, oA offiT  Hitmfae  Erdsd
IO SIHR <dr. ATaad STAAET FAATH AT HIeges of o]
STT=AT HIUTCATEl AT W= &% ITehd AT STIAT JSHYd TFHET ST 53 ITehd .
3T ST

3T TS a7 AFaT Siad SHUArEre! ST Fiedr Teuf ot Afaera

Hedd=AT AHATd. 3‘||§|':|°h HHTSITd  ATIAT ®|§¢||.§’I HES LQi%ll"lf»l HHIAId. UdedH q%

W T AU S Uk RS goYd RS add! 3TE. UvIAAT SUAeTedvTery
FIUTAET BT ATS T8RS ITehd ATal.

T T AIMST TSI 3T O TR, T T WA AR, Fl SATT Had T
o= 99 3Tfeh TS qIfaedr STard. shiar=m €9eh, U SrEESt 9u= ad9
T TFh HOTHI=AT AMfF ey fohar g@Er=ar sy fFEfvT s e .
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2.R.R A gaFwren I -

A §FF TEUIST A ? WAl TFRET [GER Al SEequl STl WHR
T Sl Foo Wmifas 9 FHEesi gFF Iard, a8 we=ar 7d ST
FTHRI—ATT BOTR TFFIT T TFFi= SO TAHCHT AT TEEATAal AET gFehi=ar
HheddT ATH—AT AdATd. FEl oS ad AFat SFHET ATIT I YT I8 H%
Thd ATEl. AFET SFmAE AdYd BV TF FeUTST SHIUATET 89, o7, a9 Ham,
SATOATET AT 3TRd. W@aaqol fhar e sTuargar=t ==t € eFF wad. ©
TFF ATION AT UT eSS 3Ted.

AT Bk © ARt EE eTHar. oTue Sfed fRAH gum T
STHETATOT U= ST Afqes ANUAUT € ek Afds =i Iuar= & .
heUTedess URYN  ‘OFEl g9k § TFF AT ThoUdqd AT IS eTed. AT
TIHIT ATIVY TFF AT Hheud=aT difcdsh faa=qreal <OTR STRIA. At g9k of
HheddT HoTedT fafgy gesiqgd TaR oot 32, © = gogmEre ar fae=-r=t
Hed BIUTR TS,

AfTF EFFHAT FIECHRIUT TFF TEUIAT JUIR AT, TRq caThs Afdes Ammofy /
SMET TeUIA UTedl d5. ST shallad U fhal SATauusa swraam e gamfass et
Y ATEr. AfaF TFRHS U BT ATThddT AHd gFhT fas Tredes ffead .
gFRIT FIACYR AMFR T d Afas Toh ATvar=a1 Uil Sede 3Ted.

Al FhiAl Toda  TOUHeRSGdl & A=l HaeviR gadma  fawfad
TUgTeR. TSI AGd. 3TN YRR Sieer T@rEn fafyte At sFh wraesiit
A=AT T9d. 397, auiger ol — et Afae gaeRHr U ST TS 3T, SATges
ZIS HIeald AT BFHT HIFem=l HIEJUT SIS ATEeTE Jaaie U Jedl I5.
AT gFhiAT Afdeh g dud HIIcIiL gah TULET FeoTdl I56.

STIUMST T HAlfedd 3ATe i, STISAT TsTATSAT ARAT ANTIFHAT Fral TSI

TFh fCoa 3ed. T JoYd &3 SUATHN YodhTaT THH arule 3707 Sraem= Tur
HIa0T e =1 2 3Te. WA STfUT faswaeiics ey ddffe Sl goid T d
feTae 3fed, AT 3TN oA T TS ST Ad. Jqrare 37¢f 3791 2rar =,
THEM STUAEET g9k € Ao Iad, € HoYd dd T, 310 IgAcEls
ST RISATT BT AT ISYd eFh (Hesd ATRId, S 9d HATHl gFhi=l
TSI I TR
AT TFHIS ATHST

ATt eFFhidees I ATI0 faga fa=m &% a1, "Ml eFhi=n i adesdria
foamR &ar IEw. a1 fa=t udesar  uHHSeh fEia omed. 99 T JESuHreT
3R
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A I TSTHROT SHrgal
T e

IMIAT g Fel fafdTe aqet geai=n IueeT . S T,
Wrasd, dYar, <ard, USUH, UHeHAT. SOr=aT 3T™R ATYUT AT TFHiET 3THE ¥
IThal. ITIeA] JeIda@= Udedl & HHal TFhi=al dcai=al STHSISauieil o
STESST 3TTd. 3TMUSAT aAfed Aded, HHSIh o, ShiHasn=ar fSho= a9,
TMIAT oTfifeh HSIA SATMOT ATYUT STMISAT HAAAT F ST Fwrel 79d fa=ma
BT . 30T TOO=AT gFanidl 3TMaL @&l T2 3TTUUT UshHoh =T T ST
TFH T HLAT H12 TST=AT SHaATd THAT, =1 AT Iaar AT doaiar 37907 = 1SAT
TAT FT? ATISAT AT ATSTAT HIOTHAT Aegeeh anfae uifest. TuE yavie
THAr &2 AT T Y= JHIUTER Sca H2ret T Arga Joasdaser SATuT |ret
TFHI Tl fordt At 99y T BRe.
AT geFehi=l STREAT :

gd AFEET JEfie g9k AWAId. A B9k s, Haftd  TETesd
qiferd s TS Uifesia. Al 8o TSl 3TH 9 ST Td HIUTHET 3T9drd ST S
AT d7es hial Id ATeld. AgaFd TLTHH 2R%¢ TSI Al TFhi=T ST
STEETT Ugd &l STT AFad=ar fafgy yvaer @™ $0. a1 S
urge T Sl S AT FRRATEY gfdaes s argrat T gIeisie SR,
TEHET=AT LTI ATl BFehiT So=ies 9 af¥as =eT U .

el 8FF WU AW 99 gFh S T AT fHeree  o19d.
SAT=ATRTETT 3ATIUT HIU[A TeUA ST TTehd ATel. gH—3T ITead Qima= Fgulsi Ha!
gFh STHd: TRee 3Td 8FF ARd, ST AWEEAT Afddua  [FemEamrst, Al
el STIaUERETSl, HearErdl, dtfas, dEie 9 weucfadedsE=ar Akl

qgcars 3fled. d9d o HEA=Al Al d Al TS qHfaudreRdar  Aavadsd
AT

Udeh S— Y T HHMSTA 93 TTAT. d UHHGER ATSdd ATdad. eFh
STIfOT gfsS=ar aradia WA 3Ted. Uauafaddd=al STfUT Iarst It o IRa oo

SAHATT. ITgA= Al TFhl=l Hehoudl 3SATH ST, HHST 8 TSThid TS

TrSar. B dAYUTST GUISTE e, T, HEaqT Iq=AT Hdlel Siu=de 9
ST=er 379 aral d—ed [afa Fiq 19d. s I AR Jdl e
TIferT HOATE F ATEt gHY SUATEr STerEel 3T . SHaidrET g9, WAl g9
3T gHerad=T ¥k T oYd TFk ITed. © eFF Td ANREAT fHeea g
TSl IMEAE Hasr Uifest. <ard &d, Sra, a9r, aof, fon nfor S=reemT a1 e
FIUTATET T FIAT HET . Gcdo HIOTHTST HIIT=aT Aedi=n SAT0T  TEeTom=m
gFh TTAl. FIASIR UHATPTATT FHIOTSTEl T2k 3TaT 918 =ar ad ATer.

AU THHHORE 9= o9, W AFEl g Sdhed I gR 0
FIATl gH, Sq, ST, Fof, S, 9, §9 9 Sl IT9ST ad dar gue
FHAT. ST FHEA= anh  fHerger gdl. Amdl safeqacar=r Faiior  faem

FOATAT Y 0T |1 T GHIST=T AT AT=AT IMEATET Jed g AGdl. SHuaT=l ek
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T 99T gk STR. W YA Siad ST 87 JSUd gk 3TE. Ui ATl
gHFYdeds  Sftad STUTET gt SuhTEr TS F STals . TR GEEAAr
ey At gFFREl G&AT F ST qid ATdcd ae erd e, Uodsh ATS R
STUATET, A=A d GRTaa=T g% ATed, A Aadadd 37107, 3R 37T 3%
TFF © ATST THAMYASF Siad SHArarst ATavaesh 3T9dard.

T fITeroT SUATET TFF TR, UAF ATSHRISGT IMMedd SIUATEl g 3778,
=UE WgfHe TUade TRUT "ihd STHEST Y. e STRATET §F 3%
faod: T F Ao ARUATHl, Hdalhsgd, AIhREHSTE YH, arcded AT0T Fressit
fresfauar=n sFw 1. FUTaRr IR = IR gifed Ufes uifest 9 <=t
TSt HdST UTfesT.

quar F gfassr & Al gFRrEl goyd dcd Aed. §d goAr fremmEr g
ST A= SMMOT T THi=AT ST Hugr=t qaa Teft fiesret, weo 9= vmaa A7for
TATST U2kl Hdedesl TS TIfes!. IqTadeld § Td gFh a1 ar=ar yfassde
fegraeT gaq, ar=el Fiessil =EAGT Tdl. dToswie SsHoar, o= 3 IR
TS Te TGS TFF © AT F STy ITMRd. Uhihs INMTATT HTSATcHS  seT
qTessil UTfes 7 STMIUT Sfeel TeuTdl. deel THTS STafEel 93 Tguld 3AT9uT &
Ifar Tear gueTa IS AEfde 9 OISl GeRIcAs ardareaeoT fFafr soar
FIT  TTAr. MUSAT F TAU=AT IRl X fAfor  sweoamfawet oSt 37for
STEeRdT AT Foa= © 0fee 7o 3i0.

I ST haed AT WehTd ATUATAT & dT5] ATed. HaANeEard gFehi=r =R
FHAT AT AT, ATYSAT TFFMATAT SIS TTAET 3G gO—AT Ufd Fral Fhdd
3T B SATIUT S&d 393 Ulfesl. STUehEd SAU=AT AE] BFhi-T ¥aehl TT=I0TT el .
SMIT afass S, TrETSies S1foT Tfeles TR ST9drd. ATdt €% & U Iuu
THeUT TG & IS AT UTdcdial THS SdT Id. Bk A9k STOT ST=ad= uIe
2O 3T, ST HIUTEMIgA ofed hial Iq Ael. S, ", fon, I rwae
FFAG © U 2Idrd. HioTcdral aHieT AHal gFhi= dehed-T Alfed Teed! 3T ATel.
I Al EFhI=aT SMideh STeEraHal ArFadl Jefel. e 88 78 HHT TS
A F TSTHIA SFhiET FARAET 30T e i, TSt 9 Timfaes gFi
STAET FHIEATHT AT T FAATAT AT gFhiel T8 SOT ATAT 3TfIF T2
FAT.

A TFHI IO Qe THR Aeda 30 o d IEqUaasl 3ATed.
Ha
frgeriries 91.57., TreHs 3714 SYRIYSy, agrEt sgedl.

T2 ., EIHT TITY, STSTEAE BT ToT=d1 TeBIHIG, 2004
STTATE TH.3. FRAVAS 3 308 5gHT U32Y, TTI 3Tl
TSI 561.81., SYRTYSH 378 S [I373], greal 37rgcdl.
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